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EDUCATION OR SCHOOLING?

IN TODAY'S SCHOOLS we see a process of what is commonly called
"education".Most people praise "education™ and value it highly,
However,if what we see in - the existing institucions of learning
is "education" we would be wiser to condemn rather tho: g-ondene
it.For what exists infact is an gducation industry which prosti-
tutes learning to serve the ends of the cormzsrcial society in
which we live (trade,industry and profits being the gods).The
purpose of schooling today is to socialise young people in its
own image to perpetuate society as it exists at present.

The schooling system we observe today uttcmpts to mould the
minds and bodies of the vulnerable ones (all of us by law remem-
ber) who pass through its claws.Schooling imposes goals,ideals
and character rather then allowing individuality and freedom
(dirty words!).Conformity is a god to worship as it mekes useful
submissive citizens.aAuthoritarian dogma,petty and illogical rules,
and humiliating punishments like lines,detention,the belt or cane,
sarcasm and insults are used to help secure confoiﬂlty.

In addition the schooling system is riddled with competition
and meaningless goals,this involves also the artificial compart-
mentalisation of subjects for study.The highest value 1s placed on
exam success,even though this usually has no relevance for one's
future occupation.lt does,however,show that the student has
sufficient stemina and r631stenoc to tedium end 1rrelevance to
make them good workers who know their place and what is geood for
them.

Whaet constructive prOposals can be made to help rid the wrongs
of this repressive,authoritarian,undemocratic system of schooling?

Basic changes must be made to enable people to seek education
on & voluntary basis instead of being forced into schocling.

We Would wish to see:

~NO caer01on,that is voluntary choice concerning seeking
education and subjects.This would mean the end of schools

as they exist today.

eNo artificial dlfference in status between those who teach
and those who learn. |

-No competitive element.,
-NO exams,assessment,or compulsory syllabus.

-Individuals alone to decide what to learan,how much,when and
from who,and to what level of attainment. Af er all, f0r01ng
SOonmeone Just helps to ruin any actual or potential enjoyment
in a subject. >

Of course this sort of transformation cannot occur in the
field of education while the rest of society is unaltered.To have
an educational set-up geared to peoplels needs and whishes we
need 2 completly new social system controlled by the whole com-
munity and run in the interests of all the people,not for the
profits of a small minority.Human happiness, 1nd1viduulify and
freedom should be of paramount importance, both in the field of
education and wider in society as a whole.We must never forget
that school kids are equal though younger human beings. -

Cath Gascolgne.




SOME NOTES ON DE-SCHOOLING AND IT&~ IMPLICATIONS -

DE -SCHOOLING simply stated refers to & process whereby schools as
a separate institution within society catering for a specific age
group of the population,are gradually dissolved into the wider
community. S

Advocates of such a process vary in their estimates of how
far and+how rapidsucn & process should,be,but all see schools a
present as an alienating force incapabale of providing people
with the abilities needed to get along In the modern world.

The developement of more and more re-training courses for
people in industry and for teachers themselves is a partial recog
nition thet it s no longer pogsible (if 1t ever wag) €0 learn
a "body" of knowledge in early life that will be sufficient to
cope with problems throughout 1life.The increasing pace of techno-
logyccl change has suggested to some that we need to learn from
the start,not a set volume of knowledge in various compartment-
alised subjects,but rather the techniques and methods of seeking
out information and teaching ourselves.This also needs to be a
much more co-operative activity than the individual competitive
climate promoted in schools today. -

At first this might seem to imply a new,even more clevated
status for schools and teachers as the providers of such technig-
ues,and this might initially be the case.But once people have
sterted to teach themselves in a co-operative fashion the distinc-
tive role of teachers must eventually disapear.You no longer have
a situation where what is learnt is strictly defined and controlled
by teachers and educational administrators,who then appear as ¥
"authoritiea™ to be respected. (1) | .

Self-seceking of information cannot of course be carried on ;
adequately within the confines of a class room,so immediate?y the
compulsory nature of school attendance 1s called into question,and
here problems begin to arise,for the school is not merely .a neutral
institution providing education,it is in its very form a means of
social discipline and social grading.Some loosening of schoocl
attendance rules parallel to "flexi-time" arrangements for workers
might be possible,but complete de-schooling demands vast changes
in many other aspects of socletly. |

For the functions of the school to be absorbed into the wider
community, chat "ccumunity™ must its self be opened up.This.would
involve not just the occasional "works visits"™ with a lecture from
the managing director to follow,but a2 continual to and fro.of
people and information at all levels of activity in factories,
offices,hospitals -everywhere!d It would require people with time
to spare and an interest in their work for its own sake,something
existing commercial society @¢:ontinually prevents.Such time could
only be found in a soiety that progressively eliminates all waste
and soci2lly useless work. (2) Not only would work situations have
to be opened up,but alsoc the restrictive monogamous relationships
in their present institutionalised form that are still the educa-
tional environement of most young children. ‘

The de-schooling idea if not taken to itslogicel conclusion
will inevitably be defeated by the arguments of liberal education-
alists-theso-called "practical® people of this world.For instance
Maureen O7Connor in the Guardian (July'73) demonstrates theoreti-
cally that any/for de-scooling within the present social fromewol

would only increase the educatiocnal advantages of better off
workers.Although she accepts the myth of school as the only pro-

vider of oprortunities for the poor,neglecting the *"failures"”

that are creited,there is still some validity in her arguments.
They can only be answered by making de-schooling both theoreti-

cally and practically onepart of a programme for the complete
transformation of existing soci€ty. /success/ -
 Some chonges can be made within the existing framework of

society."Frece™ schools for instance operating on the preriphery -
of the existing state school system can provide examples and -
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poln?ers towards new non-compulsory methods of cducation.The
growing self-orgenisation of students and radical teachers in
state sghoels may carve out some areas of freedon, (%} but 3
?eV@lutlon is required through out society if any majer change
is to take place.
Mike Ballard
References: - |

: i "?c;ching as a Subversive Activity" Neil Postman and
Chaa}es Weingartner.

age’ ) xSohool is Dezad" Everett Reimer.

(2) "The Great Brain Robbery" Keith Paton.

(3) "Libertarian Education® periodical.
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IDENTITY 4ND ABILITY

Introduction
Some time ago John Holt was asked by the cditors of the
"Educatiocnal News",N.Y.C.

WTf gschools were to take a2 giant step forwarad this year,
toward a better tcmeorrow,what should it be%"

Holts answere was,

Wt would be to let every child be tihe planner,director and
agsessor of his own education,to allow and encourage him with
the inspiration and guidcnce of more experienced and expert

people,and as much help &S he asked for,to decide what he 1s tO
learn,when he is to leern i1t and how well he is to learn 1t.10
“ould be to make cur schools inste2d of what they are,which 1s
jails for children,intc 2 resource for free and independent
learning,which everyone in the community of what ever age could
nse as much or as litlkle as he wanted."

This undated quotation comes from a DOCK published in 1970.
While there have been & few minor changes in the educational
system,scme forward some bockward,it is certain that this ideal
state of affairs is a long way in the future.In the meantime we
should all be looking closely at what is happening in our schools
to the large majority of children who are forced to attend themn,
because by being aware of what schools do to children we can help
the children we have coutact with tO combat the system.One aspect
of the miseducation system is the way in which children are
1abelled for varicus reasons 1in terms of ability and the affect
this has on their opportunities,cholices and choice making ability.
Fixed Ability”

During the first six years of a childs 1ife he learns a great
deal,from paysical manipulaticnto verbal communication. It 1s
generally. felt by educotionalists that after these first years
educationally a childs aullity has. been fixed,and he simply plays
the cards that have been dealt to him by fate.However & childs

cducational ability may not be fixed in this way av all , 6y
it mav be the expectations of his ability which are fixed. Lt 38
true that the difficulty cf so-called "culturally deprived"
children can and occassionally are OVEICOILE,AS similarly the
apparently advantaged child can in some situations become an

educational failure.

The concept of fixed ability is based on the beliefe that
s childs eapaeity forlearning is fixed and measureable,The use of
intelligence or I.Q.tests which label children in different ways,
such as averageor above Or below average can affect the rest of
the childs future.Bcth through his own self-conception and Uhe
teachers behaviour towards him,because a teachers behaviour to-
wards each pupil is modified by his conception of each pupils
character and capabilities.One of the predeterminates of a childs
ability is seen as sociel class.Social class analysis has shown




that chlildren from the lower end of the scriel scale and with
poor enviromental condifions (by"widdle classMstandards) tend

to Ao less well academicaily than more socially advantaged
children.A knovledge of socia. class anelysis or "1“P1J clags

prejudice leads to labellirs queliries the teache expectations
of individual pupilst?rf“ Lle@.becting and social u’.ss analysis
have a tendency oo be self=raifiliinz. | |

Language.
aAanother aspect of the fized f2biilty 1dca alsc Eelated to

soclal class 1s the devclorement of two aaxfferznt LYypes of lan-
2UaLEE ,OT Llngf“”ti( GOo€ ,0ne “2laborated’ and Cne "résnrlcued".
The fﬂrner 12 the mider ude oI longuacs wilch 1g uot context
bound and 19 used for widely aldieriag puposes.ly id the language
cf explanation and discripuicn: and i3 fepdiiar to most "middle
clMss" chlldre) by the time trey rasaehi school age.,"Regtricted®
languags is context Douxi,Lﬂ“k“ gescrirvion gnd expianation,it 18
also familiar to the "midéie :lagze" cniid but is the only 12nguage

ailable. to most “working ¢liass% ehiid:'en.This digstinction
reflects a diffcrance in child rzaving pracviecs and culbure
rather than intelligence.Fovever the sehool 1s nesessiorily con-
cerned,in its presert fﬁrh,n'tn che Cransamissicon and developenent

of "elaborated" language and mexnines-Thls puts “he "working class”
ohild at a dis advantqge which he may never overeome.nob oaly
because he may never learr o¢ understand hi3 teachers,but alsc

because his teachere may fail (o sec Lzycnd his restricted
language to aspects ofhimseif which ne has not learned to concept-
nalise,and in conscquecne: the child is seen as lacking educational
abllltv.
Time Perspectl ves. |
" mMiddle ciass" and “working celassVpeople ore often thcught to

have different time pe;Sp@cttxes The "micdle classtare supposed

tc have a fubture orieuntated bLiwm:s perspective which leads te &
tendency to defer gratifice*ion,whereas the “working class" are
supposed to be orieintated tc the prcsent and seek lmmediate
zratification.If this is truc,cnd it may et be to a certain
degree,it 1s hardly suprising since the"middle clecs" person is
more likely to be in a rositicn Lo piaun abead.Ag & couseqguencs
of these differing time perzveciives and a goou deal of "seeing
things as they really %?e“ midale ?luS&"thLUipﬂ tena to seek
further e¢@necation vecauce of ite ilrg Term advanui@es wWheTreas
"vork1n6 class®childre. are move iikely to leave schooi at the
minimum hb.Tthepﬁvb che %riddlec ¢irags%cehiild 1s more likely to
Sce some relevance ir school work wher-cas the®working class"echild
may seem tc be lazy and u.involved b%"&loe ol the lack of relevance
sehool has for him.Most teachsrs core from the game cultural
packground and adhere to the gams time psrspectives as their
"middle class"pupils.Thcy tend to view these pupils therefor in

a more favouranle light.: culturally form.A tim: pcrspective,
where it exists,is not necessarily eny indication of a childs
eduecational abilitv,buc because of this culturel difference Uhe
child with theV'wrong"psrspechlive may,as we have Seen,be labelled

by their teachers s lazy and as a puUent ial rajlure.
Sex

. Social class is not thc only ldentity factor which affeets
teachers Jjudgemert oif ehildren.houid the childs BexX and a8e are
important.

-y vy N

While 1little acknowledgenernt ig givenn to tvhe dlfferences mads
between boys and girls &t schoci,accepnting that girls at birch do
not have a legger abilify than boys i4 1g surprising that far

moye boys than girls epply 0 nnive*sitic , 0 seek some other
form of further gduCQT*C,.Seg roles play a L«Lu in the educetional
performancc of "girl8 since Lhc f&j‘TlTy of Shem are brougat up
expecting to marry and givs up woi K et lecast for some time.Girls
are cxpested in our society to be zore passive thpn boys,so theilir
motlvatlow end participoticn iIn bClLOL work aprd cctivities tends

to be less then bors.There is 2 danger of these diiferences belng




judged as differences in ability which has becomes fixed at an
early age.l would suggest that these differences have to be
continually reaffirmed by society tbroughout a girls scuool
career for them to be maintained.
ABC, ~
A ehilds age not only determines when he begins school or
when he leaves 1t,1t also lebermines what ls exnected of him asv
schecol .Children are most irvariavliy grouped according to age
and ‘judged collectively with their peers.Waile it is eclear to
both parents and teachers - at what stage ih reading devblﬁpereﬂn
for example,a child has reached, the must important eriferio tnder
ths present educaticral system is not his eehievement ag an
individual but how dces he compare with otlher children of hi;
WL qge.This creates Tne necessity fcr testing of som:z Kkinad
that 1t ‘18 made elcar to cach member O & class his pok-tion
thias eclass, Testlng may bc acventageous tc the child who's o
ability 13 for insgssance at a hlgher level than the rest ¢
class,thcugh this ig¢ a dublous-agsunption because the Dre
¢C remain at the top may swamp his ability to d*Vprs1‘v.Testing
18 1ikely ©Co be disadvancagenis to the chiid at the bottoirr end
of “he class who is almo3h casrtailnly as abie as tne t0op echiia
but who has not develcped his reading ckill at. the -same rate and
19 already in the early atages of hls school ecareer 1abelled as
lacking abllity.
Conclusion, |
Within thes conecept of fixsd ability tacn testing aand =x
ning 1s not only natural but necessary even though for mcst
cilldren (and adults) the wcik produced 13 'in no wey indisatise
¢f their actual ability and knowl.: dge Both tests and sxamznations
are prepared for and much of %he 1nformation “erommed" 1is c¢o0n
forgottern, for scme puplis wic suflcr acute anxieby on sueh occas-
Long Lo 4 forgutten duriag che exanminetion iteelf.The regurge-
tation orf matcrial in any casge does not prove. tiiat the pupil
actually understands 1o,

Finally I think thav 2 c¢hiids early environement aid resuliting
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identitr must to a degree Citfect his T¢ﬁCtJOho to schonl.ingtezd
of 3esing thls a3 an unchangecable erulfy. v3lieve that _ 1 1s

the school by defining the children in particuiar waygs and vy
trving to force them inuve: the sehcols idea of what they should
bg,actually prodvaes the regsults urcn which ths l1dsa ol Jixed
ebility is baged,arnd reinfcices She initial differences bevWesd
children,
Kaite Hall

We hope to contirue with a discussicn of language and 3oclai
class in future issues.

Sce alsc "Language and Class-L czlnlcal lcok at the theories

¢l Basll Bernstein" by Harcld Rosen,failing Wall Press.
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AUTHORITARIAN CONDITIONING AND CLASS CONSCIOUSS ESS
~--a few polnts,

The. moost pressing prodblens ‘ccina Socialisio at the moment muoil ourely
be: how to accouni for ine apparent failure of the revolutionany
movement and how are we 10 prooiess 4n the Juwtwie? Ji'es now 125 years
since larx and Encels whote the Communiot wanilesito, yet the ondy
progress we can reporit is that many thowsance o voung radicads ana
Let~wincers are s#ill beino drawn into pariies anc groups that cre a
aross caricature ol ihe bourgeodis oociety ithat ihey 40 zeadily condenn .
For adld their tall of 'principled leadership! and raiosding the

consciousddness 0.l the 'masses' ihey have little infduence anc rcmain

in warnine Leninisit factions. Their main contribution has been 1o
redinlorce ihe prevailing mupsiilications of modern capitoliot soctedy:
the need .Jor leadership; +.at the majoriiy are incapable ol tranofor-
ning oociety on ihedir own —-- ithat this job has to be done by oome
vanauard (bu delinition an elitist minority. that will baing alout .. .
change for, or rather deopite, ihe rest ol society; that men need the
compulosion of the state -- albeit a 'Jorrwews State'. In ohori, thet)
are o) Litile threat to ihe ruling class Ain counirieos wiere ihe
noteiial and ideodociculd conditions do not create ithe need Lor a
Dodshevil revoluiion and ihe consecuent eneicunce oL ¢ state capdtal-
Aot oipoiein. -

UWtimaitedy ‘he -uesiion nusi boil down io opeol, "Jh: do lhe caplodied
nasses ceceni their own e..gloiiaiion and represodon as natural and
rcitionals” 97 we can anowcr ithie we may be on the way tawarcs ciang-
-ing the susitem. Gl cournse or our Trotsyist ‘riends the anowel A
piinple == it all boile dovn io o quewtion o, 'principled deadenrsnip’ .
Apparently the Lot hall-ceniuwrwy of wokking class nAsiory neo been

one 0.l 'betrcyale' I revolutionary leucers, the incorrcel theoret-
—ical undersiandinc. 6 ihose deaders, the class collaborction ol the
trade unions' burcaacracy and the conoeguent acceptance by ihe

workers o) ihe podeon ol reforniom. However lhey adl Lo cnowex

certain ohviows cucsitions -- why have e WoLLAs (who are apparenily
dust chanpine ot ihe Uit joa revolation, nepeateddy cccepded ithese
betravals? why 47 all that is needed 4o a sfardy basee on inese wAn
o cornrect iheonetical crasp o) ihe histirical circumsicnces', have they
been unalde #o Joam one? woet Amporienily zhey JZoail to quesidion how

an egqualiiaiian, free cnd humane society can be Luilt Ay naliies, cnd
convecuenidy people, basing their ideclogy upon the beot bouriedds
inaditions o) nanipulation, deaderoidp, bind following of the Farity
Line, and ihe rcvealing o sacred iruthe Jom ihe widiings ol 'areat
mooterns!s They will woualdy mutter someihing clhout it bedng
'dialectical' and hoapily remcin in clouc-cuckoo-icnd. 7For ine momeni
we can deave these unforiunate would-le cen-rals An sccach of Zedr
non-eXxisilent aundieds

A s0mewhat more convineing aroumeni ie put by more .sophisticated
Leninisits and many cenuine, but naiive 22volutiGnails. The: wild
toll about the mecia (televdedion, radio, papers and advertioding)bedng
in ihe hands ol the auline clases* lith their ald pervading influence
in owr divemio it ouprisinc, they will ask, itrail uling class daeas
are 00 widely neld by the exploites cnd oppiesscd. in lotunaitedy, the
pAUAtion is not ae sdnplisiic as ihis would ouncest, JInceed ine
arouncnt 4o dncorrect [romn o naridist poini 0.l vdew ==- for 4t gives o

*  c.g. from "Time ito Change Cource', the dciteoi CPCBlanalyoedidb’ :

Yet, althouch this machinery of conindd and repressdon 4o adways
availalble to it, ithe British mling class coes noi aule sodely, on even
nainle by the direct woe o) ithis appaictuse. It aleo awles b ilhe [lorce
0.2 its ddeas. By thedir conirod over ‘lhe mass nedic, educaiion and

Al other meins of influencine people's opdidons, by viriuve of the
Loice of ducas instilled Anio pedple’s minces ovei decrces, Lie cap-
iialiots have been alde 1o peisucde th. majioiity ol working people
that the present amuwlers shoudc be L 2t in charge becauoe ‘ther. know

moae chboud osuch thince than we «wo',




ideas a power Ao /ta,tcz/z,x.r override the matewial concitions of Aife,
otranoedy idealisitic jfor our dialectical mateidaliois. Indeed tndo
arcunent would Aug,geat that dLe Sociclict Revcdution 4o Admpososilde ——-
Jon how could the propagenda ol socicliots pososibiy nope to overcome
ztfz/w barcoe df bowrgeoss /Ld,QC/LOf’

So we are Jforced o dock wrther adeldd o any MJLC’/'(/LOR ol ilthe answelr;
ro look 10 an area tnct trad. maAxAsis veen A Ja/J*, ‘o touch, ithe no-mdins=
dand wherz only Libertaricns hove dared io trec Authoritaricon Condit-
ionina.* To ancdyse thie arcuneni we misi va/t,euLu exanine the. liie

1 o

ol an averace working class bid. Hds parents che PAG=MONGACUL,
patriotic, xe rw/.hob/i,c, anti-done, nacier (toan extent), sexist, anti-
slidie, anid=-osludent, . ana wnti-lonohcdn == dn snoni the

auuawt.;) British worker, a d 0 course it matiers litile whether he

i
VU Labour on Tcmu. raom ;f,h»\.a moment ol vluth the process 0. lecaning
/to GngU a_,\/t,nA. iold and o/mwo/‘,on,u{, ,m/aqw,, st by AnposAdng
reaunlar ‘feedino L/uﬂm4 on the Lid, then rzoulur poitdng hebite and as

it qrows a Aiitle older the dinculcation ol noud haliiis and mcnneins”,
The ki /L,au/uw that rnebe La'/i,on, of any 402t /w Lichle #0 be punishea ox

trected ¢o an cblreration ol a chiliioh mind. He /,e cans  thar he
Latheais ine gne who diches out the .Am/wm:;n/p, othen becomeos ¢000C~
iated with cuw wordiye Un zeaching svocd-coe the Lid lecans ithat teach~

e Ao anciner /\ow&co ol cutrorlby, i QLAY aAds0 dirhes ouil
j;;uu'/.xmum - celilnen belncienit Lote cliek ckood o dn GuUAANG p,«Lc,U
time! o Lood tecches Lids that vork muet le done curing ceriain AGUWLs
anc ;tiuf/t cta'plan’ must o nesiidcted A0 AUAALCAOUS 15 minute peidods=—-
the dnplication 0. couwnse beinc thatl woil anc pLiy musi e 4'&."‘&/&/{@ a
No leanns ithat his notural chilitics will ve rewcirded, cna ine feat
0.l Lidure . oi not beina acadericoAly-minde d. Thus even ¢t an eardy
age ne 49 learwndng node ol behowioun iotalln siiled o copi P Y S
/.)OC/LJU,. hels de JLMn 10 ,,,-.»,a/zf,:z'ubo/z/z,u;, HON \,/ua/LI'Lu, ..t engendaeis
‘Grercompensciions ' o fewt 0L culrially 4o ~uknec d inio reoapect and -
servidity; ewn of sexualill 40 turned inio peucery**,  find oo the

i

process coee on “*F, the end nesull Ao moie duir d sdple cvecience

)

N0k 20NAC L0 A0S AN QUGLOIAL, 4 Al 'y a wholde choioacitelr sdwucilie
dmin L,&Lu sudted 40 an auibioriicaden social siotems  This peloon

e ———

[ e a— A S—

* Euts "le foet that the vael mna; Lo/z/i/ts: s P /U’e,, explodted anc manip-

vloted hove ,Lc/u ely internalinec cnd Loagely accepicd e B
noams and v Adues ( “on example. stcn concepils s nwwdw ‘he divdsion
0 sochetls Anio vAea—gAUels anc oader-ickenas, Wwaag g,g,boufa N :’a’w
,.aozl, Al GfL sex-roles) and conedden iivelm ANLEAROACT Ll actioncd.’

Froin ’{/J Je Den't See Jt  p.i2 by Sodiacati: (‘L,UILG,OI'L)Q

bl >~ o TR el

** Sop Sodidarity'es "The Jarationnd 4n Fodiiica’, althouch ey
pe/z,zw,w sUerempiasdsc, Lz husnarn nciunze” wr,uc/t -~ ann Jor o cliique
cL tids aspect oce "The Sexcel Foditics ol ddilneln Peich” by fieleS.

An !/Lm-.{:-', 7,”7,} ..)UCA.WJA«, 5 ,-t,('ero',&'/LL;',c

tre JOb o p/w/ttu aoce anclgeds O the rode 4 Uniyeioalidles see ARALE
siucent and LSE—- a Cucoition of Dzgrne Uy o6U Uent e.g. "dthough An thie
case it ves he tecclier Who W4 Uncons c/wu/y!,g, actdng a4 Gh aoeni 6L

€ ;//L 22490, e nost seidlous oooliien Aies An the dtiacnis themselves.

an  idmes At Ao the siucents who pt U oni discusodon which 446 noi on
the /Ji/LLWuM LOn Pean Thark Ak mionil not helyi xhwn 4An ihedr exdite

Thins AbL/’-—puuc/mr uApvou g A/L,ucvum Ecnaociowsness 40 An s6me ways
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becin 1o /L/L'Jl ten upe” Sob Dent; p.17.




becomes alreid ol the vew: didec 0i reeccm, -J0L sUCH C AUTQRAILON COMed
upon rationalisctione ihot nrevent the Listener 2eom recdiodfig that ihedinr
whole dives aue wiosted wO/L/uU'LO' Lon an albourd oyeitem that degicides an,d
exploits them, Such cn a AM does not suliler rom the idecliom of

the previcus cne, ‘0% ; ‘Lwe very ideas and ,Laef'/u become a part of ,Juz
nersons DehaUioun == An slort a m,,/te/z/u/«', c,urvcr/ Ao |

But the suysitem Ao mgz,«'uabzie o0l reprocucing 4isedl A,rw,k,We/L in thdo
Wéie The veiy nature o oo society. conpels tfw workers o silrugole
aqainoeit iit. ceonomic dife [foices men nw women Lo COme. Logeine An
nutucd cid dnstitutions 0L a delensive ncz,'wucb, indeed ihe wvenri fact
oL lredng human necessitotes oUCh ARSI LEACLO in cAl wopecits ol Lde -
no maiier how th worough the coraditiondinao:
"In shonrt, nelther ithe cruohing powers o the cenit Lised
State nor the teccninme o. nutudd :u.,me,d cnd pitiless
otrugole  widch come, adorned with the cttrilbutzes ol science,
Lrom obdioino pv/u!,o/oc nhers and 006cAodloiods, could weed out
the Zecline o) hiwadn solicurity; 'cv)e—,»a/w Lodeea 4n men's
undersXcnidnr and. e art, J&.,CL use At s beon nuttured bg, adl
owi p)LOCbL,d/U‘Lﬁ evolduiion” (1 ./\/LJ‘_QO;{';.’I:‘/UL, MLLwL fild p.29 )
Economic ‘aedass cice women out u worl, ithis hae resulted in a
desirne for 'equulity' an emplognent cna 4n /Jz,c, ficme. This destire fLonr
'oqualdity' /Lc,au/l/w in the wiles questioninc o, the males' wominance.

and the polarnity o ihe sex-roless Indirccily tis can dead io a
quw/ucm,no by the child of ihe authoidty=-redcitions 4in the ,ufz/t/w ——
who shoudc e respect/f e:“/z,, Zather, molier, Loth or neither? (itness
the growth ol ine so-ccdicd 4 beral camidi). The decline ol mecny of the
old a*z,ae/z/w,l/w/t nowers hao reculted in the decline oi ine concepis o,f,
nationil clow and unitive “revicusdy these huc acled as o conesdve
Lokce in oLwa-mu¢uew soclety where u{,' aAdse hod Jlailed* =~ but with
the colla ose 0L Ane mpidre this palbiciive has A A cadled /z';o AXOpR
workers excminding their cwn economic siiuvciione. Jhe /auou/(/e, ol ihese
(and other L.ctors) can onduy be o ciisds 4dn ihe vclues o moaern

/Jaoi,ez&;. dite s

The ciisis 4n mmcnwL nordos hos ded o the Lorxmation of such
qroUPO o Momen A LLb, Say Ll “Le., anc. the presenit su-called "per-
niosive societn”, The néed lorx mutucd cid rows up dUCh (ACUPS Q8
Claimanto UMOM, Jenantes r00cic ,/uwrw, SqLL;u,e)L s Assocliation ctc. licny
,éi these” ped, nle are in the process of cttemplting to chance thedr own
ideas and hopeiuldy ithedr cwn Ailestules.

sel all this 4s ¢ ;.1C'/Ln,uU<,u sdow procéss and one inat capitaliom 4o

awf_w oeeking ic éLuJU‘v/L«..s Fhe TJrade bnions cre «’Jc,com,nu Liiile more
than cdiunctes oLl the siuie. Sexual diberction lecomes s<x cuad ea,_/vowwu.orz.,,
dex is woed o sell everythine Juon chocudate 10 020000 COLS. Jhe. n/t.p,,Qu
counter-culliuie was cunme./z,c/t;’:/bwed and euven wc,,Je 4/3 cenievdneg a 49t of
nespecitalidity, all the'best! people turnsoanc no aculbi Ait' AL so0n be
legulived., Copiidiom - s ¢ highly lexiile spoten .nd one thot will
sften adapt itsell Ao meeil cno acc shudcie an che Lienne == or attempil 1o

amash thoose Xhoil A/t can' s

Jhat shoulcd be the attitude 0.l Socdil JA«A ‘o these cacanisations? To

my mAnd. AL Lo Anoulldicient to write ihem all \,‘,Z’,,Z co mene. relomisi
novemenis. le snoudd be attempting Lo BNOW e Pdd/l/gxtl/v, vy eV OdutiLo=
ncry aspects ol tnedir stimacles —— whilosl at ihe sdmne ne ,_,ouubt,m“ out
the ‘allure ol refoimism to sodve many. of «JL»/«./L proiidemss This Ax rwt
to say that we surselues wre nci in the neer. ol ani. dempoitiications™

By engaging in conotricidve dialooue with ol croups We can ci the veay
mininun extend cux own undersianddn. of CL-,./L«.,L/\/;A/L A0 cleitll f:nct exiend

our cwn devel of sociclioit conscicusness. A puredy propac.ndi cpprocch

e e > e on

* Jnd theu otidl do to a large extent e.g. the ddiotic ©3'm Bocking
Britain Campaiagn” stcarnted by # vz,e Ay plots (.waAL(LLenMLf mode reduncant)
0 do an extra hall-hours wice slcwvery a day ok free dn ine "'nceitional
,{J;/tuz.ea/t'

**hian, Soclaliste 2L ret dn remaircaily bigqoted vdewa, porticulardy 4n




40 doomea 4o 4@¢Luae workews hove been hearing scciclist propacanca
Loa recrs unc the e/r/,,e,ot hivo been minimale I+ Az oniu by ¢ combinaiion
OﬁribUﬁéumLUnuig pACpagIndl, CORAIUCIAVE dicloowe and encowiccement of
the positive (@buf;'béunwlu, cixnress or Amplied) ol these croups that
we aan sicat the revcdwiion. J would sucseot that this 4o the ondiy
weyg we can daeck down the aub.oadlilordlan condiitoning and acplace
adiencition b cless solidarily; iien we can leegin L0 procresdd.
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NOTE: Copies of the article,"Sclidarity,theMarket and Marx“by
Adam Buick are still available on requeSu.Also a few copies of
cur first issue with a critigue of the Socialist Party ofGt
Britain by Davy Dcnaldscn.
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"Deals with the formaticn of e€lites in informalily crganised
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Mcst publlcatlcns rceferred to here can be obtained from
| "RlSlnv Free™I97 Kings Cross Ro ad ;London, Helely' -
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Lorraine and Ed Russell for helping with the producticn
of the last igsue of our "occasional® journal.
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MARX AND FROMM

THERE HAVE BEEN several unsuccessful attempts to graft the ideas of Freud on
to the body of Marxist theory to provide a criticism cad explanation of -
society at a psychological as well as a socio-eccucmic level. There is
certainly a need to enrich Marxism in this way but the biolcgical
orientation of Freud and his Hobbecsian view of man made uniiy hetween an
undiluted Freud and darx impossible. . ‘ :

Freud's biological ori:ntation can be ecxaggeraied. Eis <inzl theowies
contain both social and biological eliements,altlicugh he didn't develop the
social elements very far. This was cone by Frcudian rewisionists,
principaliy Fromm,Herney ancd Sullivan who pecame (mown as che néov-Freudians.
The neo-Freudians greatly reduced in importance the bini-gical element and
strecsed the interparsonal and social cspect of persconclity. This can be
seen in Fromm's approszh te.the Oedipus cromilict:

"In sceing the Oedipus complex as the central phenomenon of
psychclogy Freud has made one of the most ‘mportant discoveries
in psychology. But he has failed lo give it adequatc |
interpretation...neithcr the sexual attraction nor the resulting
conflicts arc the essential in the fixotion of children on their
parents. As long as the infant-is ‘small it is quite raturally
dependent on the parents.but this Gepeundance docu nol R
necessarily imply a rescriction: of the child‘'s owm' spontaneity.
However,wien the parents,actihe as the ageats of society,start to
suppress the child's spontaneity and indepeculence the growing
child feels morc and more uvnakle tc stand on its own fc2tj?
therefore seeks for the magic helpzr and oiten mekes the parents
the personification of ‘him'...the need Ica being relaiod to such
a symbol of authority is not caused by the coitinuation of the
original sexual attraction to on2 of the parcnte but by the
thwarting of the child's cxpansiveness cnd spoutancity and by the
consequent anxiety'(fear of Freedom,p.133) .

Anthropclegists have eriticised tac Oedipus complex 2y coinciug out that :
in societies with different family structures this conflict ‘s unknown ‘
and if the conflict isn't universal it caa't bc ins®inctuadl. ven juec .

looking at our own society,;says Fromm,the Oedipil ¢onflici s not
instinctual but. neuroctic. Tae child who isn't unconddtioualiy loved by his
parents fecls isclated. Because oi his weakness and dependence this
icolaticn causes anxiety and forces tae.child to escape the anxiety- ,
producing isclation by clinging to cne or other ¢f tre parcnis. Hetre we
have the basis of Frowm's(and Hone,'s) approach. They said that man
developirg naturally(i.ce. in a specifically huuc ;reiationsiaip to,cthers}
would be a generous,creative and loving person, Other crientations =~
towards the world --conformity,the wishk to submit or the wish to
dominatc-- are not as Freud suggested the result of libidc be’ng fixed at a
particular crogenous zore huc are defences against a basic anxiety. =

Freud saw man's naturc as anti-social. Tn his model of the psyche the id
contains the instinctual drives --sex and aggressior;lhe supcrego 1s
civilization introjected Ly the child via the parcuts. The guperego
represses;the ego sublimates. Affection,for Ireud,woulu he aim-“nhibited
sexuality. His view of man was the same as the util-:tazians(and Hobber)

--a egoistic atomized individual-- with the differcnce that sexual
gratification not economic gain was the driving fcicco Fromu: and Honey(and
Marx) saw man's nature as social,or good .to use 2a moral term. This wa5 what
was specifically human about Lan and when he acted in on anti-social |
manner he was alienated from his potential or essencc.

Fromm called man “'the freak of thes universe'. Hz is art of nature and yet
separate from it., Unlike other animals,hc is not driveu by instinct but

acts of reason.and ris reason makes him aware that in comparison to the

universe he is a spcck in time eud space. He ie awarc of Lis inevitable

death and aware of his isclation and vulnerabiiity 1o 2 potentially hostile

world. Isolation means weakness,which Incrcases the possibility of

destruction and this gives rise to anxiety. “hc ceritral probiem for Fromm

is the way in which men overcone separation and achieve unity witu ‘the

world and other men. The human awarencss of mor callty an”. of insignificance

in the face of the universc is an existential problsm which cach age -
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attempts to solve by its central religion or philosophy,that is,by postulating
a purpose behind the universe and adopting a morality that makes man part of
the purpose and therefore part of the universe. Unity with. other men is a
social and historical problem which man can overcome by re-arranging his
societye. g i | '

Like Freud Fromm stresses the importance of early relationships with the parents
for_producing,the_adult_attitude towards others. If the child is rejected or
only conditionally accepted he is left with a feeling of basic anxiety oy fear
of the world. He is 1léft with a feeling of unworthiness and depends an .others to
assuage this feeling. The failure to meke relationships with others gives rise
not only to anxiety but to guilt and shame and an attempt to drown this by
recourse to alcohdlism,drug addition or complusive sex. The kinds of relation-
ships that might be adopted are various,conformity and subm.ssion or domination
being the main ones. These relationships might be considered normal depending

on the society,but for IFromm they arc distortions of man's essence.

Fromm is more .interested in social character,that is the character siructure
that members of a given society share, than in individual variations from it.
Before discussing the connection ketween social character and society 1'll look
at Marx's materialist view of history. One of the problems of Marxism is the
relationship bptweén economic and other factors in society. Marx saw society as
o set of social relations. The fundamental sncial relation,the one that largely
determined the others,was the relations men enter into to produce wealth. Slave
and slave-owner,peasant and lord,wage-slave and capitelist are relationships
that depend on the level of the means of production and in turn devermine the
political,social,religious and even sexual relations of a soedety. But political
power,religious ideas and so on act back on the economic base and can influence
the way society evolves. Marx developed his materialist conception of history at
2 “time when an idealist version of history was prevalent. Talking here of the
Young Hegelians Marx said that they ‘consider conceptions,thoughts,ideas,in fact
all the products of ccnsciousness,to which they attribute an independent
oxistence as the real chains of men'"{German Ideolggl,pp.5-6). I don't think it
was Marx's intention to replace a one-sided idealist interpretation with a one-
sided materialist interpretation,although the emphasis is on the economic
factor. I think hé would have wished his materialism to be.a heuristic device
rather than a dogma: | i i

"Zmpirical observation must in ezch separate iustance bring out
empirically,and without any mystification and'spGCUlatioh,the
connection of the social and political structure with production. The
social structure cnd the state are continually evolving out of the
life. process of definite individuale,but of individuidls,not as they
may appear in +their own or other people's imagiration but as they
really are;i.c. as they are effective,prouuce materiaily,and are
active under definite waterial limits,presuppositions and
conditions and conditions independent of their will'(Ibid,p.13).

Although ideas act pack on the economic:base as well as reflect it and only by
empirical observation ol a specific situation can one disentangle the forces at
work and the way they interact with another,nevertheless it 1s correct,
generally speaking, to stress the primacy of the economic basc. To do otherwise
could lead to the idea of history as a series of unconnected incideats,

Fromm accepts Marx's materialism but he wants to use psychology as a link
between the economic base arnd the ideological superstructure. As man makes his
own history,even if blindly,onc¢ must understand how:he experiences socio-
economic change to understand his reactions in the form of his religion and
jdeas. Talking of his book Fcar of Freedom Fromm says.''Throughout this bock we
have dealt with the interrelati-n of socio-economic,psychological and ideo-
logical factors by analyzing certain historical periods like the age of the
Reformation anc the contemporary cra'(p.239). In this book Fromm looks at the
Reformation in Europe and exaunines the change produced in social character by
the change from feudalism to capitalism and how this was expressed by
protestantism.

" Within feudalism there was little concept of the individual, Production was
static and there was little chance of a person increasing his wealth by | g
individual effort. His life wes a cycle of activities Jictated by naturc and by
custom. He was born intc a caste and he died in it. The Church guided him * -
through lifc and taught him he wes the centre of the universe,and in a sense

he was. He lived in a small self-sufficient community with production for use or
for small local markets. |




The development of trade and the growth of cities as centres of industrial and
merchant capital disrupted this social order:

"Now with the beginning of capitalism all classes of society started to
move., There ceased to be a fixed place in the economic order which
could be considered a natural,an unquestionable one, The individual was
left alonejeverything depends on his own effort,not on the securlty DE
his traditional status'(p.50).

Capital "had ceased to be a servant and become a master. Assuming a
separate and independent vitality it claimed the right...to dictate
economic crganization in accordance with its own exacting
requirements"(p.50).

Commodity production and the market replaced the self-sufficient community.
Production which had once been regulated by Church and guild rules now obeyed the
impersonal dictates of the market. The new class of capitalists developing in the
- towns demanded the right to conduct their own affairs and to make and enforce
their own laws free from the interference of Church and feudal lord. The develop-
ment of capltallsm freed men from the bonds of tradition and from servility to
their fecudal lords. For the urban traders and small artisans economic freedom
meant competition. An impersonal market,beyond their control,replaced the small
local market. Freedom from feudal ties also meant insecurity,doubt and uncertainty.
Calvin's doctrine of predestination reflected the market situation where good
works in themselves were no guarantce of salvation. The traits necessary for the
primitive accumulation of capital --hard work,thrift and suspicion of pleasure--
as well as hostility arising out of isolation all found their place in puritan
Calvinism. These traits were a respcnse by the urban middle class to the situation
they found themselves in. By the process described they became part of the social
character of the middle class.

The social character,says Fromm,'comprises only a selection of traits,the
essential nucleus of a character structure of most members of a group,which has
developed as the result of the basic experiences and mode of life common to that
group''(p.239). This is transmitted to future generati-ns by the family who
"transmit to the child what we may call the psychological atmosphere or the
spirit of a society just by being as they are --namely representatives of this very
spirit. The family thus may be considered tc be the psychological agent of
5001ety"(p 245). People with this social character by pursuing aims rcoted in
their character push society in certain directions. The new directions may re-
inforce the original character structure which in turn relnforces the new
directions and so on,

"Behaviour is not a matter of conscious decision as to whether or not to
follow the social pattern,but one of wanting to act as they have to act
and at the same time finding gratlflcwtlon in acting according to the

requirements of the culture'"(The Sane Society,p.79).

This might secm a very determinist picture but no more so than Marx's. What was said
about his materialist concept of history as a general picture and alsc the need for
empirical studies of specific situations applics also to Fromm. Also,the element of
functionalism in Marx and Fromm is within the framework of a conflict model of
society. Aims and ideas can be changed by conflict with other conflicting aims and
ideas,or individuals or groups may weave together elements from different ideas to
produce a new set of beliefs. Neither Marx nor Fromm took the behaviourist view of
man as a passive'creature who merely responded to the stimuliof the external world.
Fromm says of man: '"he is not a blank shcet of paper on which culture writes its

~ text. Needs like freedom are inherent in his nature'(The Sane 8001et1,p.81) Marx
might seem to contradict this when he says: "but the essence of man is no abstract-
ion inherent in each separate individual, In its reality it is the ensemble of
social relations'"(Theses on Feuerbggh).But for Fromm as well as Marx man's nature is
social. All men are born into social groups and by their bioclogical nature are
dependent on the group for years after their birth. Man's beliefs are founded in his
experience of the world and this is largely experience of other pecople,of relation-
ships;hence his experience,and therefore what he is,is the "ensemblv of his social

relations'.

Both Fromm and Marx use the concept of alienation. And for both of them man is
~alienated not only from other men,i.e. alicnated from his own social nature,he is

also alienated from his own productive potential. Fromm's use nf the word :
"egsence'' really means potential. Fromm and Marx both want man's potential to come
into existence. X

Ken Young.

e



p & ¥

.o« "WELL, the youngsters here willlbe atl
the fresher fcr school when the summer
gets over and they havetc gc back again.”

"Sehcol?Mhe said;"yes.what dC you mean
by that word?l don't sec how it can have
anything to do with children.We talk,
indeed,of a schcool of herring,and 2 schcol
of painting,and in the former Sense We
might talk of a schocl o1 chiléren-but
otherwise,"sald he, laughing®lmust own
myself beaten."

Hang it! thought I,I canft open mymouth
witgout digging up sSome €W complexity.l
wouldn't try to set my friend right in his
etymclogy;and I thought Ihad best say
ncthing about the boy-faius whichl had
been used to call schools,as I saw pretiy
clearly that they had disanpeared;and SC
Isaid after a little fumbling,”l was using
the word in the sense of a syctem of
education.™

wRducation®"said he,meditatively,"lknow
enough Latin tc know that the word must
come fromfeducere',tc lead outj;andl have
heard it used;but I have never met anybody

: who could give me 2 clear explanhtion of
what it means.”
You may imagine how my NEW fylends fell

in my esteem when 1 heard this frank
avowal;and I said,rather CONve..Puiously,
"Jell,education means a system cof teaching
young people.’

"§Why not old people alsc?said he with a
twinkle in his eye."But,'he went on, "1 van
assure you cur children learn, whether
they go through a'system oi teachingtor not...

1_"“—
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This is a short extract from WILLIaM MORRLIST
WNews from Nowhere" which first appeared in
"The Commcnweal journal of the Socialis®
League in I890,
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