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Minority Rights Group
29 Craven Street, London WC2N 5NGGroups and
Third World Publications

Lib ED contacts

151 Stratford Road, Birmingham B11 1RD
021-773 6572

Brist01 0272778453 Commonweal Collection
Nottin ham 0949-60306 (distribution and subs) °/° J'B"P"ieS““’Y Library’ University °fB‘adf°‘d’g Bradford BD7 1DP
Education Now
PO Box 186, Ticknall, Derbyshire

Buktu Resource Project
136 Grosvenor Road, Bristol BS2 8YA

Liberation Network of People with Disabilities
c/0 Townsend House, Green Lanes, Marshfield,
Chippenham, Wilts.

National Union of Students
461 Holloway Road, London N7
071-272 8900

Letterbox Library
8 Bradbury Street, London N16 8JN
071-254 1640 _
(Specialises in non-sexist and multi-cultural books
for children. For details oftheir free catalogue, write
or phone)

Forest School Camps
Lorna English (Secretary), 110 Burbage Road,
London SE24 9HD
(An organisation that arranges camps for children --
it’s very decentralised)

Woodcraft Folk
13 Ritherton Road, London SW17
08 1-672 603 1
(A hind ofnon-sexist, non-militarist scouts and
brownies)

Education Otherwise
25 Common Lane, Hemingford Abbots, Cambs.
(For everyone who practices or supports the right of
children to learn without schooling)

The Children’s Home-Based Education
Association
14 Basil Avenue, Armthorpe, Doncaster, DN3 2AT
0302-833596

Campaign Against Military Research On
Campus (CAMROC)
190 Burdett Road, London E3 4AA
081-980 2455"

New Education Directory
15 Bellevue, Clifton, Bristol BS8 1DB
0272-735091

Shocking Pink
Young Women’s Magazine Collective, 121 Railton
Road, Brixton, London
(A 4 issue sub to this excellent magazine costs £2.40)

All London Teachers Against Racism and
Fascism
Panther House, Room 216, 38 Mount Pleasant,
London WC1

Br-ead’n’Roses/Tenants Corner
46a Oval Mansions, Vauxhall St., London SE11
071-582 7286
(housing & education resource centre run by tenants)

Scottish Civil Liberty Trust
I46 Holland Street, Glasgow G2 4NG
(Provides legal information and has published a
series of leaflets aimed at young people in Scotland)

Children’s Legal Centre
20 Compton Terrace, London N1 2UN
(i7l~359 6251

Hummingbird Multicultural Resources
24 Ashley Hill, Bristol BS6 4JG
0272-541946
1'publish mail order catalogue ofbooks and other
resources)

Advisory Centre for Education
18 Victoria Park Square, London E2
081-980 4596
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(A small library designed for anyone interested in
libertarian, anarchist andpacifist ideas)

Z to A Project (New University)
24 South Road, Hockley, Birmingham B18
021-551 1679
(An alternative education project)

Black and In Care
20 Compton Terrace, London N1 2UN
071-226 7102

Teachers for Animal Rights
c/o Wanda Dejlidko, 29 Lynwood Road, London
SW17 8SB

End Physical Punishment of Children
(EPOCH)
PO Box 962, London N22 4UX
(A national organisation which aims to end physical
punishment ofchildren by parents and other carers)

National Union of Teachers
Hamilton House, Mabledon Place, London WC1
071-388 6191

Lesbian and Gay Workers in Education
BM Gayteacher, London WCIN 3XX

A K Distribution
3 Balrnoral Place, Stirling, FK8 2RD
(Suppliers ofa wide range oflibcr‘tm'iun litrmfiirv
by post: send for their catalrigzz¢= o/"title-s)

Global Futures Project
Institute ofEducati0n, University o|' I .mulun, Iii
Woburn Square, London, WC1 I I UNS

Kilquhanity House School
Castle Douglas, Kirkcudbrightshin~, Hm! luml

University of the Third Age
Wren Street, London WC 1
07 1-833 4747
(Self-help learning groups fi)f'(Jltlt’!'p1'ri]il|'J

Blackcurrant Otherwise Project
24 St Michaels Avenue, NOI"tl'1ampl.u|i, N N I »l.IQ

Skool Bus Project
24 Clive Street, Hereford, HR1 2SI&

Summerhill School
Leiston, Suffolk, IP16 4HY

Feminist Library
5/5a Westminster Bridge Rd, London Hit I

We don’t have room here for an
comprehensive list of all schools,
groups and resources available.

For that see our handbook,
Freedom in Education - A d-i-y
guide, advertised on page 16.

International
The Children’s Village School
Tombol, Wangdong, Amphoe, Muang,
Kanchanaburi, 71 190, Thailand

National Coalition ofAlternative Community
Schools
58 Schoolhouse Rd, Summertown, TN38483, USA
tel:615 964-3670

City as School
16 Clarkson Street, New York, NY 10014, USA

Foundation ofEducation with Production
PO Box 20906, Gaborone, Botswana
(Education for social change)

ANKUR
J-21, Hauz Khas Enclave, New Dehli 110016, India
tel:661473
(Society for alternatives in education)

Maharaja Sawai Man Singh Vidyalaya
Sawai Ram Singh Road, Jaipur-302 004, India

Tamariki Free School
Woolston, Christchurch, New Zealand

New Zealand Lib ED group
c/o Richard Bolstad, 26 Southampton Street,
Christchurch, New Zealand

SAC (Syndikalisterna)
Svenvagen 98, 113 50 Stockholm, Sweden
tel: 08-34-35-59

KRUT (Kritisk UtbildningsTidskrift)
Torpedverkstaden, Skeppsholmen, S 1 1 1 49
Stockholm, Sweden
(“Critical Journal ofEducation”)

Frankfurt Free School
Vogelweidstrasse 3, Frankfurt, W. Germany

Le CERISE
77 rue des Haies, 75020 Paris, France
(Centre d’Etudes et de Recherches sur l '1rmmw/mu
Sociale et Educative, which publishes t/r.c_jm'u':ml
"Zero de Conduite”)

Graine d’Ecole
La Paillerie, Avenue do Bardenac, 33600 l’i~IH.H‘/\i‘
France

Circule-Air
Agence Informations Enfance, 29 ruv linvv. Will I '1'
Paris, France
tel: (1) 42#28-71-64
(an alternative education orgnni.-mfimi um!
magazine)

Assn. Nationale pour l’Educ:|tion N0llVl"llt"
1 rue (185 Nefliers, 314-()0 TOLll()lIi-ii", l*'|':||u'|~
tel: 61-52-45-10

Connect
12 Brooke St., Northcote 3070, Virl.u|'iu, /\\ml rulm

Acrobatic Arts Community School
PO Box 1101, Wodonga 3691), /\usl.|'u|iu

Centro Studi Libertari
via Rovetta 27, 20127 Milzmo, |i.:||_v
(Libertarian study centre am! rm‘/nw wlm-/i
publishes thejournal "Voluufu "I

CNT-AIT-Ensenyamuni.
Calle Unio 16, 1-l, liilI'('l"lHIHl, UHUU I , Hpauu
tel: 301-06-12

CNT-Federacio d'l*Ins1mynnu~nl. do ( T||tnlun_vu
C./Roger dc Llurin, I23 prnl, (iHUIi'l linn-¢~lu|u|_
Spain
tel:215-7625il*Ing|i:-ah spulu~||'|'u1~:~ul1|_v |nur|||ntgm
(They publish. ”/lltcr'nntim' "l'¢'m'/u'r"' on I*.'!i,i,'/in/1 J,
news for /orwign lnnguu.g¢' !i'rr¢'lu'r's. J

Familial, Day Nursery Kindergarten School De weide Free S‘5h"‘"l
PO Box 2009, Kathmandu, Nepal

Grupo Impulso Libertario
CC984, 2000 Rosario, Argentina

NF) W POLYPREJUDICE Racism in the
ivory towers ofhigher educationc/o D-'d\fl(lgtlHH(‘. 6/15, 1100 Vivnml, /\uHi.|‘iu
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The City takes
account
SOMETIMES things do not quite go
according to plan

In our last issue we reported the
impending privatisation of Her
Majesty’s Inspectorate of Schools.
Despite an outcry from just about
anybody who has an opinion, the
government has been busy forcing the
Bill through Parliament.

However things have not been going
as smoothly as the government would
like. They had been hoping that large
business consultancies more noted for
their services in the City, would expand
their services into the educational field,
and that Local Education Authority
inspectors would set up their own
businesses.

However, much as the City loves the
Conservatives, they have not been
falling over themselves to get involved,
and one company, Coopers and Lybrand
Deloitte, has publicly stated that they
are just not interested.

The rumours now have it that, such
is the opposition to these proposals, the
government will quietly discover that
there is not enough time to pass them
into law before the General Election.
Much better to let it slip into obscurity
than admit that they made a mistake

=l<=i~=>l<

NOT that the Inspectorate is all
sweetness and light. It has come to our
notice that, while they have been ready
to investigate controversial state
schools, most recently Culloden Primary
in Tower Hamlets, at a drop of the
Ministers hat, they have been
singularly reticent in looking into the
private sector.

In 1990 only four non-state schools
were inspected: Summerhill and three
‘alternative’ Small Schools. Not exactly
a random sample.

Yet, in recent years, inspections of
private schools have often been scathing
of inadequate facilities, uninspiring
teaching and even poor exam results.
Even posh Wells Cathedral School was
criticised in 1989 for lacking a coherent
framework for the curriculum.

It is difficult to suppress the thought
that it couldn’t happen to a nicer group
of people. But the problem is that the
privilege that goes with attending
public schools is ensured as much
through the Old School Tie as by GCSE.

IVORY TOWERS

Pol}/prejudice
What I have written about here is based on interviews about the prejudice that twelve Black and Asian
women undergraduates have encountered while studying at the Polytechnic where I work. As you will

realise when you read this, the characters and the institution unfortunately have to remain

WHEN I first started out with the idea
of writing this article I thought that I
had set myself an easy task. Firstly, I
felt that being of a different race, being
a woman and being young had equipped
me with essential knowledge about
prejudice - where it happens, how it
happens, to what extent it happens and
what effects it has on you once it has
happened.

Secondly, since I have always
defined my own existence in terms of
my race and my gender I felt that
researching this article wasn’t about to
provide me with any surprises about
either of these. I have to say, the
outcome couldn’t have been further
from the truth.

The twelve interviews lasted
somewhere between 45 minutes and two
hours. I only approached students with
whom I had already built up some kind
of relationship and didn’t attempt to
contact anyone else.

I was worried that my position as a
member of the teaching staff could
potentially be an exploitative one for
those that didn’t know me. Those who
were my own students though, knew
that they could say no and that would
be the end of the matter. As it turned
out, however, nobody refused.

Some people wanted to have a group
discussion, others wanted to talk on
their own. For some the victimisation
was a matter for public attention, for
others it was a matter for private grief.

Some came in with stories spilling
out, others had hardly ever interpreted
their experiences in terms of racial or
sexual discrimination. Some saw
racism as being entrenched in society at
large and in the structure and being of
academia, others saw it as being the
actions of “an ignorant few”.

Some talked and cried and shared
their grief, others laughed or showed no
emotions at all. Some reacted to
discrimination with anger and a
determination to change things, others
felt it was best to “just get on” and
pretend it wasn’t happening.

But the one unifying theme for them
all was that discrimination was a fact of
everyday life. A fact that affected them
in their tutorials, in assessments, in
their living space, in their social life and
most staggering of all, in their Students’
Union (SU).

anonymous.

One of the women who I interviewed
told me about her experience with the
SU. In this financial year, she told me,
the SU Finance Committee had not
allocated any money at all to the four
ethnic minority student societies. These
were the Asian, Afro- Caribbean,
Chinese and Jewish Societies.

They had not even been notified of
the decision until all the other
allocations had been finalised. The

white students intimidating and would
they have asked them to move upstairs
and sit in a room with a shut door?”

I telephoned the SU to get
confirmation of the final decision but I
was passed around from telephone to
telephone, with nobody being the person
who knew anything about it. I also
asked about the Students’ Union Equal
Opportunities policy and procedures.
Two people hadn’t heard of any such

|

.

Rugby Club, by comparison, was said to
have been allocated somewhere in the
region of £3,000 which allowed them to
hire luxury coaches for all away
matches.

Some members of the
Afro-Caribbean Society, along with a
few other people had tried to organise a
protest but there wasn’t much support
from other students. They did demand
a review meeting, however, and this
was agreed to take place with one or
two representatives from each society.

On the day, about ten to fifteen
other students had also gone along to
the SU to make their voices known and
to support the others. Some members of
the Committee came out of the meeting
and asked the students to move upstairs
as they found their presence
intimidating.

“Why? What was it they thought we
were going to do?”, she asked, “Did they
think that because we were all black we
were going to burst into the room and
rob them all or something? y Would they
have found the presence of a group of

Are the smiles just for the prospectus?

policy and a third informed me that it
was on the agenda, but wasn’t sure
exactly what was on the agenda.

With or without a policy, the SU in
this establishment is not only not taking
positive action to combat prejudice but
it seems to be involved in discrimination
of its own.

As far as tutorials were concerned,
the most frequent form of
discrimination seemed to be tutors
ignoring Black or Asian students. For
example, some tutors will make
absolutely no eye contact, not even
when students walk into the room for
the first time.

One tutor was said to position
herself such that she faced the group of
white students to the exclusion of the
three Asian students who always sit to
her right. The student who told me
about this admitted that the three of
them will sit there in tutorial after
tutorial playing noughts and crosses,
hangman and any other pen and paper
game they could think of because they
had become so bored with being ignored

libertarian education 3
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all the time.
The tutor has either not noticed this

or doesn’t care even if she has.
Some tutors will ask a question like,

“What do you all think about...”, then
proceed to go round the room asking
individuals what they think.

One tutor repeatedly and quite
obviously misses out the Asian women
in the group and makes absolutely no
attempt to involve them in any
discussions the group has. One of these
students said that she would never
volunteer opinions or information now,
even if she knows the answer to a
particular question. The distressing
fact is that she will no longer
participate in other tutorials even if the
tutor is supportive and encouraging.

The same tutor will ask the most
difficult questions of the Black students
and will give them no time to answer. If
the exact answer he wants is not given
or if there is a misunderstanding, he
will put them down in some way by
making a flippant or derogatory
comment, such as “oh never mind, you
obviously haven’t done the work” even
when it was clear that they had.

Same question
He will ask the same question of a white
student but if they have a problem he
will spend tutorial time on that student
in order to find out what the difficulty
is, often adding, “please come and see
me about this afterwards if you need
to”.

No such offer has ever been made to
the Black or Asian women in his groups.

My own experience as a tutor has
demonstrated another source of
discrimination - that from other
students. In a group that I have been
teaching for eight weeks, we recently
had the situation where almost every
time a particular Black woman spoke
she would get two white male students
giggling, mocking or outright laughing
at her with remarks such as “VVhere did
you get that idea from?”.

The first time it happened, I was so
shocked I didn’t know how to react. But
it happened again within a matter of
minutes and this time I made it quite
clear that I would not tolerate such
behaviour in my tutorials. One of them
apologised to the Black student and I
was struck by how sincere he seemed in
his apology. It was as though he had
never realised what he was doing and
when confronted directly he saw his
own prejudice for the first time.

In another group, we were
discussing race and discrimination in
the professions and one white student
referred to Black people as “foreigners,
like the Canadians, Americans or
Italians in this country”.

When I pointed out to him that
Black people are not “foreigners” he
paused, thought for a bit, blushed then
tried to continue with the argument

4 libertarian education

with the words “yeh, but anyway...”. I
wondered if he meant, “yeh, but
anyway, that’s not important”.

There are students here who will not
speak to Black students even if they are
standing with the same group of people.
There is racist graffiti etched into the
desks in the library.

Students’ Union
The Students’ Union ‘Freshers Pack’
makes no reference to the needs of
Black or Asian students. The social
events organised by students in the
department rarely have many Asian
students attending, the late-night Bar
and Disco, the three-legged pub crawl
and such like don’t seem to be meeting
the needs of some Black or Asian
women but events never change.

Perhaps one of the hardest areas to
identify and discuss discrimination is in
assessments. Many of the students who
talked to me were sure they had gained
a lower mark than they deserved
because of the colour of their skin.

Red pens ran through whole essays
with hardly any comments at the end.
It is very hard to prove this without
taking essays from white students and
comparing the two. One tutor, however,
is quite blatant about his racism. He
had asked all those who had failed to
stay behind at the end of a tutorial.

My interviewee said that to her
amazement, the white students got up
and left the room one by one and those
remaining were either Black or Asian
women. It seemed that he had failed
almost every one who wasn’t white.

In the end of term staff meeting I
noticed that of the 28 students who had
been brought to the attention of the
meeting for not being satisfactory, well
over half were Asian or Black. “It’s just
one of those things”, someone said.

Bob Marley
One of the funniest stories I have ever
heard about was recounted to me by a
friend I was at University with. In the
first year of her music degree she was
set an assignment as part of her end of
term assessment. She was asked to
research a 20th century composer,
perform one of their pieces and present
a paper on their life. This student, a
genius at 17 had been a classically
trained concert pianist but knew
nothing of 20th century composers.

In her naivete, she sought help from
her tutor. She explained to him that
she had a problem finding someone to
research only to be met with the
response “Perhaps you’d like to do Bob
Marley, dear?” Insulted? She was.

She was angry that he presumed her
knowledge of the subject matter was
less due to the colour of her skin. She
was insulted that he suggested Bob
Marley without even asking if she liked
Reggae! As a result of this episode and

some others, she felt very nervous in
subsequent performances.

It was clear to her that some tutors
saw her as being different to the rest of
the group. They either expected less of
her (“made allowances”) or demanded
more (“I had to be excellent to
compensate for being Black”). His
ignorance made me laugh but I also
remember crying with outrage.

This Polytechnic, along with many
other institutions, seems to be totally
blind to all of this. I talked to the
person in charge of Equal Opportunities
for one and a half hours and together we
ascertained that in the last year there
had only been two allegations made
against members of staff and both of
those were for “not very serious sexual
harassment”.

The policy in operation at the
moment was decided upon earlier on in
the year but has not been publicised
amongst students or members of staff.
Although they have planned some
publicity for this year, “We don’t want
to push it too much, you see. All that’ll
happen is that you’ll get lots of people
coming forward to make allegations
that just aren’t true”.

Logic
I think I understand the logic. Ifwe
don’t make the procedure too widely
known, then the people who persist and
make it through to the office must have
genuine grievances. But if we let
everyone know about it and lots of
students come forward then they’d be
lying because racism and discrimination
just aren’t that widespread, are they?

In any case, we have over 600 staff,
thousands of students and only one
person in charge of investigating
allegations. How would they cope?

“That came out of all the discussions
I had with students was a positive,
determined group of people who now
want to meet on a regular basis to
discuss what is happening to them in
the department.

Finding a room that we could use
was a problem in itself. I was accused
of separatism, causing trouble where
there wasn’t any and acting in a
manner prejudicial to the teaching
establishment. One person was
sympathetic and asked no questions
once I had explained briefly what we
wanted the room for.

For the women students, it seems
now that racism and discrimination
have been named, they feel empowered
enough to start challenging it in any
way they feel they can. For me, it has
been an educational and a highly
inspirational experience.

There I was, seeing all the smiling
faces day after day and thinking it was
only happening to me. One of the most
important lessons I have learnt is to
never presume I know what others are
going through.

Pu

Links in the chains
Child abuse, in whatever form, is an abuse of power. A school policy aimed at supporting children and young
people who have been abused is likely to succeed only to the extent that the school as an institution and its
individual teachers, are willing to understand and challenge all the inequalities of power which affect the lives of
young people, writes Maureen O’Hara.

A SCHOOL policy about child abuse
does not exist in isolation from the total
school environment or from the world
outside the school. It is only likely to
work in an atmosphere where students
can have some trust in the willingness
of teachers not only to believe them
when they talk about abuse, but to
support them in a way which is
respectful both to themselves and to the
communities of which they are a part.

Creating such an atmosphere within
a school depends on the willingness of
teachers to take seriously and challenge
power inequalities based on gender,
race, class, differences in ability and on
sexuality.

The very existence of the
educational system as it is currently
constructed is premised on equalities
based on age. Some of these inequalities
may be unavoidable in the case of very
young children, but many of them are
socially constructed to the detriment of
young people. Dealing with child abuse
means all adults looking honestly at all
the ways in which we exercise power
over children.

Within a school inequalities of power
and status exist between students,
between students and staff and between
staff themselves. All of these
relationships are crucial to the way in
which the school as an institution deals
with the abuse of its students, inside or
outside school.

Through the Children’s Legal Centre
legal advice service I have come across
several instances of teachers closing
ranks against students who have
reported sexual abuse by a teacher.
This seems to be a common occurrence
in institutions which supposedly exist to
serve children whether they be schools,
children’s homes or other residential
establishments.

Brent is one of the first authorities
to explicitly recognise the possibility of
its staff sexually abusing children in
schools, to lay down policies for dealing
with such abuse and to give guidance to
teachers as to what action to take if an
alleged perpetrator is the headteacher
or the teacher designated to deal with
child abuse within that particular
school.

Brent’s policy makes provision for
the suspension of alleged abusers while
investigations take place, unlike the
majority of local education authorities,
who still expect children and young
people to continue to have contact with

teachers against whom they’ve alleged
abuse.

Such explicit recognition of the
abuse of children by professionals is still
relatively rare amongst professionals.
The power which attaches to
professional status and the potential for
abuse of that power needs to be
explicitly recognised and challenged if
we are serious about trying to protect

All cases of
racism, sexism,
discrimination
against children
with physical or
learning
difficulties,
whether
institutional or
individual, are
emotionally
abusive. '
children from abuse.

Brent’s policy is also unusual in
recognising that:-

“All cases of racism, sexism,
discrimination against children with
physical or learning disabilities,
whether institutional or individual, are
emotionally abusive.”

I would add that discrimination
against children because of their class
background and against young people
who are lesbian or gay is also
emotionally abusive.

The school’s attitude to verbal or
physical abuse towards students by
staff or between students is crucial to
developing an effective school policy for
dealing with child abuse in a wider
context. Sexual and racist harassment
and assaults between students are
widespread in some secondary schools.

Children with disabilities in
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mainstream schools may also be
particularly targeted for abuse, as may
young lesbian and gay men.

If students feel that the school takes
such abuse seriously and that teachers
are genuinely committed to challenging
and stopping it, then they are more
likely to trust teachers’ ability and
willingness to protect them from abuse
which may be taking place outside
school. This trust is more likely to
develop if students are given the
opportunity to actively participate in
developing school policies for dealing
with harassment and assault which is
school related.

It is the students in schools who
really know what is going on in the
playground, the school toilets, in the
corridors when there are no teachers
present, and on their journeys to and
from school. It is those students who, if
given the opportunity, are most likely to
be on the receiving end of harassment
and assault who are most likely to find
effective ways of dealing with it.

The more student participation
there is in the development of policies
on abusive behaviour within the school
the more effective those policies will be.
Anti-racist and anti-sexist school
policies, or ‘equal opportunities’ policies
of any kind imposed from above by
teachers with no input from students
probably mean very little to the
students themselves.

They cannot be expected to trust
such policies if they deal only in
abstractions and do not take seriously
the question of every student’s basic
right to physical safety in school and on
their way there.

I have worked in a school where
some black pupils felt very angry with
some teachers who raised issues of
racism in the classroom in ways which
the students felt left them more
vulnerable to racist harassment outside
it - harassment which they rightly felt
was not taken seriously enough by most
of the teachers or by the school as an
institution.

The senior management at that
particular school refused to accept any
responsibility for dealing with racist
assaults which took place outside school
hours and off the school premises even
though it was well known which
students were responsible for them.
That school was in an authority which
is often regarded as an innovator of
anti-racist educational policies - and
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illustrates well the difference between
policy and practice which exists in so
many schools.

Brent has been looking at the issue
of sexual assault by students in schools
and may develop policy on dealing with
such assaults. Again, most LEAs have
not begun to address this issue despite
increasing evidence of sexual assault
against children by their male peers.

Another element in a policy aimed at
seriously challenging all forms of
abusive behaviour in schools is the
setting up of an effective procedure
which students can use to protect
themselves against abusive behaviour
by teachers or other staff which falls
short of actual or sexual assault (since
I’m assuming there are already
procedures for dealing with assault).

Sexual harassment of female
students by male staff, for example, is
in my experience, very widespread in

Sexual
harassment of
female students
by male staff is
very widespread
in schools.
schools especially in its more subtle
forms. So is sexual harassment of
female teachers.

Most schools have no clear and
effective mechanisms for dealing with
this, or for dealing with complaints by
students of the more subtle forms of
racism or other abusive behaviour.

An article by Ann Whitbread
entitled Female Teachers Are Women
First - Sexual Harassment In Schools
describes an incident where boys being
sent to senior male teachers for sexual
harassment of a female teacher were
told: “Ifwe can’t do it - you can’t do it”.
I wonder what students in that school
would have felt about seeking the
support of the school in protecting them
from sexual abuse.

Beyond the right to physical safety
is the right of children to be treated
with respect and allowed dignity.
Physical assaults against children by
teachers were outlawed in state schools
in Britain only as recently as 1986 (the
law actually coming into effect in 1987).
The maintenance of discipline through
physical intimidation and humiliation of
children is still common in many
schools.

I witnessed these methods of control
in all the schools I taught in, and I
would argue that lack of respect for
children’s physical and emotional
integrity is generally characteristic of

relationships between adults and
children.

All children are oppressed as
children, and some are additionally
oppressed because of their membership
of other groups. If children feel that
their communities are disrespected by
teachers they are unlikely to seek
teachers’ support in dealing with abuse,
particularly if the perpetrator is a
member of their community.

Class and racist stereotyping, and
particularly the idea that child abuse is
more prevalent in some communities
than in others makes it more difficult
for some children to escape abuse. Such
stereotyping is still common amongst
professionals despite overwhelming
evidence that sexual abuse is universal
and occurs in equal proportions in all
social groups, cutting across economic,
racial, regional and other divisions.

It is vital that teachers and all
professionals working with children are
aware of this and that stereotyping in
all its forms is challenged as part of the
process of developing policies for dealing
with abuse.

Few education authorities have
talked about class inequalities in their
policy documents about equal
opportunities. I suspect that this is not
simply because the cultural aspects of
class oppression can be difficult to
describe and theorise about.

There are many very concrete forms
of class oppression being perpetuated in
schools, one of the most obvious forms of
which is the attitude of many teachers
to working class speech patterns and to
regional accents. I still have vivid
memories of my accent being imitated
by a teacher in front of the rest of my
class at Grammar School, and saw
many examples of that kind of ridicule
of children’s speech whilst working as a
teacher.

How do we expect children to
communicate with teachers about their
experiences of abuse when the forms of
communication which are most natural
to them are constantly demeaned in
school? Respect for children’s means of
communication is, as all good teachers
know, vital to their sense of self respect
- and the issue is in many ways similar
whether it involves a child’s accent in
English, their mother-tongue when it is
not English, or the different forms of
communication used by children with
certain disabilities.

The issue of effective communication
between children and adults is
particularly crucial in dealing with the
abuse of children with disabilities, as
Margaret Kennedy, founder of Keep
Deaf Children Safe, has pointed out.
In an article in Childright, published by
the CLC, she writes about being
consulted about a deaf-blind girl who
had been sexually abused. “I asked,
‘Who do you suspect?’ Reply, ‘One of the
teachers’. I asked, ‘Who is the
interpreter?’ Reply, ‘One of the

teachers.”
Such an event would not be possible

if the abuse of children with disabilities,
which research carried out by Margaret
and others suggests is extremely
widespread, were taken seriously by
adults.

The reluctance of many adults to
recognise the sexual abuse of children
with disabilities is part of a general
reluctance to place sexual abuse in the
context of power inequalities. Children
with disabilities are often particularly
vulnerable because of their specific
difficulties in ‘telling’ adults about the
abuse and being taken seriously when
they try to do so.

Taking the abuse of children with
disabilities seriously means
re-examining many of our attitudes
towards disability. One of these is the
still common assumption that public
masturbation by children with certain
disabilities is due to lack of
understanding of social norms rather
than a possible response to having been
sexually abused, as would tend to be
assumed in the case of a child who is
not disabled.

Teachers and other professionals

There are many
concrete forms of
class oppression
being perpetuated
in schools.
also need to be aware of the ways in
which a young person’s sexuality may
affect their decisions to seek support in
dealing with abuse. They need to
recognise that the messages a school
gives to students about its attitudes to
lesbian and gay sexuality will crucially
affect those decisions.

Adult lesbian survivors of sexual
abuse are frequently told by
professionals that their sexuality is a
‘reaction’ to having been abused by men.
Gay men may be told essentially the
same thing which shows the absurdity
of such arguments as explanations for
the development of lesbian or gay
sexuality.

Few professionals have considered it
necessary to find explanations as to why
their clients are heterosexual --
heterosexuality is taken to be natural
while lesbianism and homosexuality are
assumed to be socially constructed.

Young lesbians and gay men who
know they will meet this kind of
prejudice, and who feel that their safety
in school will be threatened if they are
open about their sexuality are unlikely
to seek the support of the school in
dealing with abuse.
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Within most sex education curricula
lesbianism and homosexuality are
marginalised, regarded as deviant or
simply ignored. People who have been
trying to challenge this have in many
cases gone into retreat in response to
Section 28 and the general backlash
which accompanied it.

Many teachers are frightened of
presenting lesbianism and
homosexuality positively because of
possible negative reactions from
parents, and the existence of anti-gay
legislation fuels those fears. I am aware
from personal experience that raising
these issues in schools is extremely
difficult, in many ways particularly so
for lesbian and gay teachers.

Ifwe take seriously the right of
young people to protection from sexual
exploitation then we have to take
seriously their right to information
about sexuality and to define their
sexuality for themselves, as long as that
definition does not involve the abuse or
exploitation of others.

Much current sex education fails to
meet the needs of young women, as it
equates sexuality with heterosexual
intercourse and generally ignores the
realities of female sexuality. For
example, it is still rare to find a sex
education programme which gives any
significance to the existence of the

clitoris or which looks at Women’s
sexuality outside of the context of
reproduction.

In general sex education in schools
does not address the existence of sexual

Sex education in
schools does not
address the
existence of
sexual coercion
and exploitation.
coercion and exploitation in a way
which would equip young people to
challenge the existence of such
exploitation and to construct sexual
relationships based on equality and
mutual consent.

This goes back to the issues raised
earlier about schools dealing with
harassment and assault against
students and placing such assaults in
the wider context of the sexual abuse of
children and of sexual violence in all its

forms.
Many professionals behave as if the

sexual abuse of children exists
separately from other forms of sexual
violence and coercion and from
inequalities of power in the culture as a
whole. We will work much more
effectively with and on behalf of
children and young people if we
recognise the links between the
different forms of oppression which are
part of the daily experience of all of us.
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Strategies for Sex Education,
Learning Development Aids, 1985
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1988

School oppression
I AM a 13 year old student at Saffron
Walden County High School in Essex. I
shall relate to you my experiences of the
unfair treatment I have had to endure
as a result of my views and principles.

Our school produces a quarterly
magazine called High Note which is
supposed to be for the pupils in the
school to write in and express their
views about the school and other issues.
I asked the school if they would publish
an article on the Birmingham Six if I
wrote one for them. They answered yes.
I wrote the piece which used NO bad
language or false facts, and yet I was
told it was too ‘offensive’ to be included.

In order for me to get the article in I
had to battle with the senior
management and various other
members of the staff for about a week.
It was finally entered, but they had cut
it and changed some of the words. I had
to go during MY lunchtime and MY
spare time after school to go and print it
out. All other articles are printed for
the authors by the newspaper team.

It is in our school uniform that a
blazer must be worn whilst walking
around the school. I chose however not
to wear the blazer as it was
uncomfortable and inconvenient. I was

stopped in the corridor and dragged into
a little room in the Senior Tutor’s office.
I was ordered to put the garment on. I
refused and at this I was told I would
lose my school time both in school and
out of it. The teacher who was shouting
at me said, “As long as you are under
MY authority and in MY year you WILL
wear your blazer”. Vllhilst in this room I
was intimidated and degraded. It didn’t
end there. I was standing outside my
form room with my friends and another
year group when the same member of
staff forced me to remove my black
jumper. I did this and he snatched the
jumper from me. The black jumper is
part of the school uniform, not only that
but it was extremely cold. That act was
humiliating and intimidating. The
teacher had absolutely no right to take
the jumper from me.

The school has held a ballot and now
it is proceeding to try and ‘opt-out’ of
local authority control. In protest to
this I refused to play in the school
orchestra, windband, windgroup, choir
or any other school activity on the
grounds that I would not represent a
school which was going to opt-out. I was
a main player in all of these groups and
I respected very deeply the teacher who

worked hard to keep them going. I
asked however for my principles to be
respected. They weren’t. I was shouted
at by a member of the music staff who
said I shouldn’t let politics get in the
way of my music. The behaviour of that
particular music teacher has been
disgraceful. I only joined the music
groups to please that teacher and yet
for all the work I did for her and the
music department - which even she
admits is a great amount - she could not
understand that my principles mean
more to me than anything at school.

I don’t enjoy school. I am
intimidated, degraded and embarrassed
in front of my friends and teachers. I
work extremely hard at school and I
always achieve “great standards” in my
work. It is not just me who suffers but
everyone who has principles and sticks
to them. The events I have recalled are
only a few of many events that have
contributed to my wanting to stay at
home and my unwillingness to go to
school. I have not and I shall continue
not to put up with the insulting and
oppressive manner in which I am
addressed. This behaviour cannot be
allowed to continue in schools. To stick
to your principles is not a sin.
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