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thapter 1 Introduction

Revolution today is no longer the empty word that it has been for
some decades in the West. No more do Western socialists need to
look with envy on the struggling peasants of the Third World. It
is the contradictions of advanced industrial capitalism which are
now beginning to explode. Dramatic, worldwide convulsions have
blasted away the limitations on human possibilities which capit-
alist prosgerity had seemed to make final. They have reminded us
that we still have great opportunities - larger than ever before-
of realisin% the dreams of generations for a new world to replace
the barbarity of capitalism.

Students have contributed more than any other social group to
this change in the political climate. Campuses have exploded
across the world - Tokyo, Berkeley, Nanterre, Berlin, Milan,
Warsaw, London, and hundreds more. The striﬁers, sitters—-in and
demonstrators have ' rarely contented themselves with narrow re-
forms in their immediate situation. Consciously and creatively,
the movement has challenged the whole structure and ideology of
the universiti and bourgeois society. Everyone, the ruling class
included, must recognise the reality of the ‘‘student revolutiof.

A revolutionary does not, however, bow down before facts = not
even before the facts af revolt. The coming social revolution
will be qualitatively fiifferent from anything the student move-
ment has created. We must therefore ask ourselves how and why
the student movement has developed, what its potentialities are
and so suggest the course which it can take in the future. This
is what we hope this Ramphlet will contribute to the British
student movement. We have grounded it in & study of the British
situation: but it is necessary to begin by putting this in a
global perspective. The student movement is & response to chang=-
es in the educational system and in society on a world scale.

Education in Class Society

Education in general has the function of givinf individuals the
technical knowledge necessary for them to participate in social
life. It has also the function of ensuring that they conform to
the ﬁoals and norms of the society into which they are born. It
is ¢these aspects Qf education, of course, which are most common-

iy igegtified with it, Education is for many synonymous with
nowledge. ;

But in class society, the educational system performs other
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functions which are determined by the social relations on which
that society is based. It does not simply impart knowledge, or
inculcate norms of behaviour which would be necessary in any
society. The educational system performs certain functions which
are necessary anly to secure the smooth functioning of society
in the interests of the ruling class, and to maintain its class
rule. Education under capitalism is characterised by its funct-
ions in social selection, in ensuring subordination to repress-

ive authority, and in integrating people into a society in which
they will beyexploited. i’ & DPeob ocliety 1n C

Education in capitalist society is an important mechanism in the
process of dividing up the potential labour force according to
industry’ s requirements for labour of different degrees and
types of skill. This process largely confirms workers in the same
(or a very close) level p€ employment as that of their fathers,
but it also allows a few “talented’ members of the ‘lower’
strata to rise to the ruling class and so ensures a degree of re
newal in that class. Equglli significantly, this process legit-
imises inequality and privilege. If one does not rise to the tep
it is one’s own fault, for not working hard enough... And final-
ly, this process of social selection is an instrument for mask-
ing the fundamental differences in capitalist society(exploiter
vs. exploited) by presenting society as a finely graded hier-
archy with no sharp antaionisms. The ‘middle’ strata are given
the illusion of superiority oever the workers so as to create
a,cushion between the latter and the ruling class. Manual work-
ers are led to believe that it is differences between types of
wage labour (labourer/clerk, etc.) which are the crucial divis-
ions in society, and that mobility within the class is the
highest hope for most.

The schools functions within this process lar%ely by confirming
a selection which occurs through the effect of income, the cul-
tural conditions of the family and the social power of the class
of origin. These factors work to perpetuate existing class div-
isions, and the school system is desi%ned to push bach to the
class of origin the vast majority of the pogu ation. A mingrity
is allowed to rise, but aly by accepting the categories of the
dominant culture and the given authority structure. Promotion is
dependent upon the complete acceptance of ‘the subordination of
the student to the teacher first, and then to the head master.
The more complete the negation of one’s personality, the blind
acceptance of authority, the greater the guarantees that the
future will not lead to rebellioms, that the authority of the
boss will be accepted as a matter of rourse, and therefore the
greater the rewards.

With the family the educational system is the main instrument
for the transmission of the society’s values. The difference is
that in the family one of ten also receives values of a con-
flicting nature ( a clear class consciousness in working rlass
families), while in schools the values received are in general
those of the status quo.

The Development of Education

These functions of mass education in capitalist society are not
the same as those fulfilled by t he institutions of higher educat-
ion in : he period of the emergence of capitalism, or even in the
early industrialism. This is 51mp1{ because the mass of the pop-
ulation was excluded first from all formal education, and then
from the universities. Indeed at first the universities played a
marginal role even for the ruling classes. Universities were
founded in the Renaissance by students, and professors were hired

to act as tutors. The ruling classes took only a mild interest in
them, sometimes only being attracted to them out of the general
revival of a desire for knowledge. Education, however, was not
an integral part of the requirements of the ruling classes, in-
deed in some cases (Spain for example), was absolutely disdained
by the aristocracy. The educational system was left to a subord-
inate class of 1ntellectuals and bureucrats that one then hired.
The right to rule of the aristocracy was not challenged, and the
traditional pattern to give the first son the family fortunes,
leaving the pthers to mke their way in the army or the church

In time, however, the educational system was used more and more
by the ruling classes to enable their sons tp spend a few years
in relative leisure, to acquire a certain discigline of mind
(thus the retention of classical languages in the curriculum

expressly to develop with their highly com licated grammer the
ability for closely argued logical thoughtg. and above all to

learn to rule, by which it was meant to learn to command.

In the pre—capitalist world instruments of social control were .
generally quite sufficient to deal with ihe exploited classes.
The fami{y sent the younf ones tg church; the church preached

the sanctity of the family, respect of authority, resignation to
one’s state. and in exchange it promised a better lot in the fut-
ure life. 1t is interestin% here to note how the Roman Catholic
church, which is historically the religion of very poor countr-
ies, has always laid a stress on resiﬁnatéon, and the Protestant
churches a greater stress on hard work an self betterment(given
their existance in a society where at least a minimal degree of

self betterment was possible).
The Rise of Capitalism

ﬁith the rise of industrial capitalism the educat?pnal system was
changed, even if for different reasons and at different times in
all advanced countries and institutional education arose for al-

most all classes.

The educational system became thus composed of two different
nsarts, what we may call a ‘vopular’ and an ‘elite’ stream.

Although early capitalism did not really require a skilled or
even literate working class, ‘gopular’ education was introduced
relatively early. This was gar I{Odue to the need to save a val-
uable labour f ace from child labour and partly to cmdition
from an early age the future work force. .

The shift of the population from the countryside to the new urban
areas had led to hg breakdown of the tradi%ional family struct-

ure. The church was also declining in importance in the new envir
onment.

i{sation and resistance. The urban roletariat was proving to be
very different from the ald peasant classes.

Thus the distinguishing characteristic of the ‘popular’ educatim
al system was 1%2 brutal enforcement of discipline. The litera-
ture and history of the time bear a powerful witness to this

effect. The all impcrtant element was docility, acceptance of
authority. The soog%r the kind of conditions ¥ﬁat were to be met

the factory were met and acce ted the better. The teacher todk
th Ke boss, the prefecgs that of the foreman and the

the role of t


















































































































