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Chapter 1 f Introduction

some decades in the West No more do Western socialists need to
look with envy on the stru gling peasants of the Third World It
is the contradictions of a vanced industrial capitalism which are
now be inning to explode Dramatic, worldwide convulsions have
blaste away the limitations on human possibilities which capit-
alist prosperity had seemed to make final They have reminded us

that we sti 1 have great opportunities - larger than ever before-
of realisin the dreams of generations for a new world to replace
the barba.ri y of capitalism

Students have contributed more than any other social group to
this change in the olitical climate Campuses have exploded
across the world - okyo Berkeley Nanterre Berlin Milan,
Warsaw London and hundreds more The strikers, sitters-in and
demonstrators have rarely contented themselves with narrow re-
forms in their immediate situation Consciously and creativeky
the movement has challenged the whole structure and ideology of
th i it d b i i t Ev t le un vers an ourgeo s soc e y eryone, he ru ing class
included, mus recognise the reality of the "student revolution
A revolutionary does not, however bow down before facts -no
even before the facts f revolt The coming social revolution
will Re qualitagivgly iffefientffrom afiythinglthe gtudeng $gve-
men as crea e e mus ere ore as ourse ves ow an
the student movement has developed what its potentialities ire
and so suggest the course which it can take in the future This
1% 32°12 "° 'é.‘.’;£°J°“%l2 li§‘“£“‘°" "ill ‘i%“l“"2“§€ “° 8‘%°t€£‘%l-fan,s u n mov n . v groun e n u
situation; but it is necessary to begin by putging this in a
global ersgective. The student movement s a response to chang-
es in the e ucational system and in society on a world scale.

.-r’

Education in Class Society

Education in general has the function of giving individuals the
technical knowledge necessany for them to part cipate in social
life. It has also the function of ensuring that they conform to
the oals and norms of the society into which they are born. It
isltgese aspects of education of course, which are most comon-
ly identified with it, Education is for many synonymous with
knowledge. -

3 "~.

Revolution today is no longer the empty word that it has been for
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But in class society, the educational system performs other
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functions which are determined by the social relations on which
that society is based. It does not simply impart knowledge, or
inculcate norms of behaviour which wou d be necessary in any
society. The educational system performs certain functions which
are necessary only to secure the smooth functioning of society
in the interests of the ruling class, and to maintain its class
rule. Education under capitalism is characterised by its funct-
ions in social selection in ensuring subordination to repress-
iggyaggpprigyéxgpgiigdintegrating people into a society in which

Education in capitalist society is an important mechanism in the
process of dividing up the potential labour force according to
industry's requirements For labour of different degrees and
types of skill. This process largely confirms workers in thefifime
(or a very close) level pf employment as that of their fathers,
but it also allows a few ‘talented’ members of the ‘lower’
strata to rise to the ruling class and so ensures a degree of re
newal in that class. Equally significantly, this process legit-
imises inequality and privi ego. If one does not rise to the top
it is one’s own fault, for no working hard enough... And final-
ly, this process of social selection is an instrument for mask-
ing the fundamental differences in capitalist society(exEloiter
vs. exploited) by presenting society as a finely graded ier-
archy with no sharp antagonisms. The ‘middle’ strata are given
the illusion of superior ty over the workers so as to create
a.cushion between he latter and the ruling class. Manual work-
ers are led to believe that it is differences between t pes of
wage labour_(labourer/clerk, etc.) which are the crucial divis-
ions in society, and that mobility within the class is the
highest hope for most.

The schools functions within this grocess largely by confirming
a selection which occurs through t e effect o income, the cul-
tural conditions of the family and the social power of the class
of origin. These factors work to perpetuate existing class div-
isions, and the school system is designed to push back to the
class of origin the vast majority of he pggu ation. A.minority
is allowed to rise, but cnly by accepting e ca egories of the
dominant culture and the given authority structure. Promotion is
dependent upon the comple e acceptance of the subordination of
the student to the teacher first, and then to the head master.
The more complete the negation of one’s personality, the blind
acceptance of authority, the greater the guarantees that the
future will not lead to rebellions, that the authority of the
boss will be accepted as a.matter of course, and therefore the
greater the rewards.

With the family the educational system is the main instrument
for the transmission of the socie y’s values. The difference is
that in the family one of ten also receives values of a con-
flicting nature ( a clear class consciousness in working class
families) while in schools the values received are in general
those of the status quo.

.\ I

The Development of Education

These functions of mass education in capitalist society are not
the same as those fulfilled bylzhe institutions of higher educat-
ion in_;he period of the emergence of capitalism, or even in the
early industrialism. This is simply because the mass of the pop-
ulation was excluded first from al formal education and then
from the universities. Indeed at f1rst the universities played a
marginal role even for the ruling classes. Universities were
founded in the Renaissance by students, and professors were hired
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to act as tutors. The ruling classes took only a mild interest hn
them, sometimes only being attracted to them out of the general
revival of a desire for knowledge. Education, however, was not
an integral part of the requirements of the ruling classes, in-
deed in some cases (Spain for example), was absolutely disdained
by the aristocracy. The educational system was left to a subord-
inate class of intellectuals and bureucrats that one then hired.
The right to rule of the aristocracy was not challenged, and the
traditional pattern to give the first son the family fortunes,
leaving the others uihake their way in the army or the church
In time, however, the educational system was used more and more
by the ruling classes to enable their sons to spend a few years
in relative leisure, to acquire a certain discipline of mind
(thus the retention of classical languages in t e curriculum
expressly to develop with their highly com licated grammer the
ability for closely argued logical thoughtg, and above all to
learn to rule, by which it was meant to learn to command.

In the pre-capitalist world instruments of social control were,
generall qui e sufficient to deal with the exploited classes. j
The family sent the young ones to church; the church preached
the sanctity of the fami y, respect of authority, res gnation to
one’s state and in exchange it promised a better lot in the fut-
ure life. It is interesting here to note how the Roman Catholic
church, which is historica ly the religion of very poor countr-'t,dthPt 1;
ififiicggg :1ggggte%igt%egsrgfiSh%¥drsgifingndogel%nbettgrmegt?gi%gn
their existance in a society where at least a minimal degree of
self betterment was possible).

The Rise of Capitalism

Eith the rise of industrial capitalism the educat§pnal system was
changed, even if for different reasons and at dif erent times in
all advanced countries and institutional education arose for al-
most all classes.
The educational system became thus composed'of two different
parts, what we may call a ‘popular’ and any elite’ stream.
Although early capitalism did not really require a skilled or
even literate working class, ‘popular’ education was introduced
relatively early. Th s was par l%0due to the need to save a val-
uable labour frrce from chi d la ur and partly to ccndition
from an early age the future work force. I

l ti f th t id t the ew urbai
Eggaghhgd lgdtgg gfigubgeafigowhogf tgectggditiongl %amilynstruct-
ure. The church was also declining in importance in the new envir
onment. _
Parallel to this displacement of the traditional condition the
new system of production had led to entirely new forms of organ-
isation and resistance. The urban proletariat was proving to be
very different from the (id peasan classes.
Thus the distin ishing characteristic of the ‘popular’ educatiai
al system was 1%: brutal enforcement of discipline. The litera-
ture and history of the time bear a powerful witness to this
effect. The all important element was docilityh acceptance of t
authority. The sooner the kind of conditions at were to be me
in the factor were met and accepted the better. The teacher todn
the role of the boss, the prefects that of the foreman and the
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eolicemen that were to hound the pupils for the rest of their
ives. Education was in the system marginal or better an excuse

gegeégeegxistence and more of en than not it was not even

In contrast, the ‘elite’ system was continued and even slightl
extended. Here too, however, education was, in a sense marginal
"Since one’s place in society was clearly ‘
defined by one’s birth one could easily afford to spend one’s
early years in leisurely pursuits worthy of a gentleman,tutored
by amiable eccentrics. The distinguishing characteristic of
the educational system for the elite was that it was comfiletely
divorced from rea ity. Indeed great pride was taken in t is. To
reinforce the point one studie the classics greats or such
like, and education acquired a role similar to the ‘Grand Tour’,
a pleasant diversion, an interim between the joys of infancy’
and the rigours of exploitation. '
what was important was the aauisition of an attitude of mind:
gegsfirm knowledge of belone ng to an elite, a belief in one’s
,§;“t to do so, and the abi ity to command. If some knowledge

‘ t b f l 1 ter i life this ld e il b i k doeuseua n , cou asyepceup
later on the spot and the educational system could remain un-
touched and uncontaminated by wordly considerations. It was
thus that the universities could remain aloof ivory towers
where students and teachers could indeed be a “community of
scholars”.

If there was some authoritarianism, it was only because the
societ as a whole was authoritarian. Indeed in many ways this
educational system was a lot less authoritarian than society

at large.

The intermediate jobs in society, those between the elite and
the proletariat were taken by poor relations of the elite
or t eir illegitimates and hese seldom required more than
a minimal formal education. What knowledge or skill they re-
quired they picked up during a period of apprenticeship.

Changes in Capitalism
The further development of the industrial society led, however,
to a radical increase in the skill and lnowledae needed by
society. This increase was experienced at all evelst The in-
creased competition in the internal and international markets
made research and the immediate application of the latest
technigues of the utmost importance. More and more technical
knowle ge came to be needed by the elite to rule, but also by
the work force in order to man the ever more complicated indus-
trial machinery And as the size of the working units expanded
and working me hods advanced, an increasing gap was experienced
between the direction and the shop floor. An increasing number
of intermediates was needed both to relay and enforce orders
from the direction and to provide information to the direction
as it became more and more aloof.

British capitalism, the earliest to develop and the slowest to
change woke up late to the fact that modern industrial tech-
nology recquires not only sources of raw materials, capital,
labour, and markets but a.high1y trained and adaptable labour
force as well. Although even Ba four had admitted that educat-
ion was ’Vehaotic, ineffectual and utterly behind the times",
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and bemoaned the fact that ”although Britain was a great in-
dustrial nation, there is no organised training of those’upon
whose ability and skill the future of our nation depend __
organised education continued to Jog along in the tradition
of British pragmatism.
The industrial revolution in Britain ignored the universities
and schools: it was brought about by self made men. _
It was not really until after the second World War when British
Caeitalism had been forced to the outer limits of its technol-
og cal inventiveness, that the years of pressure by the Laboar.
Movement and the great secialis reformers began in earnestd o to
take a hold on the consciousness of the ruling class. Force int it li t i t s theever areater comeetétion by he Saga gnege gafletaegfig Sand by
Atlan ic by rev ve European an D D .
the ruthless effeciency if state capitalism in the Soviet Uniog,
a whole new outlook on e ucation began to emerge. “men Ehe ear s
"Made in Britain” were no longer sufficient to guaran ee e
sale of the oods, when the Imperial markets ceased to be solely
the ameroaative of the British ruling class, Britain would have
to s ream ine its educational system.
The Birth of the Technological University Abroad ~
If the British rulin class onl became aware of the need for
”technological capi%alism" after the end of the Second World

War, this was not, however, the case with other capitalist
countries.

In a sense, Britain by virtue of being the first country tp in-
dustrialise had had a fairly easy task. Its goods were superior
to those of its competitors, and furthermore in large areas of
the world,i.e. the Empire, it had no competitors at all. BK
virtue cf its early monopole position Br tain was able to old
a virtually unbeatable posi ion of privilege for quite a time.
Other European countries trying to get a foothold of the inter-
national markets, either by competing commercially or militar-
ily for them, had bfi virtue of heir having arrived second an
ue ill fight from t e start. America too had to fight, this
t me not o capture the international markets, but simply to
aeager itself more independent of their previous economic fore-

a ers.
The need to industrialise in a world where Britain had already
established itself as the major producer of manufactures, and *
even more industrial machinera where most of the technical
discoveries were made and app ied in Britain, impressed on
these countries the need of a modern educational system that
was E0 garnish the countries with the technilogica skill they
requ re .
It was thus in the France of Napoleon the famous *Ecoles
Politecniques’ embrionic example of the technocratic schools of
the future, were founded to provide the technical elite Ehat the
republic needed. These were established in all the coun ries
throuah which the Emperor's armies marched and were retained
when hey were forced to retreat.
If in France the emrhasis in the universities was for the PTO-
duction of technocrats in Prussia the rising capitalist class
put a.much-stronger emphasis on territorial expansion as a way
out of their impasse and the universities were closely geared
to the needs of the army.

7
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Thus these and similar countries, because of the relationshi
between their development and that of industrial capitalism gs
a whole, experienced a much earlier coordination between econ-
omic and educational development than was the case in Britain.
But_these changes onl slightly indicated what was to come.
Capitalism in its highly developed stages has had to introduce
vast educational changes which are the basis from which the
world student unrest as grown.

EDUCATION TODAY

Modern capdtalism is characterised by an acute competition for
the international markets, igresponse to its basic contradict-
ioo of overproducti0n._In or er to compete efficiently, capit-a s enterprises require a high level of research which can be
immediately a1plied at both the product and production stages.
The tendencr towards the concentration of productive resources,
leading to oth vertical and horizontal in egration, is implic-
it in the Qflpitfllist dynamic of competition and accumulation.
Thus modern capitalism is characterised by particularly great
educational needs. The ruling class has an ever greater need
for an educated work force. The directing elite needs more
technical knowledge to rule, and the armies of intermediaries
between the elite and-the work-force - the vast industrial
bureaucracies above all - are expanding.

Thus modern capitalism has basically three different classes to
educate. Now between the ‘elite’ and ‘popular’ stream there is
an intermediate technological one.
What is important however is that the educational needs of the
categories overlap to a considerable extent. The educational
needs of the toc_‘technocrats’ are not really different from
those of the ru ing classes. Their educational requiremen s
have, in a sense converged since education or knowledge is not
any more marginal for either of them. At the other end of the
scale the more skilled of the workers have a need for a general
and technical education which is even freguently in excess of
that of the lower echelons of the interme iate classes. Here
too educational requirements have converged.
The convergence in requirements does not necessarily point to a
convergence of the actual educational process but there are,
however, at present some trends in this direction. Twozddition-
al factors are here of‘ nimary importance.

The rise of parliamentary democracy in the West, and the organ-
isation of working class resistance in the form of trade union
and political movements made it necessary to use the educational
system in order to maintain unaltered the crystallised social
relationships. Thus education tcday is used to give rise to the
myth of social mobility. In order to,achieve this, the more
o vious positions of privilege within the educational srstem
have to disappear. It is much better if there is a semb ance of
democracy - if your position in society is, as alwa s, guarant-
eed by yoor social birth, but it is glossed over with an appar-
ently meritocratic system. This fineritocracy’ has however a
built in bias, and so always gives the same result, thus leg-
itimising automatic positions of power.
The second is an econrmic reason. If the educational needs of -
different classes considerably overlap, then it is more econ-
omical to educate them toaether. In a world of harsh competit-
ion every little bit coun.s! _

B

i. f —

But this convergence is not an abeolute tendencrhleading auto-
matically to uniform educational institutions. e educational
requirements of different kinds of labour_cannot be fully re-
duced to common denominators. nor will privileges of any kindbe quickly surrendered, We have seen in Britain that the
rationalisation of the State secondary school structure, which
has begun to feplace the grammar and secondary modern schools
by the comprehensive,_does not imply ant ellmlflfltien Of Dubllc
schools: only the basis of entry needs o be modified to ensure
adequate flexibility and mobility. at a univereity level. tee.
only marginal reforms are_effected in the leading ruling class
institutions such as Oxbrldge. C&D1t&llSt educational reform
does not yet threaten their existence in their present forms.

Producing White-collar Workers I

The chahaing problems of capitalism do, however, necessitate a
massive ransformation of t e institutions of higher education,
a.change of much greater significance than any w ich takes
place in the schools. Modern capitalism requires a vast expan-
sion of higher education. and the changes which must occur are
qualitative as well as quantitative. In earlier periods, uni-
versities served to educate the ruling class itself and narrow
strata of the future professional groupings (doctors,laayers,
teachers, etc.) who would themselves be considerably privileged
compared to the majoritr of the population. In the present
stage, the higher educa ion srstem is required to produce in

d t as f hi h tra' ed i d’ id als wh sea dition grea. m ses o_ g r in n iv u _ o
destiny is to become white-col ar employees. The intellectual
element, science and its application has become crucial to the
development of economy and society. Large numbers of scientists,
engaged in the research that is becoming a more and more nec-
essary part of industrial and military development; technolo-
gists, even more directly concerned with this process; lower-
level industrial management; administrators generally, with
both extra specific skills and a general education to make them
capable of higher flexibility; lawyers to service the giant cor-
porations - urveyors of human manioulation; and teachers to
perpetuate the whole process, as we 1 as providing a higher
level of eneral education for the rest of the expanding work
force. All these performers of mental labour are ecoming more
and more essential to the system, a powerful productive force._
They are becoming an important section of the proletariat - pflld
in wages and divorced from control of the productive process
just as are manual workers. And it is to produce these very
changed groups of workers, who are not even necessarily more
privileged or better paid than any manual workers, that the ed-
ucational system has undergone its vast expansion throughout the
world in recent years.

These changes have profound effects on the pcflitical and social
character of the student population. No longer part and farcel
of the ruling class or of a privileged elite, increasing y des-
tined for subordinate positions in societr, often unsure even
of this future and existing in an extreme y insecure condition,
students no longer identify automatically with the bourceois
order. Thar become ooen, in a way in which they have no been
in the pas , to poli ical and social ideas and modes of action
which would not have been possible to the comfortable middle-
class students of earlier generations - the strikebreakers of
1926 and the like throughout the world.
We are not suagesting that there is any straiaht line between
the changing unctions of education in capita ism, the expans-
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ion of higher education, and student revolt. For students any-
where to ecome conscious of themselves as a group opgosed to
the ruling classes and the existing social or er, muc more has
been necessary. We must consider the wars in which the_uniuar-
sity expansion has been mediated in par icular countries. In the
United States the transformation of higher education is more or
less complete, and.rohflict arises over the effect which the
streamlining of education, dictated by the needs of industry,
has on the prqerects of intellectual fhtbdom which is guaran-
teed by the wh e liberal ideologg of the universitr. In
Germany and France, on the other and, the universi ies have
be tl d d, b t t h t b .
toegdggi tg ghgggeg needs gfscapitgligm cgegfrtgérgfigdggtgrgfig
are poured into them. The crisis arises from the same trans-
itioh, but in a somewhat different form because of the different
stages in the transition which each country has reached.

The Political Crisis

We believe that the ccntradictions which have given rise to the
student revcflt have their'basis in the changing economy of
capitalism and its effects on higher educa ion, which have beai
described and which we analyse in greater detail in the
following chapters. But the forms which student revolt has tak-
en are not simply determined either at the economic or at th
educational level or in a combination of the two. Otherwise it
would be impossible to explain the timin of the revolt in
different countries. The crucial factor gere has been the pol-
itical and ideological changes which began throughout the ad-
vanced world in t e fifties and have developed very rapidl ,
although with great unevenness, in the last decade. Everywhere
a younger generation which did not know the ‘thirties and
‘forties has arisen to ouestioh the political divisions which
became fixed during tha period. A new gencration, which has
absorbed aHd.t&k8S for granted the material pr ress of the
last thirty years can afford to examine the réfevance of old
political institutions to the present age.
Youth does not need to accept that the choéce is betweechtwo
repressive forms of society, cacfitalism an stalin sm. e
general disaffection towards bo of these, and especialli the
erosion of both Social Democratic and Communist arties, aye
rofouhdly contributed to the student Ill0VBlIl9Il'|3?8.l'ld in add-

Il)t10Il, the students have contributed towards their decline). It
is id t th t the re 1 st de t lt i A t ‘ 'no acc en a a u n revo h Bri ain did not
emer e until well into the eri d f L b r Go t th tg p oo aou vernmen or a

in America was rofoundl affected b the ep y y Vi tnam was that
in Germany by the Grand Coalition, etc. Because of its orlains
the student movement can never involve the divorce frcm p -
itics which characterises the trade union movements in the
advanced West. As we shall see it must develo its challenge
to the Universitr, but it has tremendous political choices
and responsibili ies as well.
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Chapter 2 - The Institutions of Higher Education

Control

In the university sector of the higher educational system the
issue of control is fairly complex. According to official ideol-
ogy universities should be autonomous institutions, free to ta e
decisions independently of outside pressures, at least as regar-
ds academic affairs.."Freedom of institutions as well as
individuallfreedom is an essential constituent of a free soc-c
iety...” The defense of academic freedom is seen as involving
a constant struggle to prevent interference by the state, pol-
itics] groupings or, of late, even students,“ in the organisatioi
of courses and the appointment of staff.
The whole elaborate structure for the external control of the
universities (though not of other institutions of higher educat-
ion), is determined by this ideology. The Government does not
provide funds directly to the universities, but through the
Universities Grants Committee (UGC) which allocates funds among
the different claimants. Even this committee cannot determine in
any detail how the latter are to spend their grants. This is
supposed to provide "an efficient shield against the intrusion
into academic life and policy of irrelevant political
influences”. *

In this way the universities themselves are conceived of as
‘communities of scholars’. Scientific impartiality is guaranteed

by preventing external influences affecting them. From this st-
andpoint, to worrr about their role in society is to worry about
the external cons raints placed upon them,or rather it is to
assume that their role is clear and unambiguous (Pursuit of
knowledge etc), and that any outside controls are greater or
lesser hreats to this fundamental goal.

Even at this level it is clear that the ‘autonomy’ of the uni-
versities is being eroded in certain ways, official ideology to
the contrary. We will refer to_the tie up of big busioess and
some areas of university activity later, but even in erms of
direct financing, the UGC is far from the harmless body it is
often credited o be. “The majority of the Committee consists
of people actively engaged in university teaching or research;
the rest are drawn at present from other forms or eoucatiofi, fron
industry and from research establishments”. In fie . 0 9_
twenty members in~1963, four, includina the chairman, held dir-
ectorships of private industry, one be hg Chairman of Mobil Oil
and director of nine other companies, another ex-Chairman of _
Unilever. Two other members held appointments in the nationalis-
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ed industries§ The recent freeze on the university building
programme by the UGC is an indication of the gross external con-
straints wi hin which the universities operate. But the debate
about external control of the universities is likely to be mi5-
understood unless the facts of internal control are first made
c ear.
The Robbins‘ Report sums up the situation as regards internal
university government in England and Wales (except for Oxford
and Cambridge) as follows:

“The ultimate governing bodies are the Court and the
Council. The Court is a general supervisory body; it is
normally large and of;predominantly lay membership. The
Council is t e executive governing body that+activel con-
trols finance and externa relagionships... it also has a
predominantly lay membership”.

Ultimate power lies with this majority of ‘lay members’, every-
where except at flxford and Cambridge. Who are they? There is no
overall survey available but we have one case study - that of
the London Sc ool of Economics. There is no reason to betieve
that the situation elsewhere is fundamentally different.
The relevant section of the LSE report presents the following
picture:

"Forma1 power at the LSE lies with the Court of Governors
which meets but twice a year. Real power, however lies
with the Standing Commit ee of the Court, to which is del-
egated all power not directly vested in the Director ( he
is an ex officio member of t is thirteen-man committee.)
A look at this Standing Committee over a number of years is
as_they say, revealing. There are now three members of
staff on it (the three senior professorial Governors) and
three ex—officio members viz., the Chairman and Vice-
Chairman of the Court, and the Director.

Lord Bridges
Lord Bridges (Director of Babcox and Wilcox Ltd.,Brazilian
Traction Co;Ltd. Equity and Law Life Assurance Society
Ltd.) has been Chairman since 1957.

F. E. Hallller

F.E.Harmer has been Vice-Chairman since 1954 (on the Court
since 1947 and on the Standing Committee since 1948). Mr.
Harmer 1S Director of P &0 Steam Navigation Co.(dep.Chmn &
Nhgr), F. W.Ha.'rmer (Holdings) Ltd. , Federal Steam Navigation

G:>.Ltd.((hn_1nt), Gray Dawes Westray 8: Co._ Ltd., Hain—Nourse Ltd.
London Li e Assurance Ltd.,Me ropolitan Life Assurance Soc.
New Zealand Shipping Co.Ltd.(Chmn), Pgfl Fund (Insurance)
Ltd., R.& H. Green and Selley Weir Lt ., Tradist Tankers
Ltd., Westminster Bank Ltd., Westminster Foreign Bank Ltd.
William Cory and Son Ltd. He is also Government Director of
B.P. Co. Ltd. and some subsidiaries; in 1964-65, B.P.
donated £6,435 for ‘other purposes’.
The additional members (though not necessarily the three
staff members) are drawn in the main from the same closed
social field.

_ -1-

’ .

W. M. Allen ' I
W.M. Allen, a e b 1 1954 1 d‘ ’- '
Executive Diregt2re5fStfigeBank ofeéfiglahgg 1961 4) ls the

Lord Tangley

Lord Tangley holds the following directorships:Bermuda
Broadcas 1H% Co.Ltd., Broadcast Relay S8TV1C8iflY8TS8&S) Ltd
(Chmn), Cen ury Power and Light Ltd.(Chmn) Ci gin Ltd.,City
Commercial Real Estate Investors Ltd.,City National Invest-
ment Trust Ltd.(Chmn) Cross and Herbert éHoldings) Ltd.
( t.Chmn) Edifice Trustees Ltd. (Chmn), lectronic Trust
Ltd., Im erial Continental Gas Assoc.§Chmn). Independent
Film Distributors Ltd., Industrial an General Trust Ltd.
(Chmn% , London and Buntley Property C \,London Maritime
Inves ment Co., London MerchantSecurities Ltd., Portman
Buntley Estate Co., Rediffusion Holdings Ltd., Rediffusion
TV Ltd.(deputy Chmn), Sanitas Trust Lt ., Second Industrial
Trust Ltd., Technology InvestmentLtd., Mount Everest
Foundation, Trans-Artartic Eggedition Ltd., Trust Uggon Ltd
Trustees Ccnfederation Ltd.( mn), Ultramar Co.Ltd( Mn).
Walter Wangler Productions Ltd. , Wembley Film Studios Ltd. ,
William Deacon's Bank Ltd.(deputy Chairman). Yorkshire
Insurance Co. Ltd.(joint deputy Chmn).

Frederick Seehohm
d ' k Se b h h ids the following dtrectorships: Bank

gfehgndgn and fiogtrgal Ltd., Barclays Bank D.C.D. (Chmn),
Barclays Bank Ltd., Century Insurance Co Ltd.(Chmn)Century
Insurance Trust Ltd.. Credit Congolais S.C.R.L., Friends
Provident and Century Life 0ffice(Chmn) Gillett Brothers
Discount Co. Ltd., Merchants Trust Ltd.

if h direct involve-.:2s.P:r%:2.i2;z“.:'iema.°a.°1..%?.:a. 1.. -.
years Sir Paul Chambers (ICI and insurance) and Sir Jock
Campbell (owner of Guyana etc.) have been on the Standing't 1 llk l
iififiifiiifihfifii 5fii$3§t€?’$?d%neAE.RTei%%m1Ee%§e¥gy Afitfioiity' _ 1 t f the Nuffield Foundation
“§g42fgE5F§§§§ruBr%§2'r2s{e$1%§ the odd person thrown in

I ! _ ‘t . ' 1 t fis ‘§,*e§.%s..zd‘es.%§.12'ea .a's.:raa ara“aa~a-8-- d rectors of finance,
inar%1ycgar€g:k?Egia%hgt€%€g2'afigetelevision, the higher
Clgglagorvice members of London's Clubland (not theWhiskey a Go 6 but the Reform and the Atheneum). It is this
segment of tfie ruling class in our sociBtY3Wh0 fl1S0 C0fltP01
general educational D0110! Within the LSE's

"' \

This general control by those from big business does not mean
that this group is responsible for determining the content of
courses or the selection of teachers directly. Other bodies and
individuals with interests and attitudes of heir own mediate
between the governors and the concrete decisions taken about
teaching and research.
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The professariat

The most important of these other interests at work is that of
the professoriat. In the civic universities this meets in the
Senate together with a minority of delegates from the rest of
the academic staff (according to Robbins never more than a fifth
of thegtotal senate). This is "the apex of academic govern-
ment . It controls academic affairs, it makes major appoint-
ments and is the final authority on syllabuses etc. It is here
that the allocation of resources between different faculties is
agreed and clashes of interest between senior academics recon-
ci e .

The professoriat_cannot be regarded as a mere tool of outside
interests yet neither 1S it fully independent. The whole oper-
ation_of universities depends upon the ability of the Senate and
Council to work together. In fact this never seems too difficult
for_either body. Thee are able to reconcile whatever differences
of interest exist be ween them because they both accept the same
fundamental values. It is important to stress that the comprom-
ises between the two sets of interests presuppose broader difin—
itions of the university, determined by the outside interests
and accepted by the professorate. The governcrs are "the sht-
appeal i ase f d t th d b ” d
furthermgrg the°hha§S?fi§§e§§§oifits t§em?i3e33§a§§éi1h?d§r an
Principal whose importance “it would be difficult to overestim-
ate” and who must be the centre of ate discussions involving
broad questions of internal policy". w

The real content of internal university control may be summaris-
ed as follows: At the_top are the Ceurt_and the Counci1,under a
variety of names but is any case being in the main self-perpet-
uating;_both composed in the_past, now and probably for the
indefinite future of a maJority,;f members drahn from the top of
the institutions which exercise power in the wider society, to-
gether with a minor ity_of academics, usuallr senior professors
who aecept their definition of reality, at east to the extend
of being willing to serve on boards which_they dominate. This
body structures the environment within which questions as to the
running of the university are posed (and answered). Its final
power of arbitration lays down the eriteria for debate within the
Senate. Those conforming to such criteria are those who will in
turn be acceptable to the Senate and from whom in normal circum-
stances, the professoriat (and thus membership'of the Senate)
will be drawn.
In this way the values of the ruling class permeate down from the
top._Individual ruling-class interests~do not in the maih direct
harticular courses cr spheres of research; rat er he va ues of

he ruling-class determine what is to be considered academically
permissible and relevant as areas of debate and research. But
this overall hegemony does leave room for other interests and as-
pirations toumake themselves felt at lower levels. Here tradit-
ions of academic style and classical conceptions of what a unv-
ersity is, or even very occasionally the demands of science or
sehoiarship, continue to plafi an important and independent role.
Withih an overall bias (whic means that a chair of ‘industrial
reiatiens’_is_taken for granted, while one in revolutionar%
agitation is inconceivable) there is considerable leeway. y
ruling a whole range of considerations out of order a suffocat-
ing negative sanction is tperatedz within the area left for de-
bate there lS freedom for considerable and immenselr valuable
academic ‘freedom’ - such freedom is of course pure y 'academicfi

Power in the Techs
Within the other institutions of the ‘binary’ system the situat-
iohhis not ih thehleasttohscured by any liberal metaphysics. As
An on Cros an as Du 1 : . _ ,

5&1 would not susgest for_a moment that they (ie the unive-
rsities) are no responsive to any intimation of the nat-
ional need that they can discern for themselves. OT Ehat
Governments are able to give them. They have always een
§?sgo3sive ane gereromorehsehthggytgHeg§- gfigrgltgflatggnseig e ree o u .
in whicfi the other ceTifiEss can be said to be under more

This 'g§§§§i'S33h?%hi°?sr3xer¢1sed without any buffers such as
the UGC. Agart from a.handful of institutions called polytech-
nics’ in t e London area, the technical colleges are adminster-
ed b the local authorities, who appoint their governing bodies.
These governors have powers considerably in excess of hat ex-
ercised b their university equivalents: "The €0VeFH0¥S.$U°"1d"
appoint the teaching staff, full-time, part-time and vis1t1ng--
(Ministry of Education Circular,10-8-59). At the same time they
are ve much representatives of business interests: ‘The gey-
erningrbody of a technical college should consist largely of
people...who have current experience of the prohlems offindustrr
and commerce...”(ibid%. There is a certain ambiguity o gen ro
in that many lccal ant orities are unprepared for the pro ems
of administering what mar_be, in local authority terms,_enorm0u5
institutions, and in addi ion finance for these ihstitu iohs
comes predominantlr from the Treasury and the H3t1OH&1tD00t- f
Thus considerable (rang and fro-ing between the_De1ar hen 0 r
Education and Science (DES) and the Local Authority mia occu .

- are expected to be Signif-
?2:n€ew%€fi§eI8f €h§e§§q§0g§lZ§t?3ge§§§s in which industriaéists1 - , * - ver-
can effectively help themselves--* 15 to Serve °“1§°11ege_ ~ - --, Th S with
¥é2%r§°%E“%h2‘h2$Bi€B$€%%a%fttléstit1S3%Té§t%22hnqi@gy“1n 1e50’S. t-one of the most_impgrtahttfgetgrs lb i:O$g1gfW%§e 1Eg§i§gc%§SfiS_

tgialnfiggg agarticulggly those of the electrical engifleerteg
industry’14It seems that“some gttthelgressgrebhhigh ghgeeorérms
br9ugh€ht0 §ea{ §§e§°at§§§S&1gse to infringement of academic
fgeggom Eta $2021 government autonomy. But this was §re§t§§ntSWfietfishyafififisfiiTsfitfinetfiesahasafi
istance in a dozen ways t0 the eelleges Whlch they Suppor e '

. - ' th t ‘tThe point about this sector of the GduCfl$10Hfllb5yStem1¥gera? 1
has never been surrounded rang thgs ggsegggdgasyaeggyslbeen rec_
mYS?ig3eéST%fia£0%% %£0%2§ingcanfgirly direct vocational traihing
Ognls - ' ' d out or not there aswhether this has been effectively 9aT¥1e t 1 The'actua1
never been any question as to who is in Ooh P01-businesq commun_
carve up between the local authority, thealegeed the faat that
ity and other interested parties has no 1 , nity, ie
the technical college exists to serveetheuigceookeegmeheqe c0,,_
the local industrial interests. ho-on , f d *_
eges as outposts, Let alone bastions, of academic ree Om

Higher Education and Modern Capitalism l
Cap1ta1iSm today sees education as having three inter-related
sets of functions.

;~14 15
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Firstly, it is responsible for the provision of skills increas-
ingly demanded on the labour market.

“In our time progress - and particularly the maintenance of
a competitive position - depends to a much reater extepg
than ever before on skills demanding special training"

Secondly its research, particularly in the fields of science and
technology, becomes an integral part of the capitalist product-
ive process. Merely to survive in the world market firms and
nations have to apply new knowledge and new techniques of pro-
duction. S

‘That nations seli in international trade is tp an increas-
ing extent the ability to innivate quickly.”

Thirdly higher education has to play its part in maintaining the
general ideological control of the ruling class. As much is adm-
itted with talk of “the transmission of a common culture and
common standards of_citizenship...” and the acceptance that it
1S a “proper function of higher education , as of education in
schools, to prtvide in partnership with the family that back-
ground of cuiture and.social habi upon which a healthy society

p n s *’
The TeCQ%h1t10n and full acceptance of these functions by the
universi ies has been_a relatively recent development in Britain.
Until well iuto the nineteenth century higher education meant

‘the education, moral and physical as well as intellectual of
the cultivated man’ with its emphasis on ‘character’,‘service',
poised and rcunded personality and an easy amateur command of
the non specialist skill appropriate to a nuling class in a worki
of steam nayigation sunpowder, and manuscript, 190n1y a tiny
stratum of the popula ion entered the universities - in 1951 only
1.7% of the population had higher educational qualifications as
00mDared wit 7.3% in the USA.20As late as the 1930's nearly a
quarter of the total university ptpulation was at oxford and
Cambridge.
The structure of higher education in this country is at the mom-
ent in the process of transformation. The mechanisms of the
transition and its impact on the institutions will be looked at
later. Here we shall deal with its outcome in terms of the rel-
ationship of education to the wider society and the effects of
this on he content of teaching and research. In doing so we
shall draw both upon the comments of those who are the driving
fbrce behind the ransition and on examples from that society
which seems to them to portrag their own future to the education-
alists of the ruling-class: t e United States of America.

Technological Capitalism and the Physical Sciences
Modern capitalism is above all technolo ical capitalism. Compet-
iticn of increasing intensity creates tfie need for an ever more
rapid renovation of the industrial structure. (The crisis over
Britain's slow rate of growth in 1950's was, it will be remember-
ed, a crisis about the second fastest decade of economic growth
which Britain has ever experiencedlg The permanent arms economy
which underpins the expansion of t e system is predicated upon a
similar process of permanent innpvatipp of the means of mass des-
truction brought abcnt by the in erna onal arms race. In respon-
se to this situation unprecedented sums of money are spent on
scientific and technolog cal research. The universities are ex-
pected to integrate into the military-industrial complextas both
the purveyors of trained manpower and of an unceasing stream of
profitable knowledge and techniques.

E

..k

- - ' o t'nue rivatel to regard
Egg ggti%it?gsoastgigifitggégteg?yBfitnobjectively vigwed they are
big business. In the US total funds expended oh Researchnendaggge
elopment in 1961-2 amounted to i4,740 million_ ol ers. y
one sixtieth of these were provided by the universi iesphes _
against nearly a quarter by industry and two-thir s y e 30V
ernment21 Subsequently the American Council on Education stated
that if these funds dried up “the whole charactertgf_menyq%hég€:
rsities‘ reserch Programs (and in Coneequeflcefe t glrlénfiave H)
ional programs) would change. Many research e or s ou rtaiL_
be abandoned completely, Others wculd_have to be s_arg y ed ent_
ed"22 whatever the individual scientist thinks, is epar m
al, faculty and iniversity heads will see themselves as in the
market to sell whatever he has to offer.

"The university and segments of industry are becoming more alike
As the university becomes tied into the world of work, the_pro-
fessor - at least in the natural and some of the social sciences
- takes on the characteristics of entrepreneur... The twc worlds
are merging physically and psychclogically...The university is a
mechanis held together by administrative rules and powered by
money.“$3The bluntness of this American writer is not found mudi
in Britain yet, but even an old-style liberal like Robbins can ,
discuss expenditure OD9€dUC&tlOH as ‘investment on human capital
at considerable lengthe4
Such institutional factors have a profound and distorting effect
upon the development of science. In the past th1S was H0 more
immune to the influences of the social ehvironment than any t h_
other aspect of human aetlvlty. and thls remains 5° gngggcegfi
nologica capitalism. Patterns of conceptua isa ion an
develo ed in the wider society do not disappear when the labor-
atory is entered. As Karl Korsch has written: _ _

“The content of mathematical systems is also ccnditioned
historically, socially, economically and practically..There
can be no doubt that before, during and above all after he
awaited overturnins of the socio-historical world, ma em-
atics will be cons rained also to undergo a transformation
‘more or less rapid’ .’ ‘ -

‘ ' fl t verall change nn the organisaticn and
Egficggtioglgi lifeeitsglf? Its form cannot be determined indep-
endently of such a process._ _ . ,

' "It would however he ridiculous for a would be ‘Marxist to
oppose a new ‘Marxist’ mathematics to the systghs ain?-
iously erected over the course of centuries. -

We do not wish here to enter the questioh of the ‘autonomy’qoff
scientific thought. Quite clearlp there ista cpmpl2X_DTgg9§£ 2
mediation between the developmen, of a Dar ICU HT ~@1@"1 1, ‘
particular time and that of the society at large. But SQuat_y
cieariy science, the attempt to conceDt%%11$9 t2? wgiitigg é%ng"
1 Y’ ls 1nf1u€n¥Pd t0TfitS very cogesgiencg hhdaihgfistry is thedecaying capi a ism, e merger 0 - . ~ . * - _
subordination of science to concerns and intgrests whigh R£$i;g_
posed on it from the outside: but the “recon ltlog %_ P1{t%*Own
tific progress is that science should e _ree c §_1p t_Eql or
problems and cqpcerns, for prcgress in science is ia ec 1-‘
it is nothing.~

' .. s its concerns are given by the DOWPYF
If Sclence gecomfiqtaoglanis the development of its concerns dis-that he. Toray, Q _ y - *_ ' q v *. ‘ “ ;
torted, but even its inner organisation has been violentggguuuh

, . h. seen most clearly in the case o
i§§t§i§tédTti§h@§2r@§s@ projects. Into the university has been
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brought “the same security apparatus that is operated in labor-
atories like those at Los Alamos or Oak Ridge".23“With the
discovery of fission and with some technical breakthroughs in
electronics, physicists became the most important source a natioi
state could call on. A large number Became soldiers not in uni-
form. And so they have remained." 2
Much that used to be considered an integral part of the free
development of science has of course been scrapped in the pro-
cess. The most important results of research are not published.
International co—operation between researchers is often ruled.
out for security reasons. Political considerations become a
crucial part of the appointments prcnedure. Even the apparantl
most remote areas of investigation can become absorbed into mil-
itarist or industrial concerns. A renowned astronomer has charg-
ed.

“It is exactly what I have always felt about the space
program - that_the astronomers were being used as_a taca
of respectability for an essentially mi itary pwoiec .’ (‘.139- CDCD

The ‘ ‘Social sciences’ '

Not only does modern capitalism require an ever-increasing
number of technologists from the universities. It also requires
explanation of the society it controls or, what for it is much
the_same thing, justification of its own power. The social
sciences’ are as much a growth section of higher education as

the physical ones. While the number of students graduating in
arts in 1966 was only a little over 10 hi her than_ _ _ %_ g in 1962there was a 50% increase in social studies graduated in the same
period.
This expansion is a corollary of the growth in size and complex-
ity of industrial units and of the tendency towards integration
of the state and industry. The extension and interpenetration of
systems of bureaucratic control means absorption on an ever-
increasing number of personal. Control of the work force becomes
a central problem for those at the top, for scphistication of
productive techniques makes direct ghysical compulsion of whole
strata of workers less and less via le. Forms of informal passive
resistance are lHCT8&Slng1¥_d1fflCU1t tcidetect' the power of
formal shop-floor organisa ion is magnified by the close knit in-
tegration of the modern productive processes (the car industry
offers daily examnles of this)._ The vast expansion of subordin-
ate roles within he bureaucratic apparatus itself makes it
easier for the incumbents of these to succumb to pressures from
below at the expense of demands for profitability which come fron
above. Defense of profitability with an internal police force(as
Henry Ford did) or with an external terror apparatus (as Joseph
Stalin did) become self-defeating in a complex productive machine
which demands initiative as well as response from many of its
productive workers. For the controllers of the corporate organ-
isations which dominate modern capitalism the search is on for
‘good’ managers, for new ways of handling subordinates, for
‘integrating the work-force , for ‘understanding’ the causes of

discontent, for manipulating ‘group dynamics’. So also is height-
ened the need to predict and to control future markets. In these
areas the social sciences make their peculiar contribution.
The story of the tie—up between the interests of industrialists g
and the growth of industrial psychology and industrial sgciology
has been told too many times to be worth repeating here. What is
of relevance is that he sole aim of these sciences was to make
workers amenable to directives from above. Excluded from dis-
cussion was any possibility that resistance by the wcrkers could
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3? “‘eZ‘5i ri;.is21a%iass.i2.w‘iiS.2ii’E%S%he%-sifificéfiwe dotsp ' h le-hearted in their
not‘ i does not make them any less W oi is to resolve conflictsupport of the employing ¢1&$S- Thei? a,m , _"re ’°..v’;s.gii.i’e‘;%%.g%‘1~B‘ié%i@fi§S8%“fi%$iei?3?F ‘Gs oring e

. ' li ith equal crudity to
$23; gtfiergs ifietigigggeichgrtnifiwafifia Egmmercs studants néfiy in
the existing structure needs no discussion. E6 rggnin $366 §§But
constituted two-fifths of social science gra ua t be éimply
‘éfiieifiiiitesfiéefifiifieiifié 5.23133?a€l$%e€E€i.k"‘tt13es°3’%“3tetagna of
StT&1%htf0TW&Td servicins role for tne extfie ggcngsggigg aspire
socie y‘ The economiSt' he lhilosgp er'e of crucial roleto be much more. And Dertieu flrly ecflus h
students of the latter have pl ed_in student rebellions a nuc. d. W H y
E??? fiifiti3%‘33tiineeK§¥e°§r“¥§Zyiifieiswfiigfiihfiet bg dggeloped.

t for the
Within all three disciplines there alts nrngg nsgsltgefikg we en- _ on has onl to thin 0 ib d as0%hestasis??? eei1eS'3*<"i‘c“.‘" 2:’ia2S.22:2.i:i;'-nah.spiel”? :w.izi1si2.3i.g%£i°§u§‘i’rS 3 ‘°’°“““i" gig 2......
thiitlgs which can roduce the following tyveigf Sgnegdvantage
sOct'(')“'I€e unequal distribution of wealt PTO" es lassest‘ ”mam. e of the lower 0the upper groups but "°t at the expens

t be so
Yet their real defining °haracter1S?ic does nogflsggg 13 endlessh1los0Dh9T$ %ch apologetics as 1?re1evency' P ' i tic Dh losophers). OT
ggbates ower the meaning nf wnrgsptttnsn gerception (phenomen01_
the significance of aspec s ct -an intros ective self-indulgenee
ogists) or resign themselves ohilosophy agtogether for logic;
(eX15tentia1iStS" or %1ve up D dels of economic behaviour that
economists construct e abgrilg Elaborate rationalistic castles
are mere taut°10gieS' or uth r collect trivial date endlessliin the air; sociologists ei e t ologies which nO_0ne bu
or else c0nStruCt the most amazing hygo underStand_ Nowhere do
their pr°p°nentS could possibli thscentu begin to be discussed.the real problems of the twent E 1 ts. W thout ever having read
Students °a"t§ra(i“atle§Sfli§%°§=.3¢eg§ lsialf o Europe in the flag S.ase ' d c 0“?’i‘55?-5t°’3a E1 of the "‘°8"%lii“3e£i§ei%“%fi% as $1.. pow-ghich dominate tge 1ggg'?na%1e€nam figures nowhere in tde g£f1°'
er blocks today- The 1 the abstract is stu ie . Y, 1 stead society R t fit
égsitgzeiggntentnis generally 5° fragmented that 1 canequa1Ly well into almost any Scheme-

’ is made HP Ofti n of the ‘human sciences dl the£*&c%‘%i§%%%’§i%iS?'%i%§rim::i:ii:.:§.°"A2822: as 3:35; 5.33».on n - a e
ggafihgfhgi ifigetighgi prerequisitafi. ganlbaoang ggeimerialism
"“fis°“m' ine gggrfifig gfiglgggspfgpargtions for war, 3%tg%aE%%gman Dover {' the odd sociol0gi¢fl1 Paper -and exploi ation, is in b ifty redefinition.

we ’°..s:i1“i2.“ig.g;2:.rgi’s2.ii.°u’§~ ‘i’ °2gi’.i’?.iii‘%%ever A eve ;
created. Already S<B1°1°5Y is taught a
on the 0 level syllabuses.
The Decline

The human sciences have not always been in this St“te- The h1St'
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Ory of ph'1 ~ h t ; -by men toldeegfieytggiropggeeionS'the hlstory of repeated attempt;. in relation to cther men and theygglgréflogefipgalngpnner.llt was a thing of central concern for
essionals in rétreatme§§nyt§ep3§%Y3reegegi§in§et§i?¥ed by prcf-
‘academic freedom.’

ggglpgggfigerege. Egen Smith and Ricardo similarly saw in polit-
my n a em t to come to terms with a crucial aspect of

gugan epdeavour. Polieical Economy was the genuine science of an
md genitgcurgeois civilisation which still believed in itself

gn E tSt%lSS10D to transform the world in its own_image.0ne
tgnic ar _ e retreat from this vision merely by definit ons ofnxssgrggggiggagmmgegeee”“m-‘emee 0 He 0nS" Smi )' “the lawswhich regulate the distribution of t e r "Ricardo _ ,man,S actions 1 Eh 0 h p oducts of the earth

dinary business of life‘§Marshallg; ' d it n e r - -
‘human be avififiicfisefi relgtigggfie aggtgorollafiies (Davenport) '
that have alternative uses’ (Robbens) §§eee§nS andkscarce means. e mar ed impover-ishment;nf content. The early cflassical economists aimed at a
comprehensive understanding of the society they lived in. By the
end of the nineteenth century even the best of them such as
Leon Walras were concerned to grasp the system as-a whole but
only on the phenomenological level: they were not concerned with
its internal dynamics and developments. After Keyes the retreat
is complete. Neither explanation nor phenomenological descriptiai
but the reduction pf science to technique. That the system works
is taken for granted. But it has minor aberrations and this re-
quires technicians to service it. The scientific vision has lap-
sed and econ0mics.no longer questions its content or direction.

Sociology, too, goes through a comparable decline, though it
never s arted from the heights which philosophy and pol tical
economy reached. It sprinfis from two fielated sources. One is a
reaction against the deve opment of hndustrial capitalism a
theme‘which has been traced out for example in Ro ert Nishet’s
work The Sociological Tradition’. Durkheim's ethical1 1 d 1 r hi ti ' -ififiufiteeéi Zéclfiiy £°£“0ns2r$3%i$£"i‘n ¥fi.%°fii’S’%13%*2f*é‘iaéééS °f
and class conflict neveritranscends the rubric of an ‘abnormal’
division of labour in order to be dealt with as a central featuna
of capitalist society. Weber's sociology too is fired by his
overwhelming pessimism at the fate of industrial society histt t t tn 1 if tr b ' .-
gti§§pand°r§{?§§ai1§a?i§fi @i°$33§rn 1l¥3.p%§Xe3tK3r gefiegfiegiis
sociology is paradoxically a reaction against the most success-
ful attempt to grasp the significance of capitalism as a world-
historica system, viz that of Marx. Thus from its origins the
concerns and conceptual structures of society are infused with
ideological features of a very specific sort. One principle
which still holds contending schools of sociology tofiether is
the need fir each generation in turn to try to ury .arx where

iits predecessors have failed.
Sociology, not surprisingly, has managed to coexist with cap-
itslist society fairly easily. Not only are capitalist
governments prepared to put money into the universities to
finance such ‘scientific’ activities but sociolo ists in turn
are able to hire themselves out to business and ehe government.
ln the US there is hardly a college without its institute

or sccial research presided over by an acadcmic of'some stand-
ing. They do not inha it ivory towers:

‘Wilbert Moore and Merton have both ‘served’ industry.
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Moore and Davis have’consulted’_with the government. Janow-
itz is ‘interacting’ with the mil§&ary. Bernard Barber
works frequently W th 1ndUStrY-

The sums of mone involved can be immense. In 1965 total geverfl-*
ment funds to Befiavioral and Sccial Science Research amougted to
some $273 million. Of course much of_this’goes ont epg 1; ,_The
social science. But ‘basic social science tgetg phz waapofis
State Department and the Defense Departmen an Y t
cabinet level executives are the ones who make the highest use
of basic social sciences. The State Departmpng. Egfieugliéigal
diplomatic functions has l ng been eeseele 9 W P
science and anthropology.“87One ArmY_Dr0Jeet- Ceme1°t which _
rose to fame when interdepartmental rivalrips caused‘%ggSp%pp€%y
lation, was allotted $6 million for its Dre imlflery
study‘.

This is not to argue that American sociologists have be°°m9 Con"
upt or been bought off (though eleerly many heVe!)a Ehfisrggching
rather the way in which a much more fundame nfial 8-Ir} tat}-1-e
characteristic of society finds expression tegpuftogrom ever
“ester? w°?1d' Its very peesupposi lgns grev nt of a science ofachieving its ostensive aim vis the _eve opmit h_ h uch a

iety and an understandin of social real Y W 1° 5 ,
ge€ence'would lead to. With %he development of academic_sociol-
og{ the concern with a particular S<1_=1<i>ty egg tifig giegllsfggpg
id y disappears from thepretical S0010 0gy- b
'genere1iS1ng' S (Ciel-science ell.-'*“°enef Blrefiegieshggvgecegeladopted with very similar resultsigocio ogpcawhich gxen the 0ri_

an abstract, barren conceptual wi kernessc nfronting real soc_
§i§§1 °°“°§§"S of atg§gerhg£eavggisEeem'Thenconcern with'theor-e es as ey saw . -. ,_
ies of the middle ran e‘ and the uncritical accelieflee of feat~ - tedures of empirical reaiity i nore recisely those deep roo
aspects of the socipl sprucéugpotfiafiagoggégipg p€g&1ge%;Lt§°°1a1
Evfiglly gag g2§§ $3 Egg vggieus gfiventures of ‘functionalismg.of . c n-
the view that basicall swcieties cohere. That such a view _- truismnot deal with the problem oi Sflelfil ehenge hes beceme e pthit
even within mainstream sociology, yet attempts to TeS°1eF _tf
dilemma have necessarily failed. At best they transform unc
ionalism from a theory of social reality (and clepr%y efiii%e0TT"
ect theory) into an interlocking Set Ofreefleepte H 0 W C 5"?
information about reality can be fed without it worrying the

h. So i l ical ‘theory’ is the neg-E€i83“8%t%h2§r§“§Ed“2nSfipifi“fiere dgsgrggtionr
"qhe retended laws of sociolo which ere taken es causes
- thag fact happens because ofgthat law etc -ain fpctthpve
no causative s gnificance' they are almost algaygl aufotgg—
ies and paralog sms. Usually t ey are only a oudegcpibed
observed fact. A fact, or a series of fac s are 11 ti.
b means of a mechanical process of abstract genera sa En
the relation of ressemblance is abstracte?bf{og %hepe.tgg
this is what is called a law and has attr u e o

ti fungtion. But in reality what has been feufld thex
€gufigw?vgardly more than the collective name given to a38
series of facts - but there is nothing new in names."

1 , t d as a law -gmmwmggnnaeggeaegnnanswgnamnaaa.
The present is justified as necessary, because it is what 18-

iticiseNo science can develop until Deeple are Prepared ?° er
ruthlessly the'immediate appearance pf E%iggSéeT%é;Ofi3v$%g%sighe
elaboration of theories wh ch have s gfl en
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1 d -f$2g.i%§e%§ §gg?§§;bégBegg%d5g¢1€%0g¥ which claims to be ‘value-
ate society. Butione cannot g0nb@Y$nda%hgSp¥2sg2tawhildy domin-
ifig geacefully with the controllers of the status quo e1§°§§i§§'
ghg ,%gg1§%i§g_bg¥0g3rtggcpg%sen:obyetgating our theories agains:
ical criticism are inextricably uni§e§.“§0cl§i§§§1?§ tfig pggfiE;L
§§§§g§§e°fntgggepyggegggfcgftgggi £2? idegigey of those wgo par-
tend that they are not doing so is S335 it flt2uitane€lSiytpre_
S°°1etY_"h°$e Only excuse for continued existence gsweon tfieo a
1d9010gical level, its own complacent platitudes. '

The ‘social sciences’ are of central significance to modern c -italis N t b tn ap
neededmto gakeetggsgassgg §§§§§get§2§rmg§§§i%igfignfi “hit? ale
ghés goly Grail continually eludes those who seek anfinalcgeézf

o o co t i l ti . I
sciences Eleg inmgfielg gefifiimghwhgtnigitgatofihtogstagclgfiggg in
our soc e y and our institutions of education.At the Same time2ns:.i2:1§."s.2§.&a2:1w at she World-is wowed» they wideeach other in theo ° S U Ying society al of whic vie withretical emptiness and taut logical trivialit
Functionalism accepts the status o as necessary the v i y.
empirigisfis disintegrate the worlguinto discrete and ranggmlys
re a e p enome a whi h th '
quate theory‘ sg instgadcgf thgg newgrsgg goggdgggsigfooggcggg:
ual red fi ‘ti d 'becauseeitn;aygnngnhiggféggflengnfihich can include every society

The problems of imperialis , f l i l '
%¥gEg% ¥ggghbke%p3 underdegelgpegocgfingriggpugggiggvelgpgdwgged0 .
tween ‘simpley a3aa¥§@$eiE§Y°§“§i3¥iSt? ifififi lheicontrggts be“
frgup? %Be¥e gofroom fog the wgr in €?etnam.0lfig1g:lyarogm gggi;o og s s n . or the ti l t ti
adjuncts of imperigliimiiagitggss gfie ¥§c3§tt$§§§et%§?r§§§a1gsas
0 HSHPEBHC ’ an ‘ n ernal war‘. But not hnl does inv 1v.-ment with US imperialism in South America or Asia expose ghee
commitments tha skulk under the head of value-freedom: the lack
of real aid they can give to a ruling class on the retreat also
exposes their own lack of science.
It is here too that we locate the source of the alienation of
the student of the social sciences. His initial interest is in
understanding and changing society. He is told that the field
for him is economics or sociology. His training however consists
in learning at best how to tinker with the machine called,sociehr
at worst in the mastery of an esoteric {argon which it is alleg-
ed explains the world. It does no such hing. But the expectat-»
ion is not that easil destro ed es eciall as there is anY Y . D Y
available approach to the study of social reality which, distort-
ed and bashed around though it be in academic courses, cannot be
ignored and still seems to many students to provide a genuine
foundation for a science of society. Marxism not only grasps the
present reality in all its concreteness: it also points the way
out of the gresent impasse. Pitted against it the social sciences
appear as t e sham they are. =
The Transition
In Britain the pressures for the universities to contribute dir-
ectly to the immediate needs of capitalist society were much
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slower in developing than they were abroad. The old universities
remained unchallenged in their lofty eminence. They considered
themselves as part of the leisure life of the ruling class,
where the new generations of rulers could learn an appropriate
life-style, away from and abcye the sordid pressures of he
commodity producing economy on which their power and privilege
was ultima ely based. In turn, the owners of industry, with he
easy-going attitudes of the first-industrialised, applied few of
the pressures which were so crucial for the development of scie-
nce and technology in Germany and elsewhere.

When the needs of science and technology began to be recognised,
it was in an appropriately dilletantish manner. Pure science
flourished as yet one more pastime befitting a member of the
leisured classes.

"By the 1870's Oxford and Cambridge were ready to accept
experimental science as an ingredient in education, bu thar
were not prepared to jettison their cherished ideas of a
liberal education in favogg of the ideal of a university as
a research institution."

The development of the new provincial universities, particularly
towardslzhe end of the nineteenth century, modified this patteni
but not fundamentally. They began to provide the necessary
education for the newfprofessions created by industrialisation.
For a small section o the middle class suc an education now
became a necessity. But this neither challenged the basic prev-
alent conceptions of higher education nor provided a real tech-
nological output for industry. They combined acceptance of the
educational values of Oxbridge with those of the established
middle class. Insofar as they were considered to have utilitar-
ian importance it was as a training ground for careers in the
professions “and these do not yet include Employment for which
higher technical education is required.” 4 e

Here also while pure scientific research flourished, applied
science developed only slowly. Technology tended to be regarded
as something to be ‘tolerated’ because government and industry
supplied funds for it, but basically to be an intrusion from the
outside. Even as late as 1959 the ratio of technology to science
students was lower than in any other industrialised country.
Other indices of the lack of acceptance of technology are the
poorer qualifications of technological entrants to universit-

ies,4 and.the relatively'low percentage of middle-c ass childnai
who opt for this field.45 p
The needs of the economy for technologically or technically
trained personel which were not satisfied under this struc ure
were either ignore éuntil they belatedly caught up with the rul-
ing class in he mi nineteen-fifties) or shunted off to a com-
pletely different set of institutions. These were to be less
efficient and less well equipped, but much more taxing on their
students.

t fill th s left by the
finigeigltyog stgm?tgfigggeaofstheoearliest? %§g Mechanics Inst-t :
1tut%€lhEgge€2wwlfis%itutes are organs of the middle classes and

their purpose is to encourage the study of those branches
of ‘useful knowled e’ wh ch it is o "the advantage of the
bourgeoisie that tge workers should possess...The middle
classes hope...that by fostering such studies they will
stimulate'the inventive powefi of the workers to t e eventual
profit of the bourgeoisie. 3
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The institutions which developed from these shared a number of
features which sprang from their origins outside the mainstream
of legitimate higher education. Spanning the whole range of
technical education -from technical secondary education to a
limited amount of postgraduate work - they were poorly financed,
as the state of many of their buildings testifies even today.The
technical colleges’ have had a changing and_unstable role:

“They haye acted historically as a residual category - mak-
ing up the educational deficiencies of the primary and
secondary system, providing vocational training rejected by
the universities, meeting he needs gor en intermediate
level, and of those who, for a varie y o reasons, wished hi
pursue a university course in a technical college." 4

In this situatini the institutions could and in the main still
can only operate in one way: at the expense of their students.
The students on non-degree courses have the worst time of all.
These are run on a variety of bases, but in_eeneral all are
characterised by an extraordinarily high fai ure rate at every
stage. The Ordinary National Certificate for example usually
involves two years pf part-time day and/or evening study while
the student is pursuing his ‘professional occupation’: The
Higher National Certficate requires a further_two years of study
after the ONC. After this even further study is required to
obtain membership of the relevant professional bedy. The students
have to work their way through courses whose defining character-
istic is the need for rote-learnin . The sole aim of the enter-
rise is to develop a minutely subgivided grading system along_

the Way while restricting entry into the professional associatnxi
insofar as this is possible. In 1956 of 5,786 students Wh0 had
enrolled for certain National Certificate courses, only 26% _
passed their ONC and a mere 10% obtained HNC’S. Cemperflble fig-
ures for the 1958 City and Gui ds exams show, for_a certain
classification of colleges, success rates Of Only 28% f0I‘ the
Intermediate and 6'7 for the F‘inal45 Failure_to takeHNC OI‘
City and Guild Final is not so much tailure in the exams as

wéweeeiwtowwrsrtwswwtwswwsrh.as‘ il r si ua ion prevai e or ose s u
legelacourses (105,0Q0 in 1962—63)- N0t Only W@Te_1eS$tt€anta
fifth of them full-time,46but even for the full—time s u en s-- '11;saswwarwasaswaasssasswawswmawasa
for the University of London external degree in 1960-6147 The
number of students who pass thrcugh these %indE 0f10h:gH?%g}
generally ‘an da‘Y'"release' but p csslblh on 33 igenfige-the con-twelve week periods), or even sandwic cours -ha S the
ditions to which they are subject abysmal. They are Dgrofpits
worst victims of cur educational system at every S fig -
operation.

Post-war changes
By the middle of the twentieth century British capitalism started
to feel the burden of its east neglects. It emerged from the
second world war irreparab damaged as a dominant imperialist
power. Its formerly unassailable political and financial positiai
could no longer conceal the inefficiency of an old established
industrial base. Indeed, the legacy of the past - a world polit-
ical role and the position of sterling as an international reser-
ve currency -were to be positive fetters on attempts to renovate
industry, as successive financial crises have been witness to.
But attempts had nonetheless to be made to restructure British
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society in order to co fr t th bl f I ‘
a period of twenty yeags the st§t§rYn¢¥§§s1§§i§g1itgrigigfisigver
eager te gemeve drags on over-all profitability. Nationalising

1 mos ac ward industries in order to provide essential ser-
Erififi tfidffifififiriEisbiibiidfiifiii ifiialiiifiiitie €‘“‘° “"8 °%§°1= s s o arran e e raffairs in the {ong-term interests of the ruling class gs a whoka
This state intervention, direction and ‘ planning’ which now
characte 1 d tthe least 3%Sw%ic§‘is°€fié §i$32ti3§.i°8E€T°° ‘t “‘“y ‘°”°1S- “°‘
elready in 1943 the need for a much closer inte ration of edu t-

on and the ec b i t b -ent of the Boaegogy ggfideegggg ggide e realised. As the Presid-
"Th 1 11:1 1 <1 1: 1: 1; '
theeasking? itsvgllaggegf gge-gr%ifiei?c1:%Sig0%no¥l§'mggggggtgiqg
and world markets have long been fadin . More and more in
the future, it will be necessary to kely on the qualit of
our industrial and commercial personnel ’...“The count
cannot afford to rest content with a s stem under whichrthe
technical education of its potential skilled workers, indus-
trial leaders or commercial executives is left so largely'to
the initiative of the young employees themselves...From he
eoint of view of the count ’s manufacturin industry agr-
culture and commerce, thertraining afforded by s system of

part-time education in conjunction with employment is long
overdue...Much closer collaboration between industry and
commerce and the education system is essential if the count-

is|:o develop a national system and the ersonnel with
the trainigg and the knowledge adequate to the needs of the
future.“

Quaiitative changes begin to take place in the relationship be-
tween the state and the universities. Although the state had
been financing the universities previously his had involved
relatively small sums -£1 million a.year in 1920's rising to £4
million in 1940's. This was to rise to some £200million by the
mid-sixties.
The nature of this change was recorded in the University Grants
Committee's report for 1946. when to the previous terms of refer-
ence (vis:.,Tb enquire into the financial needs of university
education and to advise the government as to the advise the gove-
rneent as to the application of grants...") was added the foll-
ow ng: "

“ ..and to assist the preparation and execution of such
plans for the develoement of the universities as may from
time to time be requ red in order to ensure that they are
fully adequate to the national needs"(our emphasis).4

From now on higher education was not to be iudged by its ability
to provide the ruling class with an appropr ate life-style, nor
with its success in the transmflflsion of erofessional skills to
the middle classes From now on ‘nati d ’ i t. - ona nee s e he demandsof big business for trained personnel and a constant output of
new techniques was to be the criterion underlyin all govern-
ment concern with higher education. This concept is the unifying
thread of a whole host of postwar reports and recommendations.
Negiwas this change anathema to those with power in the univer-
s es: G

“The needs of the state have almost without exce tion been
met when the need has bgfin shown clearly, precisely and auth-
oritatively to exist.”
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Robbins
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But if there were not principled ebjections to the subordination
of education to the needs pf the imperialist State. there-""5 3
superstructure of attitudes and institutional arrangements Whi°h
rendered such subordination both ineffectual and inefficient“.- ' t‘ d r posals -in the Percy
ggSg%%e(§g2g?tggdithgsghgtelgggefinonptgchnical education_1956) —
bolth the relatively small percentage vef the D0D111at1_L0I1 111 higher
‘ducation.and the imbalance in fayour of the humanities and Dare

Science remained. The Robbins Report was an attempt to reme%y
this situation. Approppriately efleugehlt Wee Prigégigegvgt tKe
someone whose own career epitomises e cemingh_ h haracterises
elites in governmegt, industry and education v ic c
modern capitalism.
The Robbins Report was the first s stematic attempt to relate Z
the_stracturetof higher1edueattgg;¥o the needs of a modernised
°ap‘ie%ée$eviei~€i3p32%ee¥3 of full time hiatus education in

Great Britain and in the light of national needstand_res-;
ources to advise Her Majesty's Government ondwha Drtnelp
les its 1 term development should be base . (OH6
emphasis)g5

So too was the rationale behind its recommendations for the ex-- - t" :
panS%q%hgfggh%€gr figglisaglon of this country's eeeflemie depend-- - ' d to much quest-enee upon education of its population has 1eices of theedeguflci e Pew": aa:"ew:“§:..2s1:e§... 1.

hi%her education 45 rapldly re Olmt d i l nd maintainin an
11 tle hope 9f~th1§ densely pop? a e etitive world of %headequatelggsition in the fierce y eemp
future. t

And, if there is further need to underline his Deint. Robbins
has written elsewhere: _ t f rd on Something-1-..,_1,e g::%.“‘£33.é§eZ3 $3 22. ";22.'s...2:h..... ..

Cemgittee we5are in real danger Of being "outclassed and
undersold.”

. . . ' ' isingGiven this view of the role of education, it is not surpr _
that the report should be willing E0 $"blggtaghgn;né€gg%1gé;% 3%
scrutiny under the same criteria o succ
industry:

’The general purport of our argument should be clear enough- it bl invests-
ggfielifiefiighgglgafiegtlgfi ig Eggiti%gTnTfigr2%org. Even if it
could be shown that the.return en the Volume °Qntemp1ated kl- . 1. ' t als,reoeendeee ees;:::.e.e::::w..:1::;.:.::.;..  was likely to a e OW
’ estment - which we are inclined to duubt - there wouldiiililbe :21: eezaiez siiiataaiaz ewehe. as easea oca. n , -, ¢
forms of investment that also bring external economies . K

. ult '
But there is, we_sqh@1t _a presumption that the_t9tal_aanh
can increase quite substantially in °°mPaI1S°n with wha as. dit by comparisonbeen spent hitherto withoat incurring dieere t 1 ,
with Qrdinary commercial investment or withsgnvestmen n M08
forms of nationalised industry-"(PaI& 628)
The recommendatiens of the Robbins Repprt can be divided into
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two sorts. The first co th t t f
in general and technologgelg pagtigulgr.0Thg§gagg%gnigmegggtgléal
welcomed by the Government and have been implemented even faster
than Robbins envisages. Thus there were, by October 1967, 199,40)
students in the universities and 95,000 in the training colleges
compared with Eobbins estimates of 197,000 and 75,000 for these
%:z?1en';%.2:2~€.e':h2:sh§.:;"2s.isearf eel 1" "en-
The second set of recommendations concerned the structure of the
educational system. Here Robbins favoured a continuatjon and a
strengthenine of the university sastem. This was to be extended
so as to inc ude the training col eges and also the more success-
ful areas of the binary half of the system. There was to continue
to be a strong buffer between the universities and direct govern-
ment interference in the form of”ihe UGC.
‘Academic Freedom’
It is in this area of the report that the Labour Governme t d d-
icated t d 1 B ' c n ' e
has sacrifiggsg Egbbld:1filmgglitg%ilT §3§§r§§eh§§i§§ii°gtcaihera
conceptions associated muth the view of universities as elit e
institutions. He wants them to accept the functions ascribedeto
them by e ehafleefi Capitalism, but not for them te alter theirmode of operat on in any fundamental way Aeedemle 11fe for hi
should still be relaxed, immune frdm the immediate cares of thg
world of business, without however denying the requirements of
the latter. In this he reflects the concerns of large numbers ofifhafifiiififi *=hh:2§11swei-.2;*.2§.S':bs:e%.*° the criteria of
which has geveloped in the United Statesughegg Similar to that

“University becomes a workplace...Whatever the functi i -§::§§*:s.::$::;eu:2::eSepsis: seems; .1". ;ew'§i‘ ge1 " c a on a ewill do a finished Job...At the graduate level ehdalfi $3-°
search there the aim is to turn out finished products and
at all levels there is a conscious at t t '
quality and quantity of productio .”g$mp O measure

British academics have nothin a s
taey do demand a privileged pgsl%igg inc?¥?t3%d%gc%gdi%;%m lgg

rect pressures. The will serve it f
subordinate interestsyare met. Their efieel§i1hie§§°¥hg§dei§§e§eue
in the liberal ideology of ‘academic freedom’. Academic ‘freedud
has never meant any fundamental questioning of dominant capital-
ist values: it has always been the ‘freedom’ to accept the socie
ty 38 lt 1S in ltS bTO&d outlines. It W38 never guppoged t0 lead
for example, to a questioning of the necessity for the state to
manufacture weapons designed to exterminate civilian po ulations
or to engage in repeated wars of colonial cppression (though,
revealingly enoigh, it was taken to mean that students at Essex
in 1968 could not question such activities.)
Robbtns himself is quite unambfiguous on the matter:

‘...it is impossible to i er ret that rinciple (ie the
principle of academic freedom? as implylng a right of the
universitges to operate independently of the needs of publh:
policy.” 3 . A

However, in the Robbins Report itself the red meat of li -
class interest is mixed in with various hangovers firomrtra8ltion-
al liberalism and Robbins believes that there is in the recomm-
endations ‘an ethical element..,guite outside the consideratio
of returns.’ The major difficultv which he comes up against in
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his attempt to marry the interests cf the old academic community
and the needs of modern capitalism lies in the fact hat expan-
sion of education in the university sector leads to greater ex-
penditure than a similar expansion outside the universities. It
is here that the ruling-class has broken with Robbins. British
capitalism, attempting to renovate itself as rapidly as possible
has refused to pay the price which a ‘liberal’ solution of the
problem would demand, or to put it differently, liberalism is no
longer competitive.
Functional education
After much hesitation the Labour Government has committed itself
to major expansion of higher education outside the universities.
If our economic straits allow any expansion of higher education
that is, it will be concentrated on the proposed polytechnics,
rather curious institutions which are in ended to combine the
benefits of direct control with the range of a.university educat-
ion, but without giving rise to any of he nasty illusions which
a liberal education can still foster. (these illusions arise not
from the content of university education but because the mere
fact of the university teacher refusing to become positively
involved in capitalism and its needs is increasingly a.threat to
the system.)
The decision to develop the Polytechnics has caused considerable
confusion in the binary sector of the system. Some have welcomed
these proposals as strenghtening their position some have seen
them as confirmin in perpetuity their second class status. In

' 5 ' t. Th bi t i
§§a§i§§eEi§hp§§%“e§°%§§Se3§§o$§?r§3t foreitsn%g§c§ggs0theSp$?$?L-
eges cf academic life, the cloistered retreats where pure schol-
arship (or laziness) can prevail. They are instead part oflshe
competitive world. They will be tested by howwell their product
satisfies the requirements of industry and the state. They will
continually be under .fairlK direct scrutiny. But at the same
time the are offered the c ance to justify themselves to the
-powers that be in a way not open to those in the universities.As
simple managerial criteria dominate the technical institutions
the possibi ities of advancement open up new worlds to those who
teach in them. Those who really take to the rigours of such a_
life are offered rewards appropriate to the successful education-
al entrepreneur. No account is taken, of course of those who _
fail or of the students who will have to absorb the shocks whidi
result from the absence of any protection against external press-
ures, and the totally inadequate internal facilities.
The lines of the system of higher education which shall see Brit-
ish capital safely into the technological era are becoming clean
Barring major ‘catastrophe’ (such as a socialist revolution) the
new mo es of domination are starting to sort themselves out. Evai
Lord Robbins’ liberalism is affronted as -‘We are now confronted
with the pro ects of an eggcational caste system more rigid and
hierarchicalsghan before" At the top will remain Oxford and
cambrid e, still devoted chiefly to educating the ruling class

i(about iwo thirds of their entrants are from public schools, and
the Franks Committee did not propose any fundamental change in
this for oxford). Here the old elite approach to education will
prevail, although infused with those new skills needed by those
who rule in industry and the Civil Service, For these en rants
the children of the bourgeoisie no great functionality is requir-

with grefli flpproval of Literae Humanigr. r_  es... fthe new school of Engineering and Economics.?'68PE and of

The civic universities will continue to train a ti tiHY propor onof the rulin class offer’ -who d 11 - IRS a small minority of the‘ t d
f 0 we fn the academic and social rat race a changestg SE32.a ew of th b - -em out s,;$11?»%”§€‘-iii Bilzesszi. %2.“e§.'":z: ‘é3L”i¥§i1“‘°“e” allna - . mm as

of thy Sec or’ but lnadequately prepared for this task because e9 l°“”°e»%.§5?”a.:“s2.2§.a3 2.2212223:-and As' "Rd every Senate table sit men wh t 't d f . , om he word universityi flnasl or somethlng unique and precious in European see1e_
Y2 -on frometggrgbligggigngatg ggglkggglgg Sc%O1arShi¥1 exemptr'...At the e bl ' ~.  9 °r PYa°. cal endsaseat1.3%.a..§.:et.2§".§2:.e”*;2'§ §*.m:2%§:::1%z.::.r~"

er" 5°°19ty-..& place which societ re dmaker for scientific research and techgigal §§o§¥§s§?9?§1

This tension between tradition a d f 'er 11 h n unctionality, between a 1ib_
and cfifidg eggnggibdeggeggfggded in the hay“day of 1mPeria1i5m. goxerns educational policy today,

‘*Production productivity exports eve '' » —-_ rything we have2:*.:;m2%.st.ss.§::%2.a.:2§$.- be milled by 111-
id H "'$3 eve§’3%?e“i$§8%1%i.&“§.1228.aa2:a.::iti.:2:.£e.:§is§~ ..%'2:Y.s:“res on immedia ely to the demands wh' h ' -

1t&EiSt world makes on it It is ' 13 a rafildly chanfilng ca?”of.the educat, 1 d . in or er to ring abou a fu51q1
g‘i1%c¥{]-Xias p0;gI£g19a€hfl%ngg2tgg)$(]=.ll'l'lIggl]l€S ‘%€i-ifinjver
aI%i HE. Of which thepdecision to sub ect the UGC finances to

P amen BI? scrutiny in the most recen manifestation.
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We have tried to analyse the functions which higher education
serves in modern capitalism, and the relationship of educational
changes to trends in the devleopment of capitalism. Our main
concern in this pamphlet is to show how the student movement has
emerged in response to these changes, as well as the more gener-
al political crises, and to argue the course which we think the
student movement should take in the future. In chapter 4 we
analyse the conflicts which have occurred; But first it is use-
ful o examine who the students are - where they come from,how
they are selected, and where (in capitalism's scheme) they are
going to.
A wealth of sociological studies has exposed - sometimes almost
accidenta ly -how n Britain more even (but not much more)than
in some other capitalist countries, the educstional system oper-
ates a very effective system of social selection. This selec ion
involves, n great measure sorting out the sons and daughters
of one section of the working class from another, and much of
the sociological data is confusing in so far as it refers to
these sections (manual workers an clerks Tor instance) as dif-
ferent "classes“. In the descriptions which follow we have had
indvitabl to reproduce such confusions‘ but is as well to bear
in mind tHat_the undoubted divisions between unskilled. skilled,
cler cal,_ professiona and o her workers are I10 c ass divisions
For this fact is very important in helping to explain why many
in an apparently very highly selected, el te groip such as
students are, s ould nevert eless come into fundamentfl conflict
with the capitalist system.

The Early Years
The process of selection begins almost at the monent of birth.
From conception on, the child of manual working class parents
has less chance than the “middle class" child of succeeding
on the educational ladder - and even,less nhance of living at
all. For a comparison of infant mortality rates shows tha the
children of semiskilled and unskilled parents are twice as like-
ly to die before the age of one than are the children of middle
c ass parents L

Social Class Of Parent,
Mortality According to Registrar-General‘s Classification(1)
g§rt§h0gB%3d - 1 11 111 1v v

T 8- 9 - 11.9 22.2 23.1 33.1 40.7

33

Ir



3
E

___"i..,_41-4-innit!

—.=as|-—~—

__i-Z-_ _
_;?—-'_-;:_———.r*JI-

—-_-5-1-I-I_=:Z_

During the last 50 years the survival of infants has increased
dramatically in each social class but the relative levels of
the mortali y rates between the classes have been maintained.
Indeed th 1 ti l kill d
today thanethgyawerg laughs pagt.?T&?al workers are worse off

The child learns his social culture mainly through the lan age
that his parents and social contacts use. This process of lgarn-
ing begins when he can reagond to, but not make, verbal signals
(111) That is. the child ll start to acquire from the age of
one he necissary tools of communication that will enable him to
make the best use of whatever educational facilities are offer-
ed. Bernstein has shown that the middle dass child learns to
communicate in the same sort of language as that which will be
later used in the school situation: the socialisation of the
child’ takesTglace within a certain formally articulated languag
structure. e future is conceived in direct relation to the
educational and emotional life of the child. Consequently, the
child grows up in an ordered, rational structure in whic his
total experience is organised from an early a e. The school is
also ins itution in which every item is linkeg to a distant
future and in consequence, there is no serious clash of expect-
ations between the school and the middle class child, or between
the teacher's values and those of the child.

The lower working class family structure on the other hand is
less formally organised than the middle class to educate the
child The linguistic relationship between mother and child is
one in which the language structure limits the ability of the
mother to verbally e aborate her subjective meaning. The working
class child is sensitive to a form of language use quite distin-
ct frqm the middle class usage. Thus, his language is confined
to a ‘public language. Compared to the mid le class child who
has mas ered both formal and public language, the working class
child is at a distinct disadvantage in he school. He d scovers
the limitations of his own language structure -which  agns
a large number of idiomatic transitional phrases rom c he
can choose - compared with that of the middle class child who
has learnt to use language so that he can select to mediate his
individual feelings. The language structure of the teaching
situation f5,both formal and public. The language of the working
class child is public only.
Add to‘the language influences at work on the child other fact-
ors such as the availability of books and reading material; the
mother's attitude to her children; th»number of children in the
family; the availability of good nursery and primary education
in the dead hearts of t e in ustrial ci ies compared to the
middle class suburbs; the general family orientation‘ the sick-
ness or health of the chil (4)It is hen clear that by the .ime
the-child enters the infant school his educational chances are
to a large extent determined by the accidents of his birth.

Finn Primmy &:lnol to Granmar School

From the moment that the child enters the educational system the
middle class child is likely to pull ahead more than the working
class child. The choice of primary school shows a class orientat-
ion: only 16%.of working class parents send their children to a
primary school gettin%"31%»or more childfifn into a grammar school
compared with 44% of he middle classes. =
A school which alreadv had a high reputation for getting childrai
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into the Grammar School will ive the child the sort of educatioi
necessary to get over the 11 lus hurdle into grammar school.
Douglas found that after testing a representa ive sample of chi-
ldren at eight and eleven, with standard tests, that he childrai
at the favoured schools drew further ahead han those who were
not as such schools. Children from all social classes benefit1 t, b t h e ironment is more
§§§$r§1i§°§v§§l§§ie°t§ £33512 clags 2filld%gn.nDouglas shows that
in all aspects of the child's educational life, the middle class
child benefits far more than the working class child.
Two examples will suffice to show what.is amply illustrated as a
general principle. A. He adopts a series of standards about the
parents’ attitudes to their children and shows from this how the
child from the middle class home benefits on every count. Assess-
ing the parents' standards of infant care, of infant management,
use of medical services, interest in school progress, desire for1 d the wish of the parent for thechild to go to gramar schoo an

child to stag on at school, tested by doctors, teachers and so on
throughout t e country, he found the following figures to apply
in at least four of t e above criteria:—
Upper Middle Lower Middle upper Working Lower Working

“Class Class Class Class
31% 53% 34.6% 19.6%

B. Douglas tested the children at eight and at eleven years with
a stan ard batter of intelli ence tests. He found tha children
from the middle class tended go improve their performance as they
went through school whereas working class children tended to
deteriorate :-

Average Test Score At Change
_ 6 11

1661M e Upper 56.64 66.99
Lower 52.96 53-88

Working
Upper 49.99 50.05 0-06
Lower 48.05 47.55 -0-50

FT: (Q00 I.\JU1

Thus, in the school situation, the various factors acting upon
the working class child tended to make him lose ground in relat-
ion to the middle class child. These factors vary - language
structure, parental interest, teacher's attitude, quality of
schooling - but they combine to push the working class c ild back
relative to the middle class chi d. Thus, of ch ldren in the
ability range between 55 and 57 2n the test scores; 51%»of the
upper middle class children got o the grammer school, compared
to 22% of the lower working class children. Thus, of children
%"‘°.“""€.f‘"‘*1" 1‘i33i“"i’“°e ‘fii13“.%%.ét:.€.%2 €‘§%.§“£.%i.2’.2‘°iii2‘“es , e up er m e c ass c —
l ag the worging class child to get into the grammer school.ThisY , .is most acute amcngst children of marginal ability - the
‘borderline’ cases, the ‘late developers’ etc.

~ _ lFloud and Halsey, in another standard work on South West Hert Q3
fordshire show that not onl does the middle class child of sim-ilar ability to e working class child have a better opportuni y
of going to the grammar school:
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Ability/Opportunity Ratios 1952 1954
Professional & Managerial 1.10 1.23
Clerical 0.92 1.00Supervisory, small
shopkeepers etc. 1.04 1.00
Manual Workers:skilled
and unskilled 0,97 0,39

1.00 1.00
- but that in any year when these is a ‘bulge’ those children who
are of marginal intelligence will not get into the grammar school
although in previous years they would ave got into the grammar
school. This again tends to work to,the detriment of the work-
ing class child.
Thus, it seems that "the division that leads to the grammar
school is the one that occurs arcund seven or eight on the b i. as sof reading ability"(*T) Furthermore, it is.this division,which
is already to a large extent predetermined by the child's social
background, which will determine the rest of his career.

The Grammar School and the Secondary Modern

It is diffi 1t t 1 d th
go to a grammar sghogllagwg ogegxgct Eercentage cf children who_ pp o a tending some other formof secondary education since not 1 d
greatly from_area but also the disggib ti arrangements Varyof b iage-group will lead to differing integptgtatioggmfgrseaghégggr.
What is known, however, is the distribution of social cl tass ca e-gories within the grammar school in the period with which we are
mainly concerned :-

1951 (Table 7 of the Early Leaving Report)
Professional Clerical Skilled Working Unskilled
& Managerial Class Working Class

24.6% 10.4%» 0 44.3%i 20.7%
1961 (From Table 12 Statistics of Education (HMSO) Supplgmentlto

ar
2'2. 2% 14. 4% 42. 2% 14. 2%

The inference to be drawn from these figures is that during the
period that most of the present student population were coming
into the grsmmar schools, there was a asndency to further exc ude
semi-skitled and unskilled workers’ sons from them; their repres-
entation uring this period drops from about 21%;to nearer L@%.
The additional places were taken up during this time by the mem-
bers of the clerical and professional classes'children. The child
ren from the working class tended to be catered Tor b I: e -~ y h Technical, Comprehensive and bilateral schemes during this period:
1961 Distribution of social class categories in technical bil-9

ateral and comprehensive schoo1s.(From Statistics of'Educ-
ation, 1961 —~HMSO.)
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Professional Clerical Skilled Working Unskilled& Managerial Class Working Class
11, 3% 9. 6% 54.1% 24- 9%

ild-We are now able to get a clearer picture of the nature of ch
ren in grammar-type schools in 1961 compared to those in the
other secondary schools :-

Registrar-General’s Classes:

‘Grammar—TYpe': 1 11 111 Iv V
I d. Efficient 227 4% “T '1 'Tgch. 9% 10% 7% lg? 3;:
Grammar 40% 30% 17% °
Other Sec. 29% 56%- 76% 82% 33%

100% 100% 100% 100% 100%

b t the classes widen, during the
Eggiggtwgnaiedggnglgeglgg,eigefigrms10f firammar School e%firY- %t
ls reflected too in the achievementtof Lheec%%ld¥g3néfltha€ Egg;
ools as measured by 0 Level resul s. ac y d 1961
the figures for success at 0’ Level for the Years 19?1 anlass
were compared not only was the representationhgfewggg ggsg a de_
children in §rammar type Schqnlg bessegsigé five '0' Levels.¢11ne in per ormance as measure Y Da
Father's Changes in % Success Chgngis 1gfR§§§g:'
Occupation in '0’Level ggtggogges in

schools.

A Gr Bar Gragmar Gragmar
ggggglr an3m%0mD- and Comp

swss §=5§i‘§§

Professional _
& Managerial 8% -5%
Clerical 9%: "%b2% _1 9;
Skilled 8% - -3% _6- ° ___Semi-& Unskilled 10% -5.8% -5%

tiaiIf columns B&D are compared, it becomes obvious that the posi _
of unskilled and semi-skilled worker's sons isitheronlgxgggpgafk
ed by a substantial decline.in representation n 8 amm
schools, and in success at 0' Level-

Educa~It appears that, despite the wonderful promise of the 1944 ‘-eon As» the generation of amiss "a°.%%m>:.a.*4“s.42s%'.sities have beenprafiressively are u ddld t the inability
and examination 9 en these factors are afl gildo fter the
of a working class home to support a schfiol ch t ogcurs after
statutory leavi a e, plus the mass exo us a th
GCE '0’ Level 22% i&‘apparent that those who Bet 1nt<>th9 51*
form and thus into the running for the Ugivgrgigi €€eeg%gg§1£§°m
gfimgs illhhtle ggetghlldaggofigngfig1$ayOrE$gnaamon8 children "h°w e p- , - _
doawellsin-the.tasts=ta.gst into grammar school suffer a deter
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ioration whilst there that is reflected in their GCEjgerformance
if they come from homes 1n Class 1V and V.(10)Thus, t e child
most -Hkely to enter the sixth form is the one who was not only
in the top third of his age group at entry, but also has Class
1 parents.( 11-
As Douglas has said(12)“In the schools, we are constantly making
predictions which are self-fulfilling owing to a system by which

we make an intitial Judgment of a child's worth and thereafter
continuously reinforce it by the quality of the teaching he is
given, and y the opportunities he sis offered.”

The Explosion in the Knowledge Industry

This process of selection has been developed as part of an enor-
mous expansion of the numbers of students at all levels of the
educational process, and es§ecially in higher education. Before
we proceed to examine the e fects of selection in the student
body, and the qualitative changes in the social destinies of the
mass of students itzs necessary to outline the sheer quantitat-
ive aspects of the change in higher education. If we consider tha
following table we see clearly how the expansion has taken place:

Students In Higher Education in England & Wales.
_ 1900 - 1967. in Thousands.

University Teacher Training Further Education All

1900/1 20 5 - 251924/5 42 16 6 611926/9 50 16 6 691954/5 92 26  12 1221962/6 116 55 49 2161966/7 154 05.5 54.4 294.3

_Thus, in the eight years '54 -'62, the student population incre-
ased by nearly 100,000. In the five years between '62 and '67,
(when_the university population was 199,000), the university
size increased by over 70,000, or half as much again.

Even given this Erowth rate the Robbins’ Report estimates have
been made to loo conservative when we realise that for the
Academic Year '66/67 the total number f students was 27.300
more than was estimated for. Thus in the "white heat of the
technological revolution", the six years between the commence-
ment of he Robbins Report and the Academic Year '66/61 saw the
number of students in higher education Just about doub e.
This full-time explosion was achieved by an unprecedented progr-
amme of university and training college expans on, by upgrad ng
and expanding the ten CATs to University status, and by an imm-
ense increase in the rumber of places to degree standard
available.
This rapid extension of the universities and colleges was said
by Robb ns to be intended to cater for the ‘bulge’ of post-war
babies, but tt now seems likely that the number of qua ified app
licants is continuing to rise desgite the levelling out of the
population curve. For example, Ro bins estimated that in 1965
there would be 64 300 students with 2 ‘A’ levels qualified to go
to a university. In fact there were 73 200. The university
places availab e have almost doubled. ln 1961 65% of students
with minimum entry qualifications got places: 196? only 57% did
so. This is particularly so in the-Arts and Socia sciences,
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where of those who applied and were qualified,'only 36% gct a
place in the year '66/67. The number of students entering the
Social Sciences between the years 1962 and '66 rose by over 120%.
Whereas“.Robbins_ called for ex ansi on to a target cf about 204,011)
by 1970's, the universities themselves are now calling for ex-
pansion to about 250,000.
This enormous expansion in education is reflected at all levels,
as more and more young Decple Stay cfl at S°h°%1h0n%e¥aggfi%g$i0£
levels necessary o get them into some form o_ tfig e re ex ect;
There are about 18,000 Dart-time Students HOW. gr, a eStag1iSh_
ed to be 30 000 by the ’70S' 30 polytechnicsfatfi gingonceiveded to give degrees in the secondary sectgr Oid ,$0S Bthere will
binary system. It xi; envisaged tha by e In 1: 11l . The educa ion co e es
Elrggag0?4S00%egh2a3togothglghfigggigsotgrgfitS. are eXD%c%i08 go
have expanded to over 110,000 Y '73/74. e new targe or~ - - l'k 1 t 5 boutsass. .s.£a1.'9s.%%:5s".a..s.g..1.§.%..%. ° i

' f educationalarm.s.z:z.%.s:¥Y.§g:%.2.:s:g:.:s:s%.°.... 0.
business indeed :-

Annual Ellllenditure on Education (14)
54/55 .... £5606
64/65 " .... s17s4m

t pp 1 dit re, compared to
§%;c%gh03eg¥: ggEesT:gcg%?s ii gall-tlmeemglhtaiged schools have0 .
increased from 240 000 to 290.000 ever E09 lgst Eg¥Sy€gF€fieThere
are now the equivalent hf 316.000.full- me eac
educational system.(l5)
“ho AIR the Stllflfllltfi ? hi t h red that
selective tests at every level o ac evmen ave eneu
at each stage in the educational process,1am0gg g¥gSeo3£ gqgsiame
measured un elligence, the lower sggigh csggiae clags learnin -
We have shown how at each lev3l_-A r ei there is a bui1t_in %én_
readin ages eleven D105. an 0' Levf d ation. At the univer-ss: §.‘:.::%%s2.ss 4.rs."91=.*41'2.i..‘*.%:.‘i...
1 Q, Father's Social %»t0 Higher Education % t° “°rk

' ' A status Degree 0theT éggglggigg
study)

1 Middl class 37% 47 4i%' 59%(10%
30 Workigg class 18%: 1§% 30% 70%(10%i

115- 9 Middle class 177 17%» 34¢ 66%
2 Working clace 8% 7% 157:

0 14 Middle class 6? 117 176 83% 8%
1 0'-.1 Working class 2% 4% 6% 94%t'7%i
(From Bobbins Appendix 1 Section 2 Table 4)

Thus, the middle-clfls child is the~°hi1d best equipned to jump
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every hurdle on the path to excellence. Robbins also found that
almost % of the undergraduate entry tn the early '60s (71%) came
from the families If non-manual workers , and there has been no
sis ifi t h i thi fi d it th i
of the 3E?vegs?%§gs.nAmongst %ggemi33Ye glasg §???aX€sex53§?1°“
(59%) came from the professional and managerial group,'and the
remainder were the children of clerical workers.
Within the university system there are also finer gradations that
exist. At Oxbridge, in he session 63/64, 2/3rds of the admiss-
ions were from the 5% of the population who go to an independent
schttléfighereas two out of five qualified grammar school boys
apt e o Oxbridge three out of every four qualified Independ-
en school boys applied( )Of the h17 grammar sc ool boys, the majority did not do so, because they di not have the money or the
facilities to stay on in the sixth for the extrawyear.
At the Redbrick universities, the number of public school boys
in the intake was about 1{3.yet at Oxbridge 61% of all open
awards went to pupils at he 200 schools elonging tc>the Head-
master's Conference and only 35% went to boys at mixed State

rammar schools. Yet, the nmmber of pupils at the state schools
is five time? greater than the number of those in the other cat-
egories. 13
At a.t%Pical Redbrick university - Manchesta 1- Brockington and
Stein iihnalyzed data of the intake of students into the univer-
and found tha the entry of Classes 1 and 11 was greatly in
excess of what one would have thought based on predictions from
the distribution in the potulation at large. They found in the
case of Class 1, that abou six times the expected number entered
the University, and in the case of Class 11. about three times
the number en ered. On the other hand, entries from Class 1V and
V were a fraction of what one would expect -ma quarter of class
1V and a tenth of class V. They‘found that the social class dis-
tribution of women entrants showed an even greater class shift.
~Te upward shift in social class distribution alread marked at
grammar school level had become greatly exagerated at university
evel, so that the Eanagerial class children had 54.7% at a red-

brick university, w ereas the children of unskilled manual work-
ers were nnly 1.6% of the university population.
The new technological universities were granted their charter as
a result of the recommendations of the Robbins Report. Altogeth-»
er, there are now ten in England & Wales, plus Herriot Watt in
cotland. Their location is generally in parts cf the country
hat would most likely benefit from having a University-status
nstitut ion in their ocality.20 Original y Colleges of Technol-

, they were upgraded into CATs as a result of he 1956 White
er on Technical Education. Although the student potulation

hanges every four years they still retain a lot of he staff
d he atti udes cf their Technical College days. The expansion

rogramme of the technological universities has been phenomenal:

.g. Salford June '65 1,945 students
October'67 3.000 "
October’73 5,000 " (projection)h

t this tremendous expansion has often meant that their amenit-
es are impoverished compared to the older universities. Librar-
es Halls of Residence, and Student Enions have all tended to be
ezleoted, and the Government cut-bac on university building
as exacerbated a difficult situation,

1  

The student body in the technical colleges is almost exclusively
male (Birmingham for instance, had 7% female students in 65-66),
due to the lack of emphasis on social studies and arts subjects.
Sanford fOllI1d in his study of technologists inthe making@1)at
Bristol College of Technolo in '61—62 th t b_ _gy , a y comparing thestudent topulation there with that at Nottingham University, and
the resu ts of the '51 Census, that they were"more nearly repre-
sentative cm the community as a whole than are their university
counterparts. "The over-representation of Classes 1 and 11 and
under regresentation of Classes 1V and V is considerably less
marked t an at Nottingham University. Over half the students at
Bristol had not thought of applying to a university, and of those
who had, over half withdrew their atplications or turned down
university places on acceptance b he college - "reflecting a
positive preference for vocationally oriented courses”. As well
as_the more working class orientation of the technological unive-
rsities. There was a striking absence of political clubs at 0
Bristol, and more students attended industry -run sports clubs
than the college ones. Enquiries into their social background
revealed that hey were predominantly Conservative voters, with
lower middle class backgfounds.
Social destinies of students
There is a general gradation of institutions within the higher
education system itself. Not only is there the binary system
which makes a distinction between the University-sector, and the
other colleges, the art-schools, the Polytechnics and so on, but
within these sectors there are also fine gradations between in-
stitutiins, which are.reflected in the social origins of the _
people they attract as students. These gradations also determine
to a considerable extent the detail of the individual futures of
students after they leave higher education, as obvtously do the
subjects which individuals s udy. But if we look a the picture
as a whole, we can trace major general changes in the social tro-
spects of students, which affec all but a small minority of he
student population.The origins of students may largely determine
the fact of their becoming students in the first p ace. But it hi
their possible destinies which more directly affect and explain
their own activity and consciousness as students.
That this is so can Bartly be understood from the fact that once
in the system of hig er education, it appears that the working
class children will do as well as, or sometimes marginally be tar
than the child who has best pampered all the way through by a
public school education(2 So selected and groomed have they be-
come, that the standard of their exam performance will lead to
high achievement at the iniversity level. Malleson at University
College found evidence of an inverse relationship between fath-»
er’s occupational class and result of student exams. It seems
that having crossed every hurdle in the wa¥, the working class
child at the University tan start to compe e on fairer grounds
with the middle class a3 Indeed, there is evidence to show that
students from technica schools and grammar schools do signifi-
cantly better once at.the univefsity than do the putilt from the
public and direct grant schools. 24 This being so, t 3 not sur-
prising that how t ey think of themselves, an how they act,be-
comes more closely related to their future than to their past.
It is necessary, therefore, to examine what that future is like-
ly to be: to consider how far it now tends to detach working-
c ass students from their origins, or to drive them back towards
them. And not sim ly the students of working class origins, of
course: what is tfie future for the larger numbers of s udents of
bourgeois and “middle class" (professional,clerical) origins?
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In the nineteenth century universities were almost wholly the
preserves of the bourgeoisie itself and of the petty bourgeoisie
deriving from it and closely related toafit. Students who could
not expect to be catapulted into the le ing ranks of the fuling
class were nevertheless assured of a comfortable niche in Church

bli h l i case securety removed from theorArm¥orPu cScoo-nany 1
exploi ed mass, and esconced in a milieu throughly permeated wifli
the ruling ideology. Desgite a role, in some countries, in the
revolutionary progress o the bourgeoisie itself, the era of mod-
ern class struggle found students as a grout ranged firmly
against the ris nt working class. In Paris n June 1848, as
C iff atd Birchal recall in their pamphlet on the recent French
revolt 35)the students were ranged on the bourgeois side of the
barricades. Likewise in Britain as late as the General Strike of
1926. when many students were active strike-breakers. In this
period socialists regarded students as a grout from whom individ-
ual recruits might, with difficulty, be made o the movement.
They did not see the ¥ossibitit§ of winning students across in
large numbers, collec ively. 23

t , d with i i d i ce World War II,
In this ceg ury an id ex afigiggsifigtfigefiumgegs of studentsthere has een a rap p
(illustrated by our figures, given above, for Britain: but else-
where the changes have been even more dramatic). This does not
correspond to any ,rapid expansion of the ruling class: on the
contrary the concentration of capitaé, and with it effective
social phwer and wealth, has increase , narrowing sti l further
the numerical strength of the tiny minoritt which controls in
capitalist society. What has happened is t at as our analysis
of the changed functions of education cln capitalism would sugtest
more and more students are being trained for jobs as white-co la?
employees of the state and industry -not so much as future
members of the ruling class or even, for the most part, as age-
nts of the bosses wi h significant supervisory or directoral
functions.

Insecurity t
t d t till d t’ ed for such func -A small minority of s u en s are s t es in f the great and

ionS' But “Kart from ttliny nu%bege0£orhgn?0gtu3ent If such apowerful, t ere is li e assu an S 1 t t th
future. Even an Oxbridge degree is no guarantee of entfiythot e
bourgeoisie itself, in an age of monopoly capital. Wi a f

till t securedv there is increasingly little hope od ee s no .
egg i ch entry Of course it is still possible to in-

per firm Hg finldiu s and even directorships' but to gain Share"

P

of fut r . And t
%°1d§T§ Ea“ asoigg ggguggtigggeggllgich 3§§§§enZa¥rtg§p¥9§ig§érr ll -..:::.:...:£.::rav1.f%a;i%,“;§.s:§¥Z:bs.:2 arr: "'2. .
courses. A considerable minori y continue t f tomp e ng e r
research - to be distinguished from te h ot ur her Study and
self is a reflection of the uncertai tac gr_ raining' This in it“successful Student: his prospects onnly wiich besets even the
lon er attractive or even defi it ay Hg university are nod f - H 9. S0 he prefers to Dost one a
tgctfigggingngggeiagizgggtglggggfi Dggceegs to teacher trainYng.or
th h f - . cre arial work, etc, Lessan al obtain emp1Qyment_
Percentage di ttib tieducation’ tr:i€1ng' ggdegmgtggtggfigtggsgggdtgtts between further

Further study
Teach t 1
Othergtraigiggng
Elngloyment
Qt eTB{incl.overseasstudents returning
home,unknown,etc.)

Men

Hasno9°P°?$°“° cocooaco-1

Women

»--c.:n-~io>- ?‘f‘F3”“° -1r.oo:-:|-

All

P-*uhI-I-r- 9°S°r‘*"° DOOOQOW

100.0 100.0 100.0

AEOHB those that do obtain emplo e tme 1 t ym n immediately, a majority ofEng ggucgttogndustry and nommeree. of women into public service

Perce t df..1d§ §§°em§fg§;§g§f°g9g§_§%f§§§§egree graduates between main

Men
Public service 11 5

BX 1. d tédugattogca ion)
Indust dother 1'.Y an Commerce

J°bvDr08Dects

-2|
f”9“D -1

5
3

Women
26.8
37.7
27.3

O0 IQ

A11

14.8

5
7O):-A

50°?‘ 5°

§§i§in§ga§§ gchiggihg a salary large enough'with which to begin
to build them up, formal higher educational qualifications are
becomint increasingly necessary. Such qualifications mgy, ts We
have po nted out, be even more necessary to achieve et rtheofirgz
lower levels of occutations. So for the modern s u en .
barrier to individua assimilation.dhto beursefite SQ%%gtYu%?1f_
often the uncertainty about his cagicity 3 gt ktve Apagt from
ications at the end of the course e is unte ual. ns-r e means
direct failure of exams, failure to compte 3 etcgttgin the
that a considerable proportion of studenfsilo no es ecially for
qualifications. The consequence of such a 1ure,h gs who haye
t d ts from clerical and manual worting-c ass om tS “ en aren slifted themselves out of their initia s atus and whose ”

cannot afford to support them in further attempts to ‘rise . 15
a.crushing return to the office, if not to the factory.
But insecurity is fed as much b "success" as by ffl11uTe- Even
a degree or a diploma does not today guarantee R DflTt1@u1aT kind

Of those whose prospects are 1 d1th n cated by these fi res, we
sggen ggaghéggge Pr°P%Tt10fl so into education. At lgast halfcgf

S B ublects and a third of all othet':2§.§“§::2*a~ £f§%?’.a.§:.:.%:22 asks’ 2§."si:.g;:?:::§;:f§.
vg:y°:g1%H8a1geig1{ in schools. In either case, they become not
as much aspany §b§k§¥°Y§}g§h“°rk°rs' They are wage'“°rkerS Justcontrol. both in their oth iey Sie entirely seperated f'°m real
at 1“39- Eve" the minority gfiichafigogggggattogigtingrigesocietyanzlmin? of whom end u in lecturi - areas’1 1 I18 posts while the my achieve
Ba at es of a sliggtly higher grade (although still lower thanthe wages of th t
Job-insecurity Ztmigwegifgiiigaign$a?¥§$ t€gkggg%' sggilgsghggs
Only a tiny prop ti . .heads of denartmggtBfignrifiggetfigipgtgtttgg and Dosftion of the

Ih it  se:vt0s.'itn of most of those who enter other forms of "pub11¢

ll
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into which a very large proportion go are different from
directing roles, and o not necessarily lead to them. The work
done is largely of a technical nature with little part in effe—
ctive decision-making (and none in determining the framework
within which decisions are made). and the rewards are commensu-
rately lower. Of course, in some branches of both national and
local overnment service the prospects for.advancement are con-
siderafily greater than they are for teachers, and‘there may be a
correspondingl greater attachment to the bureaucratic structure
within which they hope to rise.
The same may be true of those (and they are a majority of those
first-degree graduate men who take jobs) who enter industry or
comerce. The majority of these are graduates nn science and te-
chnology subjects, and the data provided by one recent study of
scientists in industry is somewhat ambiguous on this point.
Pramhr 30shows -that getting on for half of scientists and engin-
eers, with degrees er diplomas working in industry are in re-
search and development work. The remainder are largelyzin
“administrative” positions, but the majority of these are con-
cerned with manufacture, operation, maintenance, installation,
and design for manufacturer ,- fairly technical work. Only (ne-
fifth or less are in non-technical roles, and only 10% become
directors. This-means that while there is a considera le prospe-
ct of risin to become a director, only a small minority do dn
fact make 1%. The prospect for the maJorit¥ of graduates in
science, engineeréfig, etc. entering indus ry is that of largel£1
technical work wi no control over general direction even w th
the enterprise. The salaries, while higher than those in teaching
do not compare with those of directors in industry; promotion is
an uncertain and somewhat remote prospect.

erial and even executive positions which the graduate workin n
industry (or public service) does have, the fact remains the
¥nly a small minority of graduates do reach such levels and thfi
or most these are remote and uncertain if not impossible goals.

And if this is true for university graduates (and the UGC figures
refer only to these) it is even more true Bo? those who undergo
other forms of education. Trainee teachers, or examp e, can aye
no illusions about a destiny of great affluence and influence.
The few really elite roles which are available are largely resen-
ved for the university students - not for the gradua es poly-
technics, colleges cf technology, technical-colleges, art coll-
eges, and colleges of education. By and large the majority of
these like a large proportion of university students, can only
expect to get fairly undistinguished white collar Jobs. Of course
in these {obs they may receive certain privileges (not always
financial compared to the rest of the industr al proletariat.
But the increasingly determinant trend is forcing he mass of to-
day's1students in o the working class when they eave university,
or co ege.

While we should not minimise the possibility of rising to manag-

They may not always be conscious of themselves as members of that
class and even trade unionism may be a slow and ambiguous devel-
opment among some groups of them. Nor whenthey are still in
?.‘§‘3’.33“321‘.‘°"' $31’ .“€in§°3.-§‘532-‘€§3,X°3rafitfifieiiifi §2£“€§2iE‘éio n -
ves as future gglers. Of course, this has been increasingly true
’°" h"°gt‘%i}% ¥‘i"‘°%'.“"° “gs “gtdéli€°i£d°g8%.¥é2.i2°.3El2%?‘revo . es e ween s u .
in terms of the student's destiny in that society, have begn h
especially strained in the expansion of hi€her'education w ic bq
has taken place since the las war. This s raining of the objec
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i - .nxgubgngs hag §gideaSb%sis,dw%fich combined with the changing
b ects taught in it has ledin tn 1 1111 an e S“ -.....:.;Prz.:%1§:.. .si %gsS.3{12§:.d;£5@ag ssaseea-.'=2

to these conflict , i hi h d s " y' S
their allegiance to egigtifig gggigtfi? €§gtefigin§%ytuEg?d1ate

(1 M 1 d 1at%0n°g1?§53nmge€'dY- ¥°I'ta1ity in Relation to F'ather"s“Occup...
that the broad pictg§g9haé2ég/54.dThere is nothing to suggestI (11)fiD0ug1 z U 1 an e since 1950. _ .
Journal. S§?ingne%gg5 Opportunlgles at S°h°°1' Hlgher Ed“°at1°"
(111) Bernstein‘ Social Class and Linguist'c DThe f - _ _ 1' evelopment. A1953?? 0 Social Learning. British Journal of Sociology June

(4) Fbr further readingzsee especially
Bowlb Child C -Ihe P{0wden Reg€§tflngNg3e’g§owth of Love. Penguin.

(5)) F‘?g°u5ga§S_- The:7‘1°"1e fl_I1d*Tlie_ School._ London 1964
is °" an Halsey. Social C1ass,Intelligence Tests and select-
CO%1fg§ fi§g8?%%gg’Schools(In Education,Economy and 3Q¢1ety_

1 66
(7 ) Q3Pg1aS- Journal Of Higher Education. Spring '65

- 7)  Closin Th "G " d bli -s€%r Universitfi 19g7.ap u Gated’ Dept‘ of S°°1010gY. Manches-
(9) "Earl iLeaving"CACE 1954
(10) Th bM0fi3gra%hG§gf,?Pg§ and J°119$- Ql101'»9d by Dale in Soc. Review
£11? Dale -08 ¢1f_

13 .HighBr E ucation Journal. spring '65
*3 Eff t d‘  “O is ' 1(1 )Tim€gc1§/gsggm Robbins Table 3, Chapter 3_ and Macarthur The

(14) Guardian 13/4/67
(lb) Education in 1966 —HMSO
(16)Adm' ' _  1 I_ M Glsgéggfi. An Oxford View.Univera1ties Quarterly.'55_

J.I.ROSS "Where ?" I67
The Public Schools -Socialist Educatio AAdm n ssociation.’67?Qua%€g%Y§?beéeh%gvment and Social Class. Universities

< 'I'h Ten 1"-s20)QuErte?1§°%gg1§g% Universities ~ RA Buchanan. Universities
(2fl)Technologis+s In The Making Th T‘ h Aas -Supp.3/5/57vans. The Physiognomy of Cambridge, Times Ed_ Supp_16/10/

1 I f 59(23) Ug1%g§g§§y?fé§ge§g%_glass gg étudent Performance at the
E g4)'i‘Brocl(c:il1fi;on and Stein, Universities Quarterly De '53

. on d . -  , ' n
2fi)London, Intggnatignglrgggi%lfgg?§308?gfi.lgzglgle goes on’

(2g)$6e the quotation from Trotsky The Int lli t i ‘
18m (1910) in Cliff and Birchall, op.cit.pFlgn? a and Socia}-
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(.27 niversity Grants Committee First Dlgloyment Of Ufliverfiity Chapter 4 The ConflictI graduates 1965-66. London I-IIUISO 1967. ab 9 B.D 4
Table Cup.

((1§(?))P:“:1?iyTI?£bl€’rE:)fIessional Employees, London 1965 pp 49-53
Q

fThe emergence of students as an important politically active
orce s a ve recent henomenon in dvance c t s -

tries. Until three or fgur years ago those wgo agbatéd thgoun
future of university industry and government were completely
gnworriedfhylwhatjhappened on the campus. The discugsioniin the

o umns o e e ourna s, overnmen c mm es s n s
dinners went on untroubled gy the need to manipulate Ege student
section of the Eopulation Mass sit-ins, strikes and dqnnstr-
stions didznot i the colleges until Berkeley in 1964.6 Berlin
in 1966-7. Paris in 1968. In Britain, although the heyday of
CND gave a foretaste of the future, mass activity among s udents
dates from the LSE sit-in of March last gear. Ye already the
upsurge has imprinted its message upon t e wider society. It
has s aken t e complacency of late cgfiitalism. Together with
the struggle of the Vietnamese the etto uprisings in the US
and above all the general strike in France i has rought to an
end the "end of i eology" and confronted the "concensual
society" with radical, socialist alternatives.
Yet the ngus of this unrest, everywhere analysed, are nowhere
explained égtiologues have spoken of "intergenerational con-
flict"4=,{as,if subsume a phenomenon under a wider category
explained ti and the fgustrations of upwardly mobile students
of working c ass origin (although protesting students come
from the whole range of social origins}; others have emphasised
lack of physical amenities (somehow a ong walk to the avatory
makes onecppose the war in Vietnam% or the roke of a few agit-
ators in manipulating the mass s udent body (perhaps th s
should be called the "Bolshevik as Hypnotis " hesis). So
accustomed are they to manipulating people as objects, whether
n e ac ory or e un vers y, a e ns ra or o ur-i th f t h 1 it h t h adi t t f bo

gois education and their sociologue agologists never conceive
t as possible that revolts against t eir rule are not produced

by an alternative source of man pulation.
But neither has the left been particularly successful at coming
to terms theoretically with the new student revolt. Its analyses
has'remained at the leve of generalities that rarely guide.
meaningful action. Those that go furthqg than this ten to pro-
claim students as "the new vanguard" -ignoring the vast nu-
mbers of students still unmoved by the insurgency. Others merely
re eat Earrot fashion that students need to ioin up with workers
- grue ut it says nothing about how to mobi ise the students
who are to-do this linking up.
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The basic cause of the student upsurge is to be found in the one
factor never focussed upon b the apologists of the status quo:
the changing forms cm'manipulation reguired by the new capital-
ism. This is related to the changing unction of the univer-
sity (see Chapter 2) and the changing composition of the student
population. I affects different sections of the student body
differently. But associated with it are more general factors_
that affec all students. These are particularly important if
a view of long term possibilities is to he abtained.

The Failure of Reformism -

No account of student militancy can ignore the wider failure of
social democracy. The last five years have seen a general dis-
crediting of attempts to overcome the evils of existing society
by the gradual changing of the existing power structure. In the
U.S. the "New Frontier"and the "Great Society" have progre-
ssively revealed its true nature, through from the Bay of Pigs
to the Vietnam War and the Chicago convention. In Germany the
" " l ft t t militants and in iv dualGreat Coalition has e s u en
trade unions alone facing the threats of'Emergency Laws and the
present realit of police brutality and press monopoly. In
Britain the role of the Labour governmen is too well known to
bear repeating. The oppositions. statue of the Communist Parties
in France and Ital has meant that their reformists politics was
not so automatically exposed by events - but their intensified
search for national (i.e. bourgeoisg respectability soon dis-
enchanted first a small minori y, t en much arger numbers, of
students when these themselves began to move.

The fruits of disillusion with reformist and permeationist
politics are easil seen. In Germany it was after the SDP Join-

d th t that its ex elled student wing the SDS gain-e e governmen p .
ed its real strength‘ in less than 3 years the American SDS
moved from a permeationist attitude to the pemocratic Party,with
the slogan “Ha1f the Wafi with LBJ’$, to al out oD£0$1t10H t0
capital sm; dh Britain t e halfhearted pacifism of he CND has
been replaced by the massive militancy of VSC demonstrations.
The success and militancy of direct action in turn encourages
more direct action. The failure of social democrats and liber-
als to fi ht for reformist qr liberal demands is readil con-
trasted with the success of the NLF Vie n , at east among a
minority of students. The action of these inaturn cifers
possibilities of success to other sections of students. A Bucc-
ess in California encourages a struggle in Berlin; one battle
in London can produce a rash in a dozen other universities. The
Ma events nn France rovided the climate in which struggles at
Hull, Hornsey and Guildford could take place. g

il th ' it li d d ised id ol ies of the ast re-
$2alethe§rrimu3teEge,ag nggrgggerationefifigs its feet through
its own activlty and its own example.

'lhe Student Experience
This leads us into the second underlying factor. Students are
above all young. Nowhere else in capita ist society are young
people separated off and pooled together in the same way. There
are no factories containing only young workers. But late capit-
alism concentrates growing numbers of students into special
institutions. This_has many disadvantages for the long term dev-
elopment of a student movement - isola ed from the mass of the
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population it can ea ily be taken on by the authorities without
receiving outside nefi and at is incapable by itself of really
damaging the ruling class through attacking heir profits. I,
also lacks the tradition of sustaining struggle that some
sections of workers have. But this lack of radition alsoimeans
lack of inhibition by outdated modes of struggle or by past
defeats. Youth alone can confront late capita ism wit he
resources of unlimited imagine ion. It is not weighted down by
the past. When young workers occasionally do struggle for their
own ends {as in apprentices strikes) they too disp ay some of
this init ative and ability to learn quickly. Yet it is only in

rthe colleges that.these qualities are really concentrated. That
1S why students have been the first to respond without inhibifiitzn
to the much wider disenchantment with past political forms.
These two factors, however, do not explain the recent student up-
surge. They determine its form cnly. They do not locate the undas
lying sources of discontent and opposition to the status quo that
s udents feel. To understand these it is necessary to look at
Egecggrtgcuégrsgghgigns of different sections of the student body

She student body can be broken down into three more or less
igstéggtesections on the basis of their future role in capital-

Firstly there are the technologists (including in this physical
scientistsgThese are being trained to play an integnal part in
the produc ion process. In reality they wi l be nothing more
than very highly skilled workers. Their labour will be product-
ive and hey wi l_be employed because the value of whatvthe -?
Eroduce wil be higher han the value of their wages -in short

ecause they will produce surplus value. In terms of their
future nple in the economy and their present conditions in the
institutions of higher education (where, in general, they have
to sign on for classes and lectures, have long fixed hours of
work and are given little time or opportunity for a relaxed
personal life, with high failure ra es in the examsg they have
much more in common wi h manual workers than ot er section
of students. Their eventual earning power willnbe relatively
high - but no higher than for isolated groups of the working
class (e.g. some Fleet Street printers). Ye at present the tech-
nfiéogigtfiigfigeglmost completely non-militant and reactionary in

Secondly there are what we will call the technocrats. These are
destined for the muddle levels of the bureaucracies of state
and industry. Here they will implement the dicatates of the rul-
ing elite. They will deal with he administration of men rather
than of things. They will be paid not because they produce surf.
plus value, ut because they help manipulate those who do,them-;
selves willingly accept manipula ion from above, Into this cat-
egogy fall management trainees, many students of business
s u ies some economists, lawyers etc. Some of this roup re-
cieve the same training as technologists {e.g. in engineering),
others as ideologues (e.g. industrial soc ologists and
psychologists). 1
Thirdly there are the students of the "humanities" and arts.
These will play a role in propogating existing ideology and cul-
ture -as teac ers (although these a so inclu e techno ogists).
academics, Journalists, etc. It is this section of students
that has above all been involved in the recent upsurge of milit-
ancy. To see whi we have first to look at the impact of the
transition in t e functions <f higher education. 9
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The Crisis of the Transition
The history of capitalism is the histor d the transformation
of previously entrenched attitudes and_lnterests under the imp-
act of the developing needs of production. We attempted (in
chanter two) to portray the elements of such a change in the
fie d of hieher education. It is implicit in our argument that
it is the l beral conceptions of academic freedom and of disin-
terested scholarship that suffer in this process.
At one level “academic freedom" was alwa s an ideolo - a sim-
ultaneous denial and defence pf mundane interests. It ghfined one
style of leisured activity for the ruling class and their immed-
iate hangers-on. As the preserve of this elite it was not
expected to extend any further. Those with political and econ-
omic power were part of the same group as those teaching or be-
ing;tBMght in the universities. Academic autonomy was a device
wherebg one section cf the elite was prevented from intruding
upon t e affairs of an other. It was possible because nsere was

fno basic difference between the two sides involved"

But an ideology is never a question just of conscious deception
or self-decep ion. It_is accepted by whole strata who have no in-
terest in doing so. The ideas of the ruling class are the rul-
ing ideas" It moulds the opinions and shapes the actions of all
sorts of subordinate groups. It becomes an integral part of the
total social process. Its jettisoning requires a more or less
prolonged and protracted effort.
The old structure of higher education and its accompanying ideo-
logies conditioned all sorts of other structures. I became the
chief means by which the middle classes could transmit their
status from generation to generation (see chanter 3%. By the
1950's it conditioned the expectations of mos of t ose who
wanted to move up in society. It defined part of a hoped-for
way of life. Above all it dominated the rest of the educational
structure, as thousands of teachers preached its standards to
their successful pupils. In this way the "liberalism" of the
older universities, with barely concealed distain for the needs
of Industry and commerce, became an integral nart of British
intellectual life. As such it also became an ntegral part of
the crisis of higher education in the late sixties.
At the top the radically changed function of the universities
under late capitalism are readily accepted - particularly since
Oxford and Cambridge will, as elite institutions, be hardly
touched. Further dcwn middle level academics whether with the
elee of the successful entrepreneur or with the resentment of
he new entrant to the world of the work-ethic, acquiesce in

order to preserve their privileges. At the base however the re-
action is bound to be different.
A whole section of students is bewildered td find that what
awaits them at the end of a long and arduous climb is not the
kingdom of the mind they were promised. Increasingly what is de-
man ed of them is not pure science and scholarship, free debate
and critical thought, not an up to date and expanded version of
the ld -1’ it it d t t . .
existed gg hgtS—-it(is whit the Qtfidgfitghfitgetefigtt tgtgghégt),
but participation in or apologetics forthe world of money and
militaris , t d li f . I t d f b
a chance to ggdggstagg tgg w§§1d°§fi§Sedel§t§atn3y tgé$geY£ggred
ar s b t t‘ d tifi t ; i l f -
ationuolegeggitg %t3§“g€t°3§%me. Althgfigh tt§1?°§d§t1%3tY§§§°r
may still be described as "communities of scholars'L the atm0_

so

h here inside these comes to resemble more that Of factories-S D . .' f lf‘l h‘ b t f entering
In Hardy S noveladude gever ucettginlgigillusigngent wouldChristminster; h he one so _. _have awaited him_ Today entry is almost autematieg but for the
non-member of the elite disenchantment remains. ose most eager
no learn soon become those most alienated from the means of
earning.

It makes little difference if the elite is chosen by birth er
b criteria of “merit", to varying extents arbitrary (eg in
tge'art colle es) for the mass of students their position 1S-U0
be low level %unctionaries in the capitalist order. As univer-
sity education expands they no longer ever expcct the old re-_
wards in terms of monen and_DTeSt}g9- A few. m0StlY from 2XP€%"
dge, might rise to be he high nriests of b0urg801S S9019 F. 9
ma orit can only look forward o being lts clerks. Wlth flDDT0J F
priately low salaries.

' t f are open_to the disenchanted_student mass
%h§§rt§nyd¥dpr§§¥°?§§? yet a manor phenomenon in Britain), or- - - - f r instance,
fififigfigt §§e§1E§n1gg1tddt§t gtgg%egx%£e$gcg£3 gogiulsively iden_

1 ' ' b'l't t ceed as an ex re-
géifinwéfhthgirS%3he%ailiggggnhtaof thh strfigture; ritualistic
participation in the academic rat-race becomes en end en %E:dBWH
right They can come to accept their position, rying 0. ' d 1; ' in non-academic spheres (from
ggt%g2ehara3isggssighgrggshginking sessions and student rags).
But they can also rebel against the total structure of dominat-
ion articulating their particular grievances as part of a gen-
eral view of capitalist scniety.

The Erosion of Liberal Values
This last possibility completely changes the significance ef the
debite over the liberal values associated with he old notions
of ‘¢academic freedom" and a."community of scho1ars”. For_
the structure the student finds increasingly oppressive to him-
self personally is simultaneously breahine with the values he
has been brought up to accent. Paradoxica ly an ideology elab
orated to defend the old in ereste of the high priests of the
ruling class can become the mobilising cry of a new army of the
dispossessed.
This disintegration of the old academic ideals is part and par-
cel of the eneral erosion of liberal values under state monop-
oly capital%sm.* The mutual interpen:¢ration of the state and
the monopolies makes the old_mechnisms by which the bourg@0i$i9
used control its own increasinglfi useless, and even dangerous,
tn it.Parliament, for instance, ecomes only a minortwegpon in
big business’ armour¥,o¢_controls over the_state. A e same
time the rowing cen ralisation of the rulinn class increase
the possigility of a coalescence of differen sources of oppos-
ition to it. Because they might facilitate this process -
"democratic rights", "freedom of speech" and so on hegin t0

be seen asea dangerous luxury. p y
* fin the campus this erosion can take on forms as crude as else-

‘ d
t¥?§i'e§§t¥3ied$Z§e{fi3d13t%¥§ei°dt2¥§%i3%“%rg%§S’3%i%ErSi%y?“1%S"
' ' b t f f l c ntr :e.g.dirfigttgotgfitnfirfilfit ifitg ttfitiivee°€lSe€dd%fi§§T“%eepite its pre-
valence this has not often been noticed. It did however lead toil
student sit-in in Leeds earlier this year 11 after it was dis-
covered that the hall porters had as part of_tneir official
duties to investigate people's political activities.
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eutdover the issue of spying on studentpgctegiggeseolgrfigybiggg
ior Chorle reveal d th t M1 ' I

personal haeits, regdingahabigswggg gfitefgelggtteeeteg E? 325d-
Egggg :§gg$e°£ tee tgiflgs I have heard", he told the House ofteachér has beeea. i deen almost unbelievable. Aliniversity
in his room whncgsie finteffect what documents avcolleague has
fifid a way into nl ac means that a teacher has been asked
happens now and %t§§- ggggg So§fiudy' Tglstfis §°t a thlng that
eagues of mine who werk in Ig d g fin a e ime' Numerous C011past month that they have bégn on _niversity have told me in the
students but on their own colle:§5eg'P? report not only on thelr
Lord (h 1 ' -about as as.2e§%h.t23.er;2.a me Startllng disclosures. Amid the hubbub a leadinmember of M15 dmitt d: "W 10 - g
university andacollege in tgehg¥%t?ghb%elee?P?I§1ng from every

More than ten years ago a considerable bl‘ t

to

This abandonment of liberal forms by the bourgeoisie carries in-
herant difficulties for them. Fcr while “liberal” pattern f
behaviour may be a residue from the past liberalism as an ede 1
ogy is still essential in legitimatin the'r rule. While 1' ‘tel-
freedom of speech to themselves they gave to give the impregeiegg
that their rnle is the choice of millions of freely debating
citizens; while restrictina 99 per cent of academic work to their
own physical or ideologica needs they have to give the impress-
ion that the free pursuit of science justifies their rule‘ the
more they pursue particular interests the more they have to app-
ear to pursue general interests.
The contradictions involved in this attempt to maintain the forms
of an ideology, while transforming the situation that gave it
content and_meaning, find their most extreme expression in that
area of social life most deeple concerned with the elaboration
and propagation of ideology.: he sphere of higher education and
in particular the "humanities.” In general there is bound to be
a sharp clash between old academic definitions that are as often
as not still used - both to austify the particular interests of
teachers and professors and o cloak subordination to the needs
of industrial research and vocational training - and the new fu-
nctions. But usually the tensions that result are external to the
subject matter of study - the concern the use of the discipline,
not its inner structure. In those areas of stu concerned with
analysis and interpretation of social life itself, however, this
adeoloaical .tension has to be part of the subject matter. The
inabil ty of the ruling class to openly and unambiauously define
its own exnloitaive an manigulative role mean tha the econom-
tgta seciehogist or philosop er cannot do so either Fbr the

a em c is usualln presents no problem. The attempt to re-
concile unreconcilab e co tr di t ’n a c ions can go on endlessly,givingrise to endless research papers and counter-papers, lecture and
seminar topics, as well as the periodic rise of "n " d

6W B-1'1{%S2%3“€213ul%S°£1S%0%€%§BE!3’1iéE2t1‘-§?11' in
The mass of the students gain no such benefits. The whole cperat-
ion appears as quite external to any interests they themselves
might have. It only serves to increase their general alienation
an bewilderment. At best it can seem like a complex sort of
crossword puzzle, for which an aptitude will lead to postgraduate
study and opportunities for relative leisure of academic life.
In Britain at least, there is one further factor that accentuates

52

. . -  h h h ve been at*1tenatqne'“2s2.t:.2.’ze22:izry“;:; at Erziaieaty 0.
§eiv§§e1t§ life to be pooled into certain departments - er edparticularly S<w@1@s= Beatasoeotssttssee an sscetl
ttee %ggfieSe?gdB?%ble;eeeheut sogeety and life in itfthat neeg t
confrontin . The '“science of society" is seen as o erlng bi
disintereseed debate that will enable solutions to social pro
lems to be approached. v

Once in the university they find that the reality is quite diff-
erent Far from coming to terms with social problems-.th@Y at. I to J01 1 a Ongbest merely_measure them, at worst are as ed aha? otterswinded end jargonised commentary on the seatus QQO. . - t. C fr ted
eetfieefiebteiétgfi ggdmfieeeglegedaqeegglegegpengefthetsgg1o$%gaef- - ' tudent. The irs 1S him .two possibil ties are Open to tee S. ,, -t h-to accept What he ls taught as_ science , to limi is own

. d 1: t 13 D9-I‘-'
eevtraeioes YtghéeieRgte%u%€2cehrgeBS%h%geghsagntig re%en%ly thec pa e in ~ ' A| f lear weaponsree, es; ¥2i1€3§”‘3% w;2§22S.22.s2eF“£:.2e as haden e UD A  ‘ ' '. ' dustrial relationsed trade unioniem would become lectnrers in in _,th r_
those who had liked Marx neatdrganttt§0flEgwg$g%eSe%Yignpreciggly
ties geofioceelsghgefies that has begun to Choose the opposite‘
option - £0 rebel completely against the System-

Ihe Dynamics of the Student Struggle e
- A t Sch ll or train-The ggt{gr:1t{q(grsggeeefigeogfTge%ggeefit ?epression?0It has to

eneh trangmtt the whole herita e of human culture, but do so in
each a way as to ensure that ig will be used in ways that are
useful and safe for the ruling claes. Increasinaly too it hasrto
transmit it to a social stratum which will itse f never e pa
of the ruling class. It has to simulataneousln stimulate the
development of ideas and restrict their free D fly-

‘ ' front stud-From this flow all thefirksome restrictions that conents; the erb1trery_powe _ of the principles, or viee—Cnan0el%0E5
the refusal to consider effective student conttgl,_t e_a€iami as
al examinations system, in short. fihe Crude an _°r%her{, 0:51
lso the arbitra division of subject matte; (in e S0 1

gciences") and tee universally acfieptfid llmltation en areas ofdebate-at Se: asszysse.free%w3t%%%;§i¥s%%E°iie1emcee
Oteerswhefe ere they absent in the universities of modern cap-
Bu no Th ' reased integratio of theiuniversity with indus-
ita1iSg'theestg%e make them more ehan ever necessary, even if it
geiegncloaking of them also more necessary (for instance beneath
structures of "DarticiDation")-

- t d t h been educatedea: s2:t§a“az.";2*;2;;e".°5.:F::.:.3.%:a..we. 0. higher d
education, and speaks of the “community of scholars t as an ene
in itself. These will only accept the anthorit s ruc ure o
university as long as it can maintain a liberal pretence. So lon;
as it can do this they will readily acce t it believing it to
work in their own or society's) 1HteTe5e5- Tee W111 eeeept itse
pose of being insulated from the more unnleasant features of the
wider society and of operating in the in erests of science or the
nation. A
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This "stability" is 0 l '

"Student 1't' -ies of evggté ifieéhrsegllegntfienesbto break out when a ser-
seefeff shocks among those studentsewgo €§§§a§§§§§§tSb“°rms
su e‘ t1 . - . _ eenenesainswsaairarasaa%uawew,e@

no h - . 0 aga e 1 ,OH Y as the power to move against student d1SSi$6g—
ts; it is al fadvantage. Iiocgntfgrgid? figrggg,tggo??gg0nagd &gg%rg?‘itS
student ' tit ' - - . -
Prior tolgfie fgnalngxgfidwggnlstfidggtsaggelgwcanf$€mS% juste
Qflmpus during the summer re fly hcess or between Semesters Neverthe less the administrat - "their libe 1 f OPS are semetimes forced to drop. Ta egqqade. “hen their informal mechanisms of eon.
trol giv t - -A ~  .e way 0 Vulgar mflnlvulation and repression a crit_ical t , _ . ,Sity 21wssiamsscgiscefiawsissta%2"s.$%:2% has wgwse

This analysis adm' bl d 'ntemcesBeats.msismwraaaws;iwa:sw-co - ,l.- _thg beggggeggswglltge e2?leeg1€gigs£_inF%967, Fssex in 1968 or

casesdrglatively Small EPOHDS of c%u§§ntca§§§éd ifi §§§h 0§'tgeSe
accor e with the liberal Pretentious f th ' ' S W lore but were Clearly Opposed to _t o e university structu_
elite reacted in accordance w_te shmanipulative ends, when the
of the Students (at least of ehe h e leeter, the mass of the res;
er extent of eh _ umani ies and to_another small-acscenetewfiseraeuraraaaaaeeelwe»
In this s't t‘ - . . _ _ye.e;saw?aha:hsnszuwawawwraafiawe
sion rough the student body e minorit ' - pre-
"s ' 1 rr ~ ~ Y (chiefly in theleefigég fgglgfigggrs.tgHg0ge§lwhel1{,So) who came to universiteq s ions, and recieve instead hecommon l ace ' d1 - .

n a - —g;e;en§;@etY£Ss.g2?Ssfidtifi.%°?.i§:°%§ée eras: 22.2 mg.teleecaaawaaasewascaeaaraaaaasaascru e an b t - -begin to raggeaehgHg2eeTg$gSleofigrn forces other students to

In Berkeley the initial confrontation in 1964 began with- - . . the%gghgg%gl9:tefigeeeecgegtfio the outside interests established in
cruiteent for outside poiicigiiefiiiiiitiistriinfisioi§t%Bg§§'@hen
3 39° 1°" of the s dent body protested '1 t ‘Lofla new Dire t Y“ t aga nfi the appointment
to demands by oth? rgcfi sil:1eSnq:|lc€l§)0i¥e wi1n?e hifi? €l{(§3c¥eLs)il:1yA1:acEgsEls1eexSCietd
W 1 0 2 _ - '
ugevgeglleflg e1ee%eeeerateondaga§nst_the involvement of the

0" $1 9 Practices - in this case a scie-ntist, p 1 h . .
producedrtngcrlrg%r§c§§ng§r§§i§n??§fare' glvlng a lecture " that

me M1"°1'i13y and the Mass

In all t  - -eeaawa.w:aawagcwsvaerazzesmeahww.::..h: :a:z.tr:.:h:z.rw we to alwaetude t 5 t J ssari socialist - commitment and to be
n 5 0f 1 9010gi0&1 d1SC1I>ines) is to resort to the crudest
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forms of direct repression. Either thee bring the police onto
the campus or they suspend the “ring eaders”. At this point
the broad mass of the student body is brought into action. They
begin to see that the university is not the pretended “commun-
ity of scho1ars”. They react with outrage to the betrayal of
the ideals which the universite - dominated educational system
itself has taught them. They a so begin to grope for a terna -
ives to the present structure. An intense debate begins about
the relation of the real university to the ideal, a out possible
changes in the former, about the role of the student in the uni-
versity_and in society. For some at least of the pgevieeelyrgon-
ideologically committed_students the outcome is a mp
definition of their position in revolutionary terms.

But not all student movements have developed terough this diale~
ctic of student “provocation" and administra ion repression.
More recently mass sit-ins and strikes have taken place for pos-
itive student demands about the running of the colleges. The
basics of the process are not however realle different. The de-
mands still accord with the ostensible idea s of the university;
they are pushed by the relatively small proportion of students
who already feel uneasy about the wider society and its relat-
ionship to the university; they are accepted by the mayority of
the “liberal" students;(chief1y with humanities) they are re]-
ected out of hand be the authorities. The struggles in the summer
term of 1968 at Hul University end also at Hornsey College of
Art seem to have developed in this way.
It is important to note a certain ambiguity in these_struggles.

d f th ovement change as it rows The initial mot-The deman s o e m _ e ,
ivation seems to have little relation to he final outcome. At_
Pullthe first sit-in of a few hours resulted both from a politi-
cal identification with the French struggle and a general dis-
satisfaction with the state of affairs in the university that was
not yet formulated into any program. This comes into_being after
the struggle hes begun. At Hornsey_the_sequence is similar,

th h this case there is an initial program, but it con-al oug in
cerns issues of no real concern to the mass of students (the_ 1

' ' of the students union and the question of a sabbatiea
§Z§?“¥c?gcnc presid t). The mass of students accept the Justice
f th se demands and support them, but only in a very passive0 6 -

er. Once, however, they are athered together to ush for
%ggn the feel their own streng%h and b68iQ t0 f°Tmu€at9 demand5m. Y
intimately related to their own life situation (content of
courses etc).
This ambiguity can only be understood by understanding the diff-
ering motivations of different eroups of students. Those who
begin the strug les tend to be hose who are already radically
discontented wi%h the status quo. These were the ones who came
to the universit -looking for something thew WBTE DT0m1Sed but
will never find there.

They respond to the struggle with little regard to the issues.
The confrontation with the authorities offers them the opportun-
ity to explore the world to take hold of realite in theory andpractice, which the authorities themselves deny _hem. They supp-
ort the struggle because they learn through it, Just as they
oppose the authorities because they cannot learn from them. It
is almost as if they want to “sit—in" and are looking for an
excuse.
But for the struggle to expand and be successful it has to res-e
pond not just to the intense ideological alienation of this firs:
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group, but to the more broadly based alienation of the mass of
students. It has to formulate pro rams that a peal to these
Because the most easil¥_mobilisabfe bode of students are those
échiefly in theihumani 16S"g who accep liberal definitions of
eality, it is within the li eral rhetoric that such demands

tend to be phrased.
O

‘ ‘lhpresentation’ ’ and ‘ ‘Student Power’ '
we have ar ed throu h t th t th i it h
eelatiogeefgtto libegalism. lt hag gg dgfineyitgglgnigqlibgggl

enms, i s tprac ice can no longer be fully assimulated with-
(sbovetall its internal mechanisms of repression and its

omm ment to a system of oppression belie them.
“bile students d 1 d r prights they argreigggage t n e ensive battles for elementary
isation for inseam ¥ his ambiguity. For ir fi htin victim-
11bera1.batt1ese Thee, they can see themselvesdas gightfng
ing ideolo not teeau eerities have desarted from the prevail-
eflements ogyracism (ag at E Same can afp y in Struggles againstSE or Enfie d ainst participation1&1 "T1)°ff°1"tS ($118891 and Essex) or againgg police snooping

. . on as stude t lfrom defensive to positive demands. And this mgvgmgrfi iilstgnggigab
leonoe power begins to be exercised by the student body — for
every section of this has previously unarticulated grievances of
its own. The temptation is to couch these in a liberal rhetoric so
w tonnke supeort for them by the students and acceptance be the
lniversity eas er. Bit nothing is easier than for the author ties
aooqit the rhetoric perha s k. i l tunderlying discontents gf tficecififiéctg ug%gfigggd.bu leave their
The most popular, the most ambiguous, and the most dangerous of
such liberal formulations is that of “representation". It has
come to the fore in struggle after struggle. It has seemed to
,challenge the status quo. It has unifie the student body as no
other slogan has. And at the end of the day it has left this
same body divided demoralised and even defeated. For its
strength - that it appeals to quite diverse sections - is also
its weakness' it defines the essential i t. i f .is why it can also be accepted both asp ra ons 0 none Thatth t tistudents and the most far sighted of gdminis%?gtig§g? onary

Difficulties arise however as so t e

ti

Like the similar cry of "workers participation in industry" it
is essentially meaningless. With only 49%,membership of ruling
bodies the workers OI students can be alw s outvoted -and will
be as soon as they challenge the system. Those that elect the
representatives come to un erstand this lack Of power, begin to
feel the whole operation has no point; their failure to bother
to vote for representatives is then defined as "apathy” and
taken to prove that they are incapable of exercising power. (Infact what is offered is always much less than even 49%,of
membership.)
This danger, which leads to containment of the movement for
change and a feeline of defeat fcr its participants, can only be
overcome by constan criticism of the demand for representation,
while drawing out from it those elements that really appeal to
students and articulating them in a new form. Strategies for de-
veloping real student control, both over particular areas and
over the whole of higher education, have to be elaborated - we
56 c
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make attempts at this in our last chapter.
The demand for representation has moved large numbers of _
students. It has done so because it seems to all these wanting
some sort of change in the status quo to challenge it at the
same time being acceptable to others who accept the liberal ide-
ology while being generalle contented. But it does not either
offer the students any rea change er compel the authorities to
reveal their true nature. Nor dcns it force the students to be-
gin to explore the sources of their own discontert 'Acceptance
of the slogan tends to be passive. And when the demand is grant-
ed students cannot help feeling that either they have been conn-
ed into struggling or that they have been sold out by their
leaders. In a sense the slogan provides a bridge between the
minority of students who are radically alienated and the larger
numbers who are not so immediately aware of their discontent —
but a phoney one, the shortcomings of which are soon exposed.

' Moderates’ ' and ‘ ‘Extremists’ '
In the process of stru gling the student body itself is trans-
formed. For the first %ime people find ghemeelyes egapise Fg%l-

lty rather'than gedng mectgntcahly m€:%':es heir stugegtseis lon
figgladgdrbyngnafinprgcgdgnted dgsirgcandlability to learn. They
reach inside themselves as if to draw out unnoticed qualities.

' s atomisation is reilaced by a new feeling of pur-The prevlou - - * r th t de ts had wanted
gosefgd ggtiogcgddlfgundhlgcfiingagycgeatifiifiyu imagination
pdg$sse?_knowledge - is suddenly found in the'struggle against
the institutions of education. “The lessons of thirty years
are learnt in one day".

But within the new situation old forces continue to operate._
Those who argue for lifelong habits of deference and subservie-
nce are pushed aside in the initial enthusiasm of the struggle,
but as it proceeds they still brine their weieht to bear. “ithin
the apparantly spontaneous movemen are a mul itude of debates
between advocates of opposing world views. In these the variety
of contradictory opinions students hold about themselves, theif
worklaed tee gorld arehbroeget out.bfinttee oee sedeafihe DTBZEI -
' ' e ' e ' ' s ' a re ' wi i
fggr df gging o3tO§h'a limb? dgfergntial fgithyin Vicegéhancel-t
lors and professors. fin the other a willingness to completely
reject the status quo, to see in the developing movement its own
Justification a preparedness to reshape reality, and to develop
new theories to accomplish this.
This split between the “moderates" and the "extremists", as
well as the numerous equivocating individuals in between, is an
integral part of the movement. It cannot be wished away. It is
particularly dangerous to try and hide it beneath ambiguous
slogans (such as “representation”) or to try and grevent the
debate in the name of the “unity” of the student ody. The
clear argument between alternative world views is a pre-
requiste of a clear understanding of the possibility of struggle
But there is the danger that this argument will be prevented
from takine place by the established position of strength of one
of the par icipants. Even at the height of the strugele there is
danger of manipulative politics - or rather manipula ive politics
can be used to revent the struggle reaching these heights. For
qne factor in tge cqnsciousness of the stude ts ‘s the esta l-
ished form of organisation of the student body, the (id student

57



!
L ' R. Wh thi h 1 d l ' th t dent struggle

itlggs actegeagra degd-ggighgygn itgoffirtger gefielopment.
Tb understand why it is not enough to just talk about the pol-
itics of the personnel of the union bureaucracy. “hether these
are well meaning leftists or traditional rightists then tend to
hays Very similaj-r8&Ctl0nS in the struggle itself( al hough a
minority might go over to the students). What is at stake is the
nature of student union politics itself and those who hold
office through these in the period prior to struggle.
The central fact here is that student unions always operate on
the basis of the “apathy" of the maflority of the students.
(which itself is a product of the lac of power of the unions).
Ewen where there_are regular general meetings, these rarely dis-
cuss issues considered important by the maJority. They tend to
become the preserve of a minority obsessed with these matters,
either because of their own political ambitions or because they
are genuinely well meaning. In either ease their whcle attitude

or m J , _ - -is °%fi2i‘é°3§it§y 52% %8¥°%EE‘$3jZii€y‘%0i§c%pfB%*i%%%i¥° ififin
when members of the hard left take over such positions they are
SUbJ6Ct€d to the same forces. They may try to pass left wingI at ‘“l%%”‘“%-.2“.¥%°%.€n2%%.‘i€i‘
hgtwegnbtheiryégg ginoritypof gupnorters and what they conceive
of as a reactionary mass. Rather han struggling to nake the
latter self-reliant they attempt to keep it dependen upon n
themselves.

These attitudes persist even in the middle of struggle. Although
the unjon bureaucracy might cstensively support the students _
aims (particularly if these imply repreeentetion f01‘ llhemeelvee)
mid even Dlay a role in initially formulating these, they always

tend to try and limit the struggle, to try and keep it within
cfld.forms. Even unconsciously hey can wreck mass meetings thro-
ugh their knowledge of union constitution dating from a previous
era.

' 'l‘t t t de ts at these tactics is a hatred
E>niei%§i¥i%u8§i°§ga§“<i Q V?i1Shstll11&tnOth€TS had been elected. But thet it‘ t‘ ’ t a result

 %gs0£fOagyS€1§gcigdi$id3al, ngiitsofugheognefiegoconscious-
n%sof the majority. The job of militants should not be to compla-
inaboit individuals alone but to fight for a re gresentative organ
of the student body, directly accountable to it and sub;|ect to in-
stanzraufll.

awed to wS.1s.;w "vs P2»2;w.2: 2:r"s.:s2.s2g.s sew
nefiotiations W1 h h edauth0r1f1d'visions within the studentau horities know t e ep s o 1 _ _
ranks without committin themselves in Public. 1t 3159 13F§S tQ 1"“
d'v'duals athering sta%us for themselves through their SDe¢1fi-1 1 E

rt ' 1 S’°1e wlth the ““?h°’%§%SSad$i3§ea§§fi¥ %fi% a3$i§iS%?§¢i@§'EaSof students by giving _ , .
intengions that have no substantial basis. (This happened at both
Hull sand  L5E)-

The Staff

fine other group usually emerges alongside the old bureaucrfley
and tries to use previous attitudes of deference tn eontainhghe
movement. This is the academic staff. The number o hese

sa $9 ,

will actively solidarise with the students is usually very
small. The interests of large numbers of the rest are not ident-
ical with those ef the adminstratien. The transition from trad-
itional academicism to functional integration into modern cap-
italism threatens established natterns of academic life. The
accompanying erosion of libera values may even be resisted to
differing degrees. But the mass of academics never become a com-
pletely dispossessed group as a result of these changes. Some of
them even benefit - those prepared to argue for the erosion of
values in oider to advance their own career prospects: the educ-
ational entrepreneurs, the paid apologists of outside interests
(e.g.pf6fessors of "industrial relations"). And even if the ma-
jority of academics are in no way part of the ruling elite, they
are completely unable to resist its demands. For their under-
lyine motivation - that of the "academic career" - is one that
cont nually destructures them as a.gronE. Promotion for individ-
uals 1S the natural course of events. is implies not only (or
often even) academic excellence but also getting on with t ose
who do the pfibmoting. In this way even the lowest academic is
vertically integrated by his expectations into the ruling class
structures at t e agex of universign gcwernment. Related to this
is the ability of t e authorities ways to put on pressure
taking a negative attitude to requests for promotion - a T€&2¥iGl
that can never belproved to be based on political considerations
Finally, the majority of academics are likely to see their own
career prospects, their standing in the profession, as tied up
with the standing of the institution. They fear student rebell-
ion as likely to detract from this.
The chief concern of academics is then to try and contain and
limit any student unrest. They resent it as a source of distur-
bace to their own S¥mbi0SiS with the ruling (values. Their
natural reaction is o side with the powers that be. The only
instances of any sort of counter-tendency to this seem to have
been in the art colleges.
But if the students are militant and insistent, some sections of
the staff will begin to equivocate. They still accept the fund-
amentals of the ruling attitudes. They certainly do not Support
the students. But they see any intransigence on the part cf the
anthorities as itself becoming dangerous to their own stable)
situation. This groun is likely t<:begin to appear before the
students “in<the in erests of the academic community", to
suggest compromise solutions, which do not,however, concede any-
thing real to the students. A notable instance of this occurred
during the LSE struggle when a group of about 60 teachers took
upon a.mediatin5 role - while denying ann nossibility of a vict-
ory for the stu ents (although this was a er achieved without
the "help" of this group).
This should not be taken as implying that academics necessarily
display bad faith (although they.of en do). Rather it is their
ceess posigion, as en %ntermad%atehgroup, not {ul%y gitnout pri-

e e '
oppogestgg afiifigiltieg igrthgnmgnnegmogetgg g¥ugen%s.e%wgnv%h%
most left wing of teachers is likely to succumb to tha pressures
of possible victimisation.

All this would be of little importance were it not the case that
whole sentions of students continue to defer to tha<staff. They
look to hem for a leadership they could not give even if they
wanted to. It is precisely at the moments when the students are
most under pressure, are most uncertain of themselves, that in-
dividuals or groups of them (often associated with the old union
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- ac ' I9 I fbureaucracy emerge with compromises endorsed by members e _
the staff. if this is not resisted 1t een Only leeddto adglgéo
us circle of demoralisation and further deferential eDeH _Hed-
The self—reliance and creativity of the students is unearmfin .
Even if the struggle continues, the cndxauthorltarlan efle lflg
relations can find their reflection within its structures. To at
least one outside observer this seemed to be the case at some
stages in the Hornsey struggle-

Outcomes

In countering the ower of the authorities student movements _
have often been extremely successful. They have forced Concesst
1 wh e o e were thou ht possible. They have demonstrated he
igggtenfie 0% the strongeS% Of Structures of repression when con-
fronted with mass opposition.

' certain areas of stru-
But vict%rie? gahgttlegarsgggnatithgagetgnce of victimised re-
gg1e' tetiggsv have been won Offensives against the entrenched
§§§§§“s%ru¢tuie have been much less successful. They gave PTO"
students, but have left naaor feemtree “H e -
10n" may be gained, but never co ro .

Rm use PP ‘=0 w.'=s~d@ si22.2£r:ss.w..;.*::..
"1ab0tr Oftgygillusto:dgtgfiigfigteland ifsthey were not to be
gggplgtelgnhelplesg before the arbitary D0WeT sffthe ruling to

b 1 orces so as
gttfiit ggiigfagtgmetgg tgifigiggengggssitigge gf further sttnggle
i’":.%‘5.¥i:?$ii?-.332 i’fit2a%.‘%.°£..?.l§..€i?.2e’;%.3B£3%-2%?' ittmi-§"35@31;3e

' ksome to the in iv "marginal changes $° as t° make llfe less ir ith “he structures
ual student but it cannot in itself do aw w » Q th
for good. That is thy egeneattgt geggggfigggiewgggcgigénhe 08:2
tends to be na fggmatge gutgorities compared with their Seemingly
ggggigtg gtgrthrow at the height of confrontation?

- t f“gage §*‘°‘°1°E§.35e.i%fi’%K3€eSfb¥.@1‘-ilfirfi"é$€§.“inS§‘%3rti‘§ ‘taS u en S com - ' the central process of cap-struggle wor ers_are greDDling with d t far aitalism the pumplng out of surplus value For stu en s S0' t tn tleast these areas where reforms have been won are not hose a9_f of op reswe mgg,1.:'s.wss.ra2'=s2.%2.%2.sww.i£i:a1w. tanshtibuton. _ Thi r cu ar-they do not alter we °%“"“’§".3f1fii€i‘;1°$‘iii%2ncy .2 as .......ly affects those studen s wta from courses of Study they feel
connected with their alien? Qgts) At the hei ht of the confr-
t°tb§1irrfifi§§afi§g{§gt§°§;§e¥iin¢e and articulate a radfica%%y newon a On * 1 ma e e

ang tog? igtfiiglfiofgggfiegi¢ki?¥tig%§hci2éSm§?g 3?SKeaIte"1ng-ev n u
b crudeBut the real rewards °fdSir§§§§e $§§§°iigeeT§§§§§§g, {matte moreweighing up of gains an tho authoritarianism of the educational

10n%ter% dgtggfi gitfi the wider social interests this reflects,sys em og
and in the self-change of the student body-

that gives the rulingIt is control over the rest cf Segietycontain and wear down Stu-
class the resources that enable i 0 id 1og1ca1_PhyS1ca1
dent revolts. But this control is above all 60

i

force can beeaffective against minorities, but not against a
confident and.conscious isaf ected magority. But_even in de-
feat the student movement plans a part precisely in underminin
this total ideological contro . Its efficacy here will va wigh
itstcircumstances (en compare the undreamed-of success ofrthe
Owitfietggegggtihgggnigsdlatihnlgtsjfigtiggihitteg ggtiigt ifirike’
Japan over a geriod of eight years or German%_for two). Nowhere
are the_universities the only or even the c ief, source of the
ruling ideas. But with students in ferment the authorities-will
find it that much more difficult to propogate such ideologies.
Such affects are closely related te those onerating on the
students themselves. Through chanaing reali y and stripping the
ruling elite of its ideological c oak (however transitorilyz,
students can begin to grasp the sources of their own aliena ion.
They cease to blame themselves for failing to come to terms ‘wlfll
the world through the fragmented and reified concerns of the
gfficial arts and “social sciences", or fer being unable to
ear the exagerrated work loads of the physical sciences and

technology.

Practical and theoretical opposition
gefidéfiegttegnugonsequences of such transformation will vary f

. so ¢ _ ‘I. '

For these the ngtural ggtggté i§d§°?§%§i§ti§§§r§h§§§1gift? §§ew'
itment. Hence, for example, in the US and Germany the d9V6l0pEm_
ment ofithe student movement has also been the develonment of a
new soc alis movement. With many of the other studen s the
c anaes misht not be so explicit. They are necessarily much more
eiff cult o detect: They are quantitative rather than qualitat-.:s.:r2:2S s:2wi2g.£ar.f"sre cowemw w=w11=w1 @-ness _.made.up as it is of 21 c ons o commonsense conscious-
world vie the individ 1 ements from the various opposed

i t t t th dlifetime,I§are accentuatgd,cfigtsregolvgd? ac W1 urlng hls
Such developments are not extraneous to the student struggle
Changes in consciousness are t l lt r t 'ation; they are also intimately rglated Eb’??? bagic ggugg?ftggt_
attempt of the rulin cl ts ass o appropriate the student's mind.If he develops a cri ical revolutionary (and therefore marxist)
consciousness, the student begins to reappropriate his own mind.
He may not be able to overthrow the objective basis of his alien-
ation (ruling class control of higher educatien) but he can
contest this and in doing so overcome its subjective manifestat-
ions This may not be a o c- n e and for all change (the pressures U3succumb to the system continuing to exist), but it can occur.
Th tt t t th f 'idgoab engl feeearfigs bgearefi.o eonflict into the centre of the

s arac eristic of many more recentstuden_ struggles. In Germany there has been the critical univer-
sity in Berkelet the demand for ceurses run by Black Panther
speakers, in Bri ain the “free universities”, in Paris the
"summer university”. -

Th f t th t h tt t hbeetaagn asahnmangugngt agaengtsthave ntoved abcrtive should not
_  m. is merely evidence thatthe ruling class has more resources than the students in the_ lorg

run. While it controls both funds and exam-syllabuses, volunt-
ary courses are likely to be peripheral fgr many stndents. That
is why it 1S utopian 0 see, as many “mo erates" o such par-
allel institutions as a substitute for struggle. But if conceived
of as part of a continual critique of the ruling ideas that is

m '1 oo
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1 8. For instance, Students were the most tsadYMg3g§§§ggfa§°augen_

H 10.ibid p 163
It 11,For facts see U iversit ews, Leeds University students Unicn

|
t .

W th have a
also carried into the %€f1°§a1ai§i§3i§rr§§§s cggfggfitation has
gentrggnfiafgegig;n€fieAau%horities, large numbers of students(al_een lete their ractical 0DD0Sib'thou Obflbl 9- minori-t ) can com TE t ral outcome
ion fig ghe status quo with a theoretical one. 8 Ha U

frontation within theof this must be both renewed ractical con pposed touniversity and a joining t rgelther with those forces 0ti 1 , studentsthe ruling class outside thgcnnégegsitiitigg nggt ggnagevelop
must oin with that working PP . t 11 t r_
into the only force capable Of destroylng capd a S powe

footnotes

f H 1 Draper ‘Berkeley the New Student Revolt’ New York '651. C a
2_ cf Manfred Buddeberg in International Socialism 33-

t 1 1 we have”found
3' with a veqy fewiifiiegitfigfitghfingegorggfativg Society by

gggoggegacdggpgnd James Petras, in Isg Fegrggryaggigéiglgfsthough we disagree with certain aspec s o
the wider society.
P rc Cohan in a talk to LSE students, March 1967.4. 8 Y -

5 David Martin in The Listner 1968
ions who blamed "%nflI¢~, f the Professor of Industrial Relat t h V 8,, or

6 fiists, Trotskyists and admirers‘of the Du c PTO 0 d h ethe 1n5I LsE sit-in (quoted in ‘LSE. What it is an ow w
fough t”- P 24-

7. cf Black Dwarf no. 3.

in at least one'necent dispute (lfljec °n
sbury).

1 9, For a discussion on the relation between "academic freedom"
1

H
td .1fferent university and social structures ‘although no

Epfugly clear one} see Ben—David and R.Callins ‘Student
Po1itics" (New York.1967)-

news aper 28/6?68. Qfl°¥9§ in unpublished manuscript by Ray
Chalginer.12_Tr1bune 31/5/57, Refered to in Challinor 0D 01$-

13,Jacobs and Petras. OD Cit-
! 15,cf "Trouble in the Valley" S011dflIitY- V°1 5 "°' 4

» 16.See Tom Fawthrop in NLR 50.

14 cf analyses of French events in issues of French students
‘paper Action, August 1953-
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Chapter 5 Programme and Organisation

The new student movement in this country is less than eighteen
months old. It has moved a long_way in a short time- But it
still affects only odd islands in the total structure of higher
aeducation. It has been restricted to certain institutions, and
within these to certain sections cf students. Yst the repressive
features of modern carntalism permeate all institutions and all
sections of the st d t l t‘ t th a
a future of exploitationI?gge%he?nph§g%ggl orem§§%§i>e1i§§)pg§§§
ibilities of growth for the new movement are immense. But these
will not be realised without conscious effort.

The administrations of the universities possess a losal and a
national organisation built up through years of tradition and
accepted power. It has not, up to this year been an activel
fighting machine, nor was it ever designed to be one. 0ver"tKe
years it has passively and overbearingly subjected students to
its ‘unquestionable authority"= Only in the last twelve months
has it found it necesssry to review its structure and powers in
the light of current student "unrest". When the Vice—Chance] —
ors met at Cambridge last June they were nndoubtedln conscious of
the fact that they were strengthening their nationa cohesion to
an even sreater degree - a tasn that the students have not yet
thorongh y underta en. From this meeting has developed the closer
§81flt10HSh1D between the Vice-chancellors and the N.U.S. which

Oct b 196 d d t ffmnsinggt(Stugegt movggentn uce a JOIH 0 ensive against the

On the local scale Administration organisation is strong because
it is entr ched This ‘s
-It is on figs campus all tggC?gg§:"
-It is on the campus for many years, before and after each gener-
ation of students.
—It is the existing authority and therefore commands and wins
respect from the majority of each new year' ¢'students
-It can form prestige relationships that contribute substantialbr
to the power it wields. The staff cling onto the facilities and
benefits sf academic life; the students unfcrtuna et ly see theseas something to aspire to rather than something to break down.
From this prsition of strength the authorities in each university
are able to employ certain tactics which can and which have
defeated student movements on the campus._These include slaying
one section of the students off against another e r_ _( s s an insconcessions that split "moderates" from “militants"): appeal-
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ing for co—operation with the university on bureaucracyé“I thidr
you will agree that your President of Union is in a goo positioi
to be in iuli possession f the facts.'.); attacking the politic~
al nature, if any (and if not, inventing one!) of the leadership
of the campaign; making attacks on staff who support students,
usually in the form of veiled threats as regards advancment of
academic career‘ playing for time in the face ¢'s udents de-
mands, hoping that heavy work programs will fcrce students back
into Privatisation and agathy; finally, usins the ultimate weap-
ons of susnendinfi or expelling students, or hreatening to have
their gran s wit drawn.
In the coming year the Vice-Chancellors, perhans as a result of
their Cambridge Conference, will certainly emrioy the weapon of
“Allowing students to narticipate in maintaining Universitr dis-
cipline". Students wil be co-oped onto Disciplinary Commi tees
when the need for harsh measures arises. This co-option could be
gart of the "student-particination—in—government[’ offer made
y administrations, thus_crea ing a division within the student

orc n a section to acce t and help implement thebody, and f i g D _
University regulations against their fellow-students. As with
workers’ participation in management it means that zhe inmates of
institution have no choice but to accert the assumptions upon
which the legitimacy of that institution lS based.

If there is not clarity and determination within the ranks of the
students these sort of measnres can be effective. Strikes and
sit~ins can be called off without real ccncessions being offered
(as at Leicester and Aston in 1967-68), spreading despondency
about the efficacy of future student action. In extreme cases the
result can be a massive defeat for the students, with victimisat-
ion on a large scale. The actions of protest have to have a str—
ong basis cf support within the student body. This requires
elaboration of prosrams of action that really ccrrespond to the_
interests of the s udents, without obscuring them behind rhetorn:
Points for a Student Programme i

1. The most elementary demands that can be made concern the abol-
ition of authoritarian procedures outside the academic life of
the institution. Because of_a variety of factors (particular f
historical backgrounds, suhyect matter of_course)£ the iormto
authoritarianism varies greatiy from institution_ 0 ins 1ldtl0H.
There are enormous contrasts in the eitend to which elgeé gut_
feels it is necessary to enforce obedience 0 ru lng Va
side the class room, as well as inside it.

The most blatant examples of authoritarian control over students
private lives are expressed in the doctrine of ‘fin 1000 Dflrentgl
Where this is accepted the university adminstratlefl takes Over
the legal powers of parents over students of under twenty Ihe-1
The general hold of this is dcclinina, but it is_stillcgartiCdhg
arly important in particular institu ions - or ins an ,
Colleges of Education and in university halls of residcnce (erg.
regulations forbidding visits by men to giflfi TOOWS af_eTdCer
ain hours). In some institutions control is also exercise over
where students can live tin at least one northern university,
couples have been forbid en to live together).

¥” - ‘f ' A ' t . Theas erase i:s21a.:?w.ar;e:;e..2a.w.:..1"sw2"a:e%a1 ma-' ' ', ' th d tional system. Restrictions_have been so
%%~1$1£:;n1i?1m 503.5 fe?naeleuct%'aini‘ng colleges because living a healthy
sex life has not been considered the "right sort of thing"f0F
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a woman who is going to teach children. The lives of one gener-
sgticn have to be curtailed in order to safeguard the ideas of the

2..A second set of demands follow naturally from the first.
These concern control from above over activities carried on (n1
sanngsigntfnot relatcd to courses. Again there is ccnsiderable

om ins i ution to institution. In some the powers Qf
the students union or its ability to spend its Qwn income are
ggrggtéfid-Ogfligthggs gherg is no right forggolitical societies
ies have. fir ai Xi 0 cy_are denied ri ts that other societ-
serves fbrhitgglfnth n mos Institutions the adm1“St?ati°“ re", _ e right to allocate rooms not being used for
a¢fldemic Purposes, not leaving them available for student activ-
g§%:Sér§ven_tha mcst trivial restrictions presuppose that stud-
hs in ong éggtfi Lg he subordanated to more important interests

iorbidden to S k h on College of Technology where students wena
ibrated so as the e intcertain roomsihecause they had been redec-

.» Derm visits from i local industrialists").

Such restrictions sh ld b 1 d '
and the authorities fgrcedetgpgg yangfdgfeggetggmghIigghtefiésthe
whole student b0d¥- They Cannot be reconciled even with theprevailing myth cf the "community of scholars."
3.The next set of demands that must be made concern the way in
which the student is treated in his course . For t d t’ "f t ch
eggéodt Egg grgtéggslgt a bnilt-in hiah failure rgtg ?gogs%ante

P e o exam per ormance rises), pi co p 1-sory lectures and classes, of overwork and of bad facilitieg u
ar1Se' More enerally. there is the lack of'cnntrol b studentsgrgr the designing of the structure of courses, and above all

r examinations.
At this level we are beginning to approach the central problem of
ggntrdi ovgrtinstitutions of higher education. For students of

n an ec no ogy the external control results in condition
approaching in many ways those of the factory worker: long hours.
ahtruncatedtsocial life (aggravated by the sexual imbalance
c arac cris ic of most technology departments) restriction on
crea v y because of the need to accord with the measuring app-
iahufies (i.e. exams) of the bourgeoisie. The crucial difference

w 11 he worker is that there is no tendency for a nermanent
con ective opposition to the demands of the system 0 arise. The
or entaticn of all studnhround the exam rat-race continually
a om ses he students. e nature and intensity of their work
give them neither the time nor the incentives to question the
structures that oppress them. In contrast, students of the hum-
an ties have a much more leisured life.Exams are important for
t em not simply because they lead to over-work and worryéalthougi
they often do) but because th3U'8ff8CtlV81y bind the stu ent to
bhe issues and debates considered important by the powers that

The question of exams is central to all the control mechanisms
in higher education. It is throush them that the organisation of
status in canitalist societr is ransmitted from generation to
generation. ey play a par ialthough a small one) in the sel-
ection Qf the elite and legit mise its rule. They are in additiui
the ultimate source of con rol over the behaviour of the stud-
ents, and the determinants of teaching methods and contents.For
students to challenae the exam system is both to place their own
future at stake in he most radical fashion (which is why boy-
cotts of exams are so difficult to arrange short of s semi-
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revolutionary situation) and to confront the system at the point
where it is unlikely to make real concessions. The most it is
likely to be willing to concede is a change in the form of exam-
inations - for instance from a once-and-for-all examination to a
system based upon periodic assessments.

For these reasons demands have to be raised around the question
of exams, but in a very clear and precise manner. There~is a
danger of just obiecting to garticularly nasty aspects of the
present system without even eginning to remove more general
evils. Thus a continuous assessment system does away with the
psychological strains associated with a hurried finals exam at
the end of three years, only to snread the worry and anxiety ova‘
the period. If anything it is li ely to increase the dominance
of exams over study, not vica-versa. There are, however, genuin-
ely radical demands to be made. These are reforms that the mass
of students will accept but which reallr confront the quanitif-
action process. For instance there shou d be an end to the
practice of raising pass levels year by yearland also of alter-
ing pass levels to have similar percentages of each grade regard-
less of performance.
Such demands only begin to scratch at the exam system. They do
not touch its central features. They can even aid these by mak-
ing the system more efficient. It is also possible, however, by
attacking apparent absurdities to put under question the total
absurdity of measuring living men against one another onha crude
scale as if they were inanimate objects. From the strugsle for
limited reforms to ease the toll of intellectual exploi ation,
there can be a move towards questioning the general treatment of
students as commodities being prepared for t e market.

“ho controls? p
4. Students do, and should, go beyond protesting at the form or
structure of the educational process to issues concerning it
functioning. Protests at involvement of the university in milit-
ar work are the commonest of these so far, but there is consid-y
erable room for extension of this sort of protest. For instance
the growing integration of the universities with the profit
making activities of big business is not in itself a particular-
ly easy issue to organise around. In most universities in
Britain the mediating links between the top and bottom are still
complex enough to conceal the real influence of capitalist in-
terests. But this situation is often transformed as soon as a
considerable number of students begin to raise ether issues.Then
the real power of outside interests on the Cour of Governors s
likely to be seen to be decisive in determinin the attitude
taken to the protesters. (as for instance at LgE where the
“appeals tribunal”that confirmed the suspension of two students

was presided over by a director of 35 companies). The natural
reaction of these interests is to treat students like children
(or, more accurately, like the workers in the other concerns thaw
run).

At this point the call for the removal of non-educational inter-
ests from the goyernment of the college can become more than a
piece of rhetoric aimed at making propoganda; it is transformed
into the sort of agitational slogan that thousands of students
could respond to. The central question of control over higher
education is raised.
5 The final. and in many ways the most important, area in which“
the system should be contested is over the content of courses

T

themselves, and th 1 t d ' -
Here both the pur gee: fofi whlfihetfig ggfiggfit lg igpiégigentg th
relationshiD_0f_t€e university to the outside world are atnstakg
That 15 Why_1t is over precisely these issues that the univer-
Slty authorities will be most reluctant to yield. A whole battenr
g{ig;gU%$g¥SaWl1i be bought to bear to weaken student determin-

. ppointments in particular it will be argued that
Students aT? 'H0t qua11fied" to judge the caiibre of teachers-although this argument is never used when the Jud es are business
gendgrisenilegna emigs. What is really feared is ghat ritualised
needs" <iguoinggpilailgteggti§%§§S§iiit§et9ethe dfnadlgnal
questioning from those who do not benefit fiogpthemée y eager
Because students are so ofte a ' ' ' -
to established authority, rn§seSa3$§nfi§S§§§°§§¥e6§s§i§e§§%tlgtr
if properly related to the concrete situation the can become
the basis for action. For instance, in sociology departments it
should be -OSSlbl€ to ar e that the “science of society"
shculd include as a subsggntial part of its syllabus debate over
mfider issues confronting society - like Vietnam im erialismracism, unemployment, fascism — ond_that in this degate all maj-
or Viewhoints the students want to hear should be equally repres-
ented and he permitted equal facilities. This will not persuade
the authorities. But it will convince the mass of students Not
Only does it accord with the prevailing liberal ideology (evenwhile exposing its limitations) but it also confronts what we
analysed ab0V9 (in Ghahter 4) as the basic course of the alien-
ation of these students. Further, given the mass student action
there is the possibility of making some limited encroachments on
the ideological power of the ruling class. At the same time,the
independent development_of revolutionary education and theory
(the _free nniversity' integrated with struggle - without
illusions) is a necessary activity.
we have arranged our five types of demands in some sort of orden
moving up from those relatively marginal to the system to those
thatrarednuch nore fnfigamental. hut thistanaiysis should not be

in e re . u ori ar' s r r v
up of cfispagate argd unrelated elementg. Inuthg gguiiigg gfttggiig
develonment the mechanisms governing the various areas in which
ccntro is exercised influence and sustain one another so as to
five rise to a more or less integratoerf structure. Habits of obed-

ence inculcated in one area (even if the rules that have to be
obeyed produce no material benefit for anybody) spread over into
other areas Similarly success for students in undermining one
eignent in the authoritarian structure can make them resist

The Functions of these demands in practice

In practice student struggles raise de d -dif _ I man scovering_several
2 rggtfifit ggfigstafiotolggtgncef at Hornsey issues we include underwhile at Hull demands 0 e 3 control we include under 3,4 and 5
arily the case that thcovtre the whqle range' N0? ls lt necess“earlier demands an the Slruggle begins by focussing on the
instance there nav§”t0e%e~Ztggngncgfintgfimg3§§§n§§eSho§“r§§n¥' t, _ - _ irsfiigugrgelggge tegdbto behthose already ideclogically discontented
the purpose 0% the due were interested in problems related to

_ _ uh versi y, its relationship to the more
general political concerns and control over it than to more el-
ggfigggg¥uenesfieYet as the struggle proceeds if they are to be

. y mus ga her support from other sections of
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students. There is a danger that students in arts and social j
science faculties will fail in this unless they use their greater
freedom time and, isually articulateness, to formulate demands
that relate to the different sort of exploitation from which
science and technology students suffer. But this does not mean
that the initial demands have_to be deliberately kept at a low
level or that the more £O1ltlC&l1y minded shou d accept a “non-
political” struggle. Ra her it implies applying a general anal-
ysis to a new set of problems, so as to raise the depth and brea-
dth of the opposition.
Such demands do not merely chal1enge_the present forms of control
over the university. They also have implicit within them a com-
pletely different conception of higher education. It 1S up to
socialist students to make these explicit through propaganda,
while also taking the lead in articulating the part1cular_demand5
According to this conception education is not concerned with
either an abstract academicism or with moulding students to the
needs of existing society._Rather it lS_fl critical process,
whereby there is an ever-widening consciousness of society and
the world.

This can only develop in structures where the dominating inter-
ests of the capitalist society and their privileged hangers—on
within the universities no longer rule. In the long run this can-
not be realised without the wi er society itself being revolut-
ionised. But in the meantime we can figh for such a ransform-
ation within the universities themselves under the slogans of
control of them by all those who work within them and of an open-
ing out of them to all who seriously wish to study, regardless of
educational “qualifications”. r

utionary situation. But they themselves can contribute to the
creation of this in the long term by concretely posing a socials
ist alternative in one sphere They embody part of a socialist
vision for which people will fight Doing so. they udermine
capitalist ideology in institutions specifically designed to per-
pe uate it. Of course it is necessary for students to give th s
challenge a really biting edge by participating in the work of
the levolutionary movement in the working class. The rule of ideol
ogy will only end when the workers over hrow the system which
creates it - and for this the formation of a conscious revolut~
ionary workers’ movement is an absolute necessity. The battle of

Such demands will not be granted in anything less than a revol-

.ideas in the university is a part of a broader struggle which
must involve the students themselves off campus as well.
A National Students Movement
Even with the best of programs and the best of tactics a student
movement confined to isolated campuses may be defeated. Only an
expansion in to other institutions can prevent this with any
certainty. It is this above all that points to the need for a
movement rather than movements.
The official students union, the NUS can play no role here. It
is not merely that it is controlled by bureaucrats who are no.

-

for careers in bureaucracies of the Labour Party or the NUT and
who are consequently of unflinching right wins Viewfi. 0DDOB1ns
any rumblings of student militancy, employing the crudest of
witch-hunt techniques against opgositionists, while at the inter-
national level being af iliated o what was for many years a CIA
front, the ISC. Much more importantly, the NUS operates so far

H ‘longer even students, who see it as providing them with a base111:

removed from the mass of students that their typical reaction to
it is one of bored indifference. For most of them it is no more
than cut~rate travel agency. It has never done anything that is
likely to affect their own futures, and the do not expect it to.
% few students might participate occassionally in the twice year-

K elections of delegates to the NUS'conference but will see in
t is nothing more than a same which ‘union politicians*' play.
They are apathetic towards the NUS because tp anygne but a would-
be careerist, this is the most rational attitude. v

Like the individual student unions NUS has a power structure
built upon the indifference of most students. Unlike them, how-
everi it does not provide even occassionally the opportunity for
mili ants to gfieak to a mass audience. Bitter batt es for e ect-
oral office t e place, but few even know the issues involved
(which is why the frequent witbh—hunts are so effective).
Should student rebellion continue to gather momentum, the NUS
bureaucracy will not for ever remain unaffected. The movement
below will begin to be felt even by the old men at the top.But
for the conceivable future at any rate the apathy of the mass of
students. the containment of protests to isolated campuses, will
continue to protect them. The odd left winger who manages to win
elections will continue to find himself cutioffliwom the sort of
mass presures that could overcome the entrenched hostility of the
careerist maiority and will himself probably succumb to the
cynicism of he latter. These may occasional K respond to incre-
asing militancy below by opportunistically ma ing he odd
militant statement. But they will never encourage the spread of
student insurgency. The NUS may reflect to the inking up of
struggles, but it will never initiate this.

‘K

The bureaucratic irrelevence fif NUS also goes part way in explahr-
ing the failure of previous a tempts to establish inter-campus
un ty between radical students, in particular the-RSA.This organ-
sation tended to act as a pressure groupkon the NUS in the hope
that a new activism would replace the existfng bureaucratic con-
sergagism. Ehegetwgre elgmen s in RS? who conceiveddof its role
as eren u hese o not seem o have al ere its overall
orientation towards presenting slates at NUS councils. With rare
exceptions they failed to bui d up any base for RA among the
rank and file in the campuses. Despite considerable success in
eneratin protest over ncrease in fees for overseas students

%hey remained as an isolated group struggling among that minority
of students that did care about NUS. Above all they failed to
ex ose the ap between the NUS bureaucra and the bo =of stu%— 1

»engs in eacg university. In fact, given their chosen gerrain o
struggle they were bound to face exactly the same problem as NUS
itself: of trying to translate demands downwards from the gener-
al campaign to the campus. Significantly, when the .series of
revolts that began at LSE brcke out, RSA as an organisation had
no influence despite the cccasional prominence of its leading
mem ers.

From the bottom up
Uhe real links between militant student bodies that are needed to
counter the increasing ati al li i f th th iti
(through the Committee gf Vgge-Cfigncgllgrg etc?-glllohaveego be
built from the bottom up. Without roots in the rank and file,the
most prepentious name for an organisation means nothing.
On one level these links can be built between the mass student
movements themselves. The national meetings and demonstrations of
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art students are an example of this. Faced with common problems,
students in different institutions can come to meaningfully
identify with one another's struggles.

But there are considerable difficulties that are likely to defeat
attempts at sustained national organisation of this sort. Firstly
the “moderates” in each separate institution will try to re-
strict practical demonstrations of support (for instance atléfll
the“moderates" at one point told outside_supporters of the sit-
in to go home). Secondly even when fighting over issues of natgi
' l, d e ex lic tly olitical import, the_concerns of mo ~
stggentgnargvstillpvery much confined to the individual campus
in a ver parochial way. Thirdly even where meaningful links
are established, they are unlikely to last much longer than the_
immediate period of conflict. Afterwards concerns o student sol-
idarity have to com ete with other more immediate considerations,
such as exams,for the student's time.
This does not mean that attempts to link up movements should not

r both tosustain particular struggles
gfidmggebrggggnatfien§tfi3::tg' general awareness of what is taking
place. But it does mean that such links will only be sustained
over time when they take on a different form.

This must be an organisation of militants rather_than_movements.
Throughout our account of the conflict in the umitfitfiltfigsstfident
stressed the continual debate thet takes Dfegfiteé by ,,m0derateS,.
bOdy' At every point 'm111tan?s age Conl ti the strug le sothose concerned with generallslng an escfl fl_ Hg . gt

t 1e d to victory with those concerned with narrowing 1 S
gfiopg ang depth This debate is also a debate between opposed
interpretations of what the role of the university fin? Of the,t_' th o e hand are those who see no basic ODD051
igfidfigiweih the au%ho?ities and the needs ti the students.h0€ the' - ‘ - tagonism e W961other those who lnt8TDT9t this aS_Y9t 0n%hm0re %ga1 point is thattissetiw weaw%.“;w2.g.ag3fi?eae$.%ei...h they 33 1»-ei ewee.w.a.ws.Pa;wee.Saea.2siw
b%%2gry0 %éfi Eggy sgesthe disturbance to the normal life of theV 1 - - '1 even if a necessary
33ivetgégyhgggttg0€g%%€Reb5i%fiSa%§ ggsite for student victory a

desire to end the conflict as soon as possible. For this reasogtt
‘ l l be seeing com romise solutions where none exi  

they W11 a waill be aided by those members of the teaching Staff
In this theytw 'ther to bring the conflict to an immediate end.
who W111 wit fel their own particular interests §which can come
ihtgocggflict with particular interests of the a ministration v
without, however, rejecting its total control)..

This makes the existence of a conscious militant group within the
rank and file particularly important. And this snould not wait
for the struggle itself to form it. It shouid exist before, dur-
ing and after as a continual centre of criticism of the institut-
ion and the interests it serves. It cannot do this without both
propogating a general view about society and carrying out a pro-
gramme of theoretical education, not immediately related to
student issues. It has to locate the eroblems of students andwee 1e"e.*=ue"ew2.:;.:,wwx%: :w;.2es:;*;:.i‘ *;gi.ig:;ins ance rac a sm or _ .
critique of capitalism. Only in this way can %here exist a more
core of militants able to arsue_aga1net every false argumen 0
the “moderates", every diversion from the staff.

The RSSF
In many i t't ti th' .
societies?SBfituno%nin thz igigri§ya1i§§gyi§e§§§r%§g g§wi°°ia11S§- y ormegggoigtionary Socialist Students Federation could play an import-

The RSSF sh ld t t b ' '
national idggtityrybut bgseg $5331iu§§tie§i§§°g§in2§g§'igigg many
€g%1gggShflSdDossible. They’ should see their role as being tQ,@n
b an_ carry out basic socialist education in the student
dody —-for instance through regular nolitical meetings, Marxist
_1:fig$%g0¥0g;0eD€. a week y bookstal_ of revolutienary literature
concern t tuda e programmes for agitation over issues of

_ _ o s u_en s._Them have tn link their general critique of
capitalist society with he particular implications this has wifli
in the field of higher education. It should be their concern
as th t ti f t ‘
the cleagggt $393 ashtorgfigtaig iélgbgittggdsagdggtwgggyighgfiehas
real ori i f th bl t ' ' _
volve kegming quigt?agou%mgogiggigtscggggtmgfits fifiguigkigg it
cle h 1 t -popfiiatifik i§£ié§%ei°%§ E2;it2iiS£?’ a ”“’t‘°“ia’ Se°**°“ °f the
Without such socialist groups in the colle es the student re lt
W111 take Place anyway. There will inevitagly be a growing reg-ponse to the transformations in the system of education British
capitalism is carrying out on the cheap and at the ex e se f the
students. Examples of successful struggles will stimulate others
to take the same path. But without co t ' '
among the rank and file it will be mafiaigfigiirsifiiatfifitegtitiiii?
ed student "leaders" to sell out such struggles By the time
the mass of students see through them it may well be too late A
viable RSSF group should be necessary not only so as to provide
a constant s ream cf new socialists for activity outside the
universit , b t i d t h 1the Struggle mnsineer er o e p ensure clarity and success for

RSSF could provide the linkage between isolated sections of
stmdents. It could exist in every college as a centre pointing
ou the relevence of activities in other colleges. It could be
continually articulating new programmes relevant to the forms of
oepression suffered by previously inactive sections of the
s udent body éso as for example to bring technologists into
action alongside alre struggling arts students But it cannot
do this unless it hasagiabl t i id th i tit
migher education. There is 3 dagger t§eteit$i1iSn$t“§e33ie§f
hese either because its members, vicariously identifying with

global struggles, do not particigate in more localised ones,or
ecause the fe ard RSSF as t t t_ g a su s i u e for (or co etitor withexisting outside political groups. In fact RSSF canmge comnle- )

mentary to the revolutions rou s outs d_| FY g p i e the colleges ( nparticular, one hopes, International Socialism) by buildin local
socialist stu ent erouns that by their education and agitagion
can provide a cont nua flow of recruits for outside activity.
No-one can tell with ant certainty whether RSSF will succeed in
developing along these ines. If it fails, however the job ofex osing the ret 1  r tn nus d l 1 ' b
will be more giffigfil%?Stge prgblemsagf o§§§ini§i°grr3§§i$§r§§i-
idarit between campuses harder. The movement will continue to
r , K t O f 1 t _  

gelieveuthggnihigrganabgeavgiggdwiithbghgagln it is because we
of strate ie w h e tli d.th t ggo ation gr tig SortS 9 av O11 I19 .- I H. Wbuilding gr the assu. e are a amp Hg ° a the
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f (ntnotes

1. One authority has sufigested that both entry requirements to
university and the s andard of degree exams have tended to
rise over the years.(E.E.Robinson,op cit,p18 and 45

2. For analyses of the concegt of "common sense"see Antonio
Gramsci "Storico Materra ismo" (Turin 1948) Parts of thise ce evres Choisies Editionsare translated {in Fr n 1 in 0 Q
Socia1es,Paris 959% and ess(in English) in ‘The Modern
Prince" (London 19 7)

3. For an ana}¥sis of §.U S. history see David Widgery, in forth-
coming NLR‘ enguin ooh on students.
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