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Chapter 1 f Introduction

some decades in the West No more do Western socialists need to
look with envy on the stru gling peasants of the Third World It
is the contradictions of a vanced industrial capitalism which are
now be inning to explode Dramatic, worldwide convulsions have
blaste away the limitations on human possibilities which capit-
alist prosperity had seemed to make final They have reminded us

that we sti 1 have great opportunities - larger than ever before-
of realisin the dreams of generations for a new world to replace
the barba.ri y of capitalism

Students have contributed more than any other social group to
this change in the olitical climate Campuses have exploded
across the world - okyo Berkeley Nanterre Berlin Milan,
Warsaw London and hundreds more The strikers, sitters-in and
demonstrators have rarely contented themselves with narrow re-
forms in their immediate situation Consciously and creativeky
the movement has challenged the whole structure and ideology of
th i it d b i i t Ev t le un vers an ourgeo s soc e y eryone, he ru ing class
included, mus recognise the reality of the "student revolution
A revolutionary does not, however bow down before facts -no
even before the facts f revolt The coming social revolution
will Re qualitagivgly iffeýentffrom aýythinglthe gtudeng $gve-
men as crea e e mus ere ore as ourse ves ow an
the student movement has developed what its potentialities ire
and so suggest the course which it can take in the future This
1% 32Á12 "Á '®.ó.ô;ÃÁJÁñ%l2 liÄóñÃñóÁ" "ill ói%ñlñ"2ñÄú ñÁ 8ó%ÁtúÃó%l-fan,s u n mov n . v groun e n u
situation; but it is necessary to begin by putging this in a
global ersgective. The student movement s a response to chang-
es in the e ucational system and in society on a world scale.

.-rô

Education in Class Society

Education in general has the function of giving individuals the
technical knowledge necessany for them to part cipate in social
life. It has also the function of ensuring that they conform to
the oals and norms of the society into which they are born. It
isltgese aspects of education of course, which are most comon-
ly identified with it, Education is for many synonymous with
knowledge. -
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Revolution today is no longer the empty word that it has been for
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But in class society, the educational system performs other
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functions which are determined by the social relations on which
that society is based. It does not simply impart knowledge, or
inculcate norms of behaviour which wou d be necessary in any
society. The educational system performs certain functions which
are necessary only to secure the smooth functioning of society
in the interests of the ruling class, and to maintain its class
rule. Education under capitalism is characterised by its funct-
ions in social selection in ensuring subordination to repress-
iggyaggpprigy®xgpgiigdintegrating people into a society in which

Education in capitalist society is an important mechanism in the
process of dividing up the potential labour force according to
industry's requirements For labour of different degrees and
types of skill. This process largely confirms workers in theýýme
(or a very close) level pf employment as that of their fathers,
but it also allows a few ótalentedô members of the ólowerô
strata to rise to the ruling class and so ensures a degree of re
newal in that class. Equally significantly, this process legit-
imises inequality and privi ego. If one does not rise to the top
it is oneôs own fault, for no working hard enough... And final-
ly, this process of social selection is an instrument for mask-
ing the fundamental differences in capitalist society(exEloiter
vs. exploited) by presenting society as a finely graded ier-
archy with no sharp antagonisms. The ómiddleô strata are given
the illusion of superior ty over the workers so as to create
a.cushion between he latter and the ruling class. Manual work-
ers are led to believe that it is differences between t pes of
wage labour_(labourer/clerk, etc.) which are the crucial divis-
ions in society, and that mobility within the class is the
highest hope for most.

The schools functions within this grocess largely by confirming
a selection which occurs through t e effect o income, the cul-
tural conditions of the family and the social power of the class
of origin. These factors work to perpetuate existing class div-
isions, and the school system is designed to push back to the
class of origin the vast majority of he pggu ation. A.minority
is allowed to rise, but cnly by accepting e ca egories of the
dominant culture and the given authority structure. Promotion is
dependent upon the comple e acceptance of the subordination of
the student to the teacher first, and then to the head master.
The more complete the negation of oneôs personality, the blind
acceptance of authority, the greater the guarantees that the
future will not lead to rebellions, that the authority of the
boss will be accepted as a.matter of course, and therefore the
greater the rewards.

With the family the educational system is the main instrument
for the transmission of the socie yôs values. The difference is
that in the family one of ten also receives values of a con-
flicting nature ( a clear class consciousness in working class
families) while in schools the values received are in general
those of the status quo.

.\ I

The Development of Education

These functions of mass education in capitalist society are not
the same as those fulfilled bylzhe institutions of higher educat-
ion in_;he period of the emergence of capitalism, or even in the
early industrialism. This is simply because the mass of the pop-
ulation was excluded first from al formal education and then
from the universities. Indeed at f1rst the universities played a
marginal role even for the ruling classes. Universities were
founded in the Renaissance by students, and professors were hired
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to act as tutors. The ruling classes took only a mild interest hn
them, sometimes only being attracted to them out of the general
revival of a desire for knowledge. Education, however, was not
an integral part of the requirements of the ruling classes, in-
deed in some cases (Spain for example), was absolutely disdained
by the aristocracy. The educational system was left to a subord-
inate class of intellectuals and bureucrats that one then hired.
The right to rule of the aristocracy was not challenged, and the
traditional pattern to give the first son the family fortunes,
leaving the others uihake their way in the army or the church
In time, however, the educational system was used more and more
by the ruling classes to enable their sons to spend a few years
in relative leisure, to acquire a certain discipline of mind
(thus the retention of classical languages in t e curriculum
expressly to develop with their highly com licated grammer the
ability for closely argued logical thoughtg, and above all to
learn to rule, by which it was meant to learn to command.

In the pre-capitalist world instruments of social control were,
generall qui e sufficient to deal with the exploited classes. j
The family sent the young ones to church; the church preached
the sanctity of the fami y, respect of authority, res gnation to
oneôs state and in exchange it promised a better lot in the fut-
ure life. It is interesting here to note how the Roman Catholic
church, which is historica ly the religion of very poor countr-'t,dthPt 1;
iýýicggg :1ggggte%igt%egsrgýSh%Ôdrsgiýngndogel%nbettgrmegt?gi%gn
their existance in a society where at least a minimal degree of
self betterment was possible).

The Rise of Capitalism

Eith the rise of industrial capitalism the educatÄpnal system was
changed, even if for different reasons and at dif erent times in
all advanced countries and institutional education arose for al-
most all classes.
The educational system became thus composed'of two different
parts, what we may call a ópopularô and any eliteô stream.

Although early capitalism did not really require a skilled or
even literate working class, ópopularô education was introduced
relatively early. Th s was par l%0due to the need to save a val-
uable labour frrce from chi d la ur and partly to ccndition
from an early age the future work force. I

l ti f th t id t the ew urbai
Eggaghhgd lgdtgg gýgubgeaýgowhogf tgectggditiongl %amilynstruct-
ure. The church was also declining in importance in the new envir
onment. _

Parallel to this displacement of the traditional condition the
new system of production had led to entirely new forms of organ-
isation and resistance. The urban proletariat was proving to be
very different from the (id peasan classes.
Thus the distin ishing characteristic of the ópopularô educatiai
al system was 1%: brutal enforcement of discipline. The litera-
ture and history of the time bear a powerful witness to this
effect. The all important element was docilityh acceptance of t
authority. The sooner the kind of conditions at were to be me
in the factor were met and accepted the better. The teacher todn
the role of the boss, the prefects that of the foreman and the
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eolicemen that were to hound the pupils for the rest of their
ives. Education was in the system marginal or better an excuse

gege®geegxistence and more of en than not it was not even

In contrast, the óeliteô system was continued and even slightl
extended. Here too, however, education was, in a sense marginal
"Since oneôs place in society was clearly ó
defined by oneôs birth one could easily afford to spend oneôs
early years in leisurely pursuits worthy of a gentleman,tutored
by amiable eccentrics. The distinguishing characteristic of
the educational system for the elite was that it was comýletely
divorced from rea ity. Indeed great pride was taken in t is. To
reinforce the point one studie the classics greats or such
like, and education acquired a role similar to the óGrand Tourô,
a pleasant diversion, an interim between the joys of infancyô
and the rigours of exploitation. '
what was important was the aauisition of an attitude of mind:
gegsfirm knowledge of belone ng to an elite, a belief in oneôs
,Ä;ñt to do so, and the abi ity to command. If some knowledge

ó t b f l 1 ter i life this ld e il b i k doeuseua n , cou asyepceup
later on the spot and the educational system could remain un-
touched and uncontaminated by wordly considerations. It was
thus that the universities could remain aloof ivory towers
where students and teachers could indeed be a ñcommunity of
scholarsò.

If there was some authoritarianism, it was only because the
societ as a whole was authoritarian. Indeed in many ways this
educational system was a lot less authoritarian than society

at large.

The intermediate jobs in society, those between the elite and
the proletariat were taken by poor relations of the elite
or t eir illegitimates and hese seldom required more than
a minimal formal education. What knowledge or skill they re-
quired they picked up during a period of apprenticeship.

Changes in Capitalism

The further development of the industrial society led, however,
to a radical increase in the skill and lnowledae needed by
society. This increase was experienced at all evelst The in-
creased competition in the internal and international markets
made research and the immediate application of the latest
technigues of the utmost importance. More and more technical
knowle ge came to be needed by the elite to rule, but also by
the work force in order to man the ever more complicated indus-
trial machinery And as the size of the working units expanded
and working me hods advanced, an increasing gap was experienced
between the direction and the shop floor. An increasing number
of intermediates was needed both to relay and enforce orders
from the direction and to provide information to the direction
as it became more and more aloof.

British capitalism, the earliest to develop and the slowest to
change woke up late to the fact that modern industrial tech-
nology recquires not only sources of raw materials, capital,
labour, and markets but a.high1y trained and adaptable labour
force as well. Although even Ba four had admitted that educat-
ion was ôVehaotic, ineffectual and utterly behind the times",
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and bemoaned the fact that òalthough Britain was a great in-
dustrial nation, there is no organised training of thoseôupon
whose ability and skill the future of our nation depend __
organised education continued to Jog along in the tradition
of British pragmatism.

The industrial revolution in Britain ignored the universities
and schools: it was brought about by self made men. _
It was not really until after the second World War when British
Caeitalism had been forced to the outer limits of its technol-
og cal inventiveness, that the years of pressure by the Laboar.
Movement and the great secialis reformers began in earnestd o to
take a hold on the consciousness of the ruling class. Force int it li t i t s theever areater comeet®tion by he Saga gnege gaþetaegýg Sand by
Atlan ic by rev ve European an D D .
the ruthless effeciency if state capitalism in the Soviet Uniog,
a whole new outlook on e ucation began to emerge. ñmen Ehe ear s
"Made in Britainò were no longer sufficient to guaran ee e
sale of the oods, when the Imperial markets ceased to be solely
the ameroaative of the British ruling class, Britain would have
to s ream ine its educational system.
The Birth of the Technological University Abroad ~
If the British rulin class onl became aware of the need for
òtechnological capi%alism" after the end of the Second World

War, this was not, however, the case with other capitalist
countries.

In a sense, Britain by virtue of being the first country tp in-
dustrialise had had a fairly easy task. Its goods were superior
to those of its competitors, and furthermore in large areas of
the world,i.e. the Empire, it had no competitors at all. BK
virtue cf its early monopole position Br tain was able to old
a virtually unbeatable posi ion of privilege for quite a time.
Other European countries trying to get a foothold of the inter-
national markets, either by competing commercially or militar-
ily for them, had bý virtue of heir having arrived second an
ue ill fight from t e start. America too had to fight, this
t me not o capture the international markets, but simply to
aeager itself more independent of their previous economic fore-

a ers.
The need to industrialise in a world where Britain had already
established itself as the major producer of manufactures, and *
even more industrial machinera where most of the technical
discoveries were made and app ied in Britain, impressed on
these countries the need of a modern educational system that
was E0 garnish the countries with the technilogica skill they
requ re .
It was thus in the France of Napoleon the famous *Ecoles
Politecniquesô embrionic example of the technocratic schools of
the future, were founded to provide the technical elite Ehat the
republic needed. These were established in all the coun ries
throuah which the Emperor's armies marched and were retained
when hey were forced to retreat.

If in France the emrhasis in the universities was for the PTO-
duction of technocrats in Prussia the rising capitalist class
put a.much-stronger emphasis on territorial expansion as a way
out of their impasse and the universities were closely geared
to the needs of the army.
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