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We Need Help!
óAle mentioned in Lib,-Ed. 16 that we needed

help with the production of the magazine -
not just to ease the burden on those of us who
have brought it out for the past two er three
years but hopefully to introduce some new

ideas into its pages.

As a result of our announcing in advance two

working weekaends Jean and Dennis travelled up

from London to help us with the first session

for this issue (looking at possible material,
planning future issues, considering what needs

writing and who to ask) and Alan and Lou came
from Cambridge to work at the second session

(typing, Letrasetting, pasting-up). One thing
J

that immediately occurred to us was that there
was no reason whatsoever why the first of such

sessions need always be held in Leicester - so

the Lib. Ed. circus hits the road and will be

in London for the first (planning) week-end

for Lib. Ed. l8 - if you can make it please
come to:

Jean Fitzpatrick, 18 Ravenscourt Gardens,

Hammersmith, LONDON, H.6.

week-end of_l5th/19th January 1974 i

(Tel. Ol 741 0545 - phone first if you need

somewhere to sleep. He'll probably begin at

about 2 p.m. on the Saturday and continue on
Sunday morning)

The second weekwend will be held at

180 helbourne Road, Leicester

(Tel. 0533 50272)
on - lst/2nd February 1975

Please - try to get to one (or even both) of

these sessions - we're quite friendly, really.

What Do We Want ?
must find some new GRAPHICS - the other papers
will soon get pissed off with us ripping off
all their illustrations and offering nothing

in exchange!
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'ARTICLES - or even ideas for articles ~
always needed. Our constant concern is that
too much of what we print is watered-down S

anarchism - we still blush when we recall the
letter we got addressed to óLiberal Educationó.
Clearly an anarchist in the role of teacher is
bound to be something of an anachronism - most
of us remain convinced that it is (just about)

possible (given the social circumstances in.
which we find ourselves) to offer school kids

a vision of a new free society - but what do
you think?

Some Ideas... r
Following are some ideas we have had for

topics that we would like to explore in Lib.

Ed. These could either be tackled by devoting

an issue of the magazine to one topic (as we

did on Exams and Sex) or by developing the

topic from issue to issue.

CURRICULUH

What problems do we face with traditional

curricula? How do kids cope with them? What

curricula would we like to see? Why do we

need_ggy curriculum? What are the necessary

conditions to abolish them altogether? What

re@ults might we expect?

LANGUAGE

what language demands do schools make on

kids? To what extent do they oppress/reflect

class divisions/institutionalise inequality?
REHEDIAL EDUCATION '

We have commented before on the way schools

libel kids 'remedial'- is (can) anything
constructive/liberating be done through remed-

ial classes/departments in schools? It seems

unlikely to us. We print an account of what

one school is doing (óWhose Sanctuary?ó - p.5)
as a contribution to this debate,

BUY} SELLZ SUBSCRIBEI

Single Copies...l5p (inc postage) p

Bulk 0rders.....90p for 10 (+ lOp postage)
sub3oriptions,,,6Op for 5 issues (inc postage

BLACKYFLKG BOOKS, l Wilne Street, Leicester.
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The primary school at which I have been

teaching for the past two years is a red-
brick, Victorian, prison-like structure in
South London (Victorian need not only apply to
the structure). I see no need to name the
school as the practices and attitudes found
there could be applied as a general basic
formula to almost any inner-city school. Be
it primary or secondary, it is a criticism of
the teachers, implementing the legislation of
the 1944 Education Act. I am not ignoring the'
work being done both inside and outside the
schools to change the situation, but the fact
that this work often has to take the form of a
pressure group (Teachers Against Racimó.
parents groups against ESN schools, etc.), is
an indictment of the Education system. óA
school forms a micro-society, the child (norm-
ally male) from the white middle-class back-
grcund'has the most chance of succdss as it
passes through the educational mill,

My first experience of racism in action was
on teaching practice (I had spent several
years in colleges of art, and was taking a one
year post-graduate teaching course at Gold- '
smiths), where I was totally unprepared for
what I found. The school was a large, purpose
built girls comprehensive where the classes
were segregated by ability, with 13 classes
for each year labelled from A to M. I remem-
ber vividly being in a C class giving me a
sense of futility and failure - but what about
a kid in class L or H?... The kids rarely s
moved more than a couple ofòstations from the
initial groupings allocated upon their entran-
ce to the school. By counting the ratio of
black kids to white I could tell which class
they were - K, L, and M pore virtually all
black.ó I was told casually that the bottom 2
or 3 classes were ESE. "Could I do some,
creative work with the remedial unit?", I ask-
ed innocently. "There isn't one.", was the
blank reply. I was shoved in with 4L (no-one
else would teach them), told they were like
animals, to swear back at them, and stop them
from smashing the windows! ,Those kids could
and did pinpoint educational apartheid more
accurately than any educational reformer.
They had been conned right along the line, and
they knew it. Theirs wasn't an isolated
experience, from information gathered since
then similar situations exist in many compre-
hensives - although often the circumstances
are less obvious, and the situation more

insidious under a cloak of educational
liberalsim.

On finishing my course I hoped to find a
primary school where conditions were more
tolerable, and I would work in less isolation
in a caring and active environment. The
school I chose is looked upon by the educat-
ional hierarchy as being progressive and
experimental, and is therefore somewhat
nistrusted. But my experiences lead me to
believe that if this is a sympathetic situat-
ion, the National Front must run the more
formal ones, with Powell on the board of
governors. It is one of the largest junior.
schools in London with over 600 children,
based on three sites with a playground that
could only accomodate 100 children comfort-
ably, and not a blade of grass in sight.
Chicken wire and broken glass ran along the
10ft highnwalls, and the inside is equally
depressing. Around three quarters of the
children are black, mainly of West Indian
origin, the teachers all white (and English -
with the exception of one of white South
African origin). None of the teachers were
pducated for teaching in a multi-racial school
and none have been advised or shown interest
in taking supplementary courses. There are no
books on the teachers shelves relating to the
situation, even though there are many avail-
able, and I had them supplied with a booklist.
There is a hard core of older teachers who
*reminisce aksut the good old days when the
school and its catchment area was white and
middle-class. The younger teachers ( for most
it is their first appointment ) feel the
pressure of their_colleagues' status and
experience and, with little support or infor-
mation from the ILEA, are reluctant and unable
to press for change, or vocalise their fears
or problems. The.headteacher,( unlike most )
does not hive the difficult or under-achieving
kids off into ESE schools, uses the overworked
welfare service to the utmost, believes in
ósocial educationó and the necessity to com-
pensate for the play lost or repressed in the
first five years. A commendable liberal
attitude, but a patronising and racist system
still operates throughout the school, with or
without the heads approval. The kids live two
lives - one in school, and the other on the
streets and at home. The teachers dont see
their life out of school, at the end of the
day most are too busy getting into their cars
and rushing home to the Kent suburbs ( includi
-ng the head ), or to the local teachersó
centre or college to pull in a fat fee for a
30 minutesó lecture on ómultiple deprivationó

although this is usually done in schooltime,
The kids speak óproper Englishó in school

and '-palioiþ outside - hands go up in horror at
the cheekincss of a kid who speaks to a
teacher in patois, or óbad Englishô l Even
the language specialist reckons that patois
is badnEnglish and must be eradicated. There
is a daily religious assembly where a hymn is
suhg, and the Lord's prayer is said by all,
usually presided over by the óprogressiveô
headteacher, The school is mainly orconired
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on a team-teaching basis, which in practice
means that 206 kids in a unit are shoved
together with 5 or 6 teachers, and fairly
rigidly timetabled to fit them all in for
their subject lessons. A new child to the
school ( who ever heard of ócultural-shockó)
is put straight into this situation where he
is completely baffled by noise, numbers and
chaos, and no specific teacher with whom to
form a relationship. There is no form of
consultation with parents, who are often
confused as the aims of the school, and wonder
why their child is not'learning'. A PTA has
long since been found to be unworkable, and
the teachers, used >to their roles of author-
ity and power, cannot envisage a situation
where parents could be equally responsible
and consulted in their childrens' education;
" They are too busy running the underground "
or " All they're concerned about is hitting
their child ", they say to the suggestion that 
possibly teachers could learn from parents,
and desperately need their help. So education
in a destructive vacuum continues. There is
not one book, or piece of teaching equipment
for the Nest Indian child in the school, I
have been told that there is nothing yet
available in this country! Much of the
teaching material dates back to British Imper-
ialism. I recently found a large map of Brit-
ish Colonies in South Africa, vintage I923 -
this map is still in use. Heading schemes
feature Janet and John growing up in a de-
tached house with mum and dad in leafy
suburbia - the school is still being stocked
with these. Once when unpacking stock I came
across the brown paint I had ordered, and
mentioned it to the child helping - the cheers
echoed throughout the "school.

The white, liberal teacher confronted
with the suggestion that we are possibly
practicing a racist education with no concern
for the black child, will counter that they
are not prejudiced, and treat all children the
same, both black and white. I put this at a
staff conferencetogether with suggestions for
change, and emotions were raised to the
highest since the time the staff toilets were
without hot water (the kids have mediaeval
outside toilets, with never a,suggestion of
hot water). Then there is the teacher who has
been in the school for nearly 30 years (happ-
ily nearing retirement) who will say that his
research over that period has led to objective

conclusions that black children are rude,
dirty, of lower intelligence and should be
repatriated- this he will tell his class at
every opportunity, and yet no parent has felt
_able to complain. And the one who if a kid is
withdrawn will say that it is because they're
resþained through having to wear shoes and
clothes after running around the jungle bare-
footed, or will say about the exuberant kid,,
"It's their tribal background, with all those
jigging witchdoctcrse" the kids who are
tranfering to secondary schools (the assess-
ment tests are of course aimed at the acad-
emic, white child- who said the ll plus had
4

been scrapped) recently got their final lett-4
ers of acceptance which were colour coded to
signify the house system still in use in most
oompr®hensives. '6ne boy thought that his yel-
low letter meant that he couldn't go to that
school because he was b1ack- "Dear boy" said
his teacher. Parental choice is instrumental
in the changeover to secondary schools, so
the white kids go to the grammar and direct
grant schools, and the black ones to the
'sink' comprehensives with bad conditions and
buildings, and overworked and pressurised tea-
chers. The racialism and injustices are comp-
ounded, the kids have the proof that they.are
intended to be servile, second class citizens,
and the battle is on. Those kids know more
than the teachers realise, only no-one ever
bothered to ask them.

TEENA GOULD
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