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thapter 1 Introduction

Revolution today is no longer the empty word that it has been for
some decades in the West. No more do Western socialists need to
look with envy on the struggling peasants of the Third World. It
is the contradictions of advanced industrial capitalism which are
now beginning to explode. Dramatic, worldwide convulsions have
blasted away the limitations on human possibilities which capit-
alist prosgerity had seemed to make final. They have reminded us
that we still have great opportunities - larger than ever before-
of realisin% the dreams of generations for a new world to replace
the barbarity of capitalism.

Students have contributed more than any other social group to
this change in the political climate. Campuses have exploded
across the world - Tokyo, Berkeley, Nanterre, Berlin, Milan,
Warsaw, London, and hundreds more. The striﬁers, sitters—-in and
demonstrators have ' rarely contented themselves with narrow re-
forms in their immediate situation. Consciously and creatively,
the movement has challenged the whole structure and ideology of
the universiti and bourgeois society. Everyone, the ruling class
included, must recognise the reality of the ‘‘student revolutiof.

A revolutionary does not, however, bow down before facts = not
even before the facts af revolt. The coming social revolution
will be qualitatively fiifferent from anything the student move-
ment has created. We must therefore ask ourselves how and why
the student movement has developed, what its potentialities are
and so suggest the course which it can take in the future. This
is what we hope this Ramphlet will contribute to the British
student movement. We have grounded it in & study of the British
situation: but it is necessary to begin by putting this in a
global perspective. The student movement is & response to chang=-
es in the educational system and in society on a world scale.

Education in Class Society

Education in general has the function of givinf individuals the
technical knowledge necessary for them to participate in social
life. It has also the function of ensuring that they conform to
the ﬁoals and norms of the society into which they are born. It
is ¢these aspects Qf education, of course, which are most common-

iy igegtified with it, Education is for many synonymous with
nowledge. ;

But in class society, the educational system performs other
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functions which are determined by the social relations on which
that society is based. It does not simply impart knowledge, or
inculcate norms of behaviour which would be necessary in any
society. The educational system performs certain functions which
are necessary anly to secure the smooth functioning of society
in the interests of the ruling class, and to maintain its class
rule. Education under capitalism is characterised by its funct-
ions in social selection, in ensuring subordination to repress-

ive authority, and in integrating people into a society in which
they will beyexploited. i’ & DPeob ocliety 1n C

Education in capitalist society is an important mechanism in the
process of dividing up the potential labour force according to
industry’ s requirements for labour of different degrees and
types of skill. This process largely confirms workers in the same
(or a very close) level p€ employment as that of their fathers,
but it also allows a few “talented’ members of the ‘lower’
strata to rise to the ruling class and so ensures a degree of re
newal in that class. Equglli significantly, this process legit-
imises inequality and privilege. If one does not rise to the tep
it is one’s own fault, for not working hard enough... And final-
ly, this process of social selection is an instrument for mask-
ing the fundamental differences in capitalist society(exploiter
vs. exploited) by presenting society as a finely graded hier-
archy with no sharp antaionisms. The ‘middle’ strata are given
the illusion of superiority oever the workers so as to create
a,cushion between the latter and the ruling class. Manual work-
ers are led to believe that it is differences between types of
wage labour (labourer/clerk, etc.) which are the crucial divis-
ions in society, and that mobility within the class is the
highest hope for most.

The schools functions within this process lar%ely by confirming
a selection which occurs through the effect of income, the cul-
tural conditions of the family and the social power of the class
of origin. These factors work to perpetuate existing class div-
isions, and the school system is desi%ned to push bach to the
class of origin the vast majority of the pogu ation. A mingrity
is allowed to rise, but aly by accepting the categories of the
dominant culture and the given authority structure. Promotion is
dependent upon the complete acceptance of ‘the subordination of
the student to the teacher first, and then to the head master.
The more complete the negation of one’s personality, the blind
acceptance of authority, the greater the guarantees that the
future will not lead to rebellioms, that the authority of the
boss will be accepted as a matter of rourse, and therefore the
greater the rewards.

With the family the educational system is the main instrument
for the transmission of the society’s values. The difference is
that in the family one of ten also receives values of a con-
flicting nature ( a clear class consciousness in working rlass
families), while in schools the values received are in general
those of the status quo.

The Development of Education

These functions of mass education in capitalist society are not
the same as those fulfilled by t he institutions of higher educat-
ion in : he period of the emergence of capitalism, or even in the
early industrialism. This is 51mp1{ because the mass of the pop-
ulation was excluded first from all formal education, and then
from the universities. Indeed at first the universities played a
marginal role even for the ruling classes. Universities were
founded in the Renaissance by students, and professors were hired

to act as tutors. The ruling classes took only a mild interest in
them, sometimes only being attracted to them out of the general
revival of a desire for knowledge. Education, however, was not
an integral part of the requirements of the ruling classes, in-
deed in some cases (Spain for example), was absolutely disdained
by the aristocracy. The educational system was left to a subord-
inate class of 1ntellectuals and bureucrats that one then hired.
The right to rule of the aristocracy was not challenged, and the
traditional pattern to give the first son the family fortunes,
leaving the pthers to mke their way in the army or the church

In time, however, the educational system was used more and more
by the ruling classes to enable their sons tp spend a few years
in relative leisure, to acquire a certain discigline of mind
(thus the retention of classical languages in the curriculum

expressly to develop with their highly com licated grammer the
ability for closely argued logical thoughtg. and above all to

learn to rule, by which it was meant to learn to command.

In the pre—capitalist world instruments of social control were .
generally quite sufficient to deal with ihe exploited classes.
The fami{y sent the younf ones tg church; the church preached

the sanctity of the family, respect of authority, resignation to
one’s state. and in exchange it promised a better lot in the fut-
ure life. 1t is interestin% here to note how the Roman Catholic
church, which is historically the religion of very poor countr-
ies, has always laid a stress on resiﬁnatéon, and the Protestant
churches a greater stress on hard work an self betterment(given
their existance in a society where at least a minimal degree of

self betterment was possible).
The Rise of Capitalism

ﬁith the rise of industrial capitalism the educat?pnal system was
changed, even if for different reasons and at different times in
all advanced countries and institutional education arose for al-

most all classes.

The educational system became thus composed of two different
nsarts, what we may call a ‘vopular’ and an ‘elite’ stream.

Although early capitalism did not really require a skilled or
even literate working class, ‘gopular’ education was introduced
relatively early. This was gar I{Odue to the need to save a val-
uable labour f ace from child labour and partly to cmdition
from an early age the future work force. .

The shift of the population from the countryside to the new urban
areas had led to hg breakdown of the tradi%ional family struct-

ure. The church was also declining in importance in the new envir
onment.

i{sation and resistance. The urban roletariat was proving to be
very different from the ald peasant classes.

Thus the distinguishing characteristic of the ‘popular’ educatim
al system was 1%2 brutal enforcement of discipline. The litera-
ture and history of the time bear a powerful witness to this

effect. The all impcrtant element was docility, acceptance of
authority. The soog%r the kind of conditions ¥ﬁat were to be met

the factory were met and acce ted the better. The teacher todk
th Ke boss, the prefecgs that of the foreman and the

the role of t



golicemen that were to hound the pupils for the rest of their

ives. Education was in the §¥stem marginal, or better an excuse

for its existence and more often than not 1t was not even

attempted.

In contrast, the ‘elite’ system was continued and even slightl
extended. Here too, however, education was, in a sense margina
Since one’s place in society was clearly ‘

defined by one’s birth one could easily afford to spend one’s

early years in leisurely pursuits worthy of a gentleman, tutored
by amiable eccentrics. The distinguishing characteristic of

the educational system for the elite was that it was completely
divorced from reality. Indeed sreat pride was taken in this. To
reinforce the point one studied the classics, greats or such
like, and education acquired a role similar to the ‘Grand Tour’,
a pleasant diversion, an interim between the joys of infancy
and the rigours of exploitation. |

what was important was the aquisition of an attitude of mind:
the . firm knowledge of belong ng to an elite, a belief in_one’s
4ght to do so, and the ability to command. If some knowledge

_Was to be useful later in life, this could easily be picked wp
“later on the spot£ and the educational system could remain un-
n

touched and uncontaminated by wordly considerations. It was
thus that the universities could remain aloof ivory towers
whgrf stydents and teachers could indeed be a ¢ ‘community of
scholars’’.

1f there was some authoritarianism, it was onIy because the
society as a whole was authoritarian. Indéed in many ways this
%dgca jonal system was a lot less authoritarian than society
at large.

The intermediate jobs in society, those between the elite and
the Eroletariat were taken by poor relations of the elite

or their illegitimates, and these seldom required more than

a minimal formal education. What knowledge or skill they re-
quired they picked up during a period of apprenticeship.

Changes in Capitalism

The further development of the industrial society led, however,

to a radical increase in the skill and lnowled%e needed by
society. This increase was experienced at all levels. The in-
creased competition in the internal and international markets
made r esearch and the immediate application of the latest
techniques of the utmost importance. More and more technical
knowledge came to be needed by the elite to rule, but also by
the work force in order to man the ever more complicated indus—
trial machiner¥ And as the size of the working units expanded
and working methods advanced, an increasing gap was experienced
between the direction and the shop floor. An increasing number
of intermediates was needed both to relay and enforce orders

from the direction and to provide information to the direction
as it became more and more aloof.

British capitalism, the earliest to develop and the slowest to
change woke up late to the fact that modern industrial tech-
nology recquires not only sources of raw materials, capital,
labour, and markets but a highl trained and adaptable labour
force as well. Although even Balfour had admitted that educat-
ion was '’ chaotic, ineffectual and utterly behind the times’’,

and bemoaned the fact that ** although Britain was a great in-
dustrial nation, there is no organised training ot those upon
whose ability and skill the future of our ngtlondepenQ’{,
organised education continued to jog along in the tradition
of British pragmatism.

The industrial revolﬁtion in Britain ignored the universities
and schools: it was brought about by self made men.
It was not really until after the second World War when British

capitalism had been forced to the outer limits of its technol-

ever greater comgetition by the capitalist giant across the
%1c‘ by revived European and Japanese capitalism, and by

the ruth.ess effeciency Qf state capitalism in the Soviet Union,
a whole new outlook on education began to emerge. When the words
¢ ajade in Britain’’ were no longer sufficient t o guarantee the

sale of the goods, when the Imperial markets ceased to be solely
the prero ative of the British ruling class, Britain would have

to streamline its educational system.
The Birth of the Technological University Abroad

tish ruling class only became aware of the need for
I‘f‘i:ggtelngll'2‘>g%galrgapril%alism'' after the end of the Second World

war, this was not, however, the case with other capitalist
countries.

In a sense, Britain by virtue of being tne first country tp in- -

dustrialise had had a fairly easy task. Its goods were superior
to those of its competitors, and furthermore in large areas of
the world,i.e. the Empire, it had no comgetitors at all. BK
virtue o its early monopol¥ position Britain was able to hold
a virtually unbeatable position of privilege for quite a time.

Other European countries trying to get a foothold of the inter-

national markets, either by comgeting commercially or militar-

ily for them, had by virtue of their having arrived second an

ug i11 fight from the start. America too had to_ fight, this

time not to capture the international markets, but simply to

ge%ger itself more independent of their previous economic fore-~
athers.

The need to industrialise in a world where Britain had already
established itself as the major producer of manufactures, and
even more industrial machiner{ where most of the technical
discoveries were made and applied in Britain, impressed on
these countries the need of a modern educational system that

was to furnish the countries with the technilogical skill they
required.

1t was thus in the France of Napoleon the famous Ecoles
Politecniques’ embrionic example of the technocratic schools of
the future, were founded to provide the technical elite that the
republic needed. These were established in all the countries

through which the Emperor’s armies marched and were retained
when they were forced to retreat.

If in France the emrhasis in the universities was for the pro-
duction of technocrats in Prussia the rising capitalist class
put a much-stronger emphasis on territorial expansion as a way
out of their impasse and the universities were closely geared
to the needs of the army.
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. have to disappear. It is much better if there is a sem

t

Thus these and similar countries, because of the relat

between their development and that of industrial cap?tgg?ggigs
a whole, experienced a much earlier coordination between econ-
omic and educational development than was the case in Britain.

- But these changes onlﬁlslightly indicated what was to come.

Capitalism in its highly developed stages has had to introduce

vast educational chanﬁgg w?igg are the basis from which the
grown.

EDUCATION TODAY

Modern capitalism is characterised by an acuté competition for

the international markets, igresponse to its basic contradict-
i?? gf overproduction. In order to compete efficiently, capit-
alis .enterprlses require a high level of research which can be
immediately aplied at both the product and production stages.
The tendencg towards the concentration of productive resources,
leaQing to both vgrtlcal and horizontal integration, is implic-
it in the.capitalist dynamic of competition and accumulation.

Thus modern capitalism is characterised by particularly great
educational needs. The ruling class has an ever greater need
for an educated work force. The directing elite needs more
technical knowledge to rule, and the armies of interm diaries
between the elite and the work-force - the vast industrial
bureaucracies 9bove all - are expanding.

Thus modern capitalism has basically three different classes to
educate. Now between the ‘elite’ and *popular’ stream there is
an intermediate technological one.

What is important however is that the educational needs of the
categories overlap to a considerable extent. The educational
needs of the tog ‘technocrats’ are not really_different f{om
those of the ruling classes. Their educational requirements
have, in a sense, converged since education or knowledge is not
any more marginai for either of them. At the other end of the
scale the more skilled of the workers have a need for a general
and technical education which is even frequently in excess of
that of the lower echelons of the intermediate classes. Here
too educational requiirements have converged.

The convergence in requirements does not necessarily point to a
convergence of the actual educational process, but there are,
however, at present some trends in this direction. Two aldition-
al factors are here of mimary importance.

The rise of parliamentary democracy in the West, and the organ-
isation of working class resistance in the form of trade union
and political movements, made it necessary to use the educational
system in order to maintain unaltered the crystallised social
relationships. Thus education t adlay is used to give rise to the
mgth of social mobility. In order to achieve this, the more
obvious positions of privilege within the educational 5{stem
blance of
democracy - if your position in society is, as always, guarant-
eed by your social birth, but it is glossed over with an appar-
ently meritocratic system. This ‘meritocracy’ has however a
built in bias, and so always gives the same result, thus leg-

‘ itimising automatic positions of power.

. The second is an econamic reason. If the educational needs of

di fferent classes considerably overlap, then it is more econ-

. omical to educate them to%ether. In a world of harsh competit-
. ion every Jittle bit counts! ,

But this convergence is not an absolut e tendenc%hleading auto-
matically to uniform educational institutions. e educational
requirements of different kinds of labour capnnot be fully re-
duced to common denominators. nor will privileges of any kind
be quickly surrendered. We have seen in Britain that the
rationalisation of the State secondary school structure, which
has begun to teplace the grammer and secondary modern schools
by the comprehensive, does not imply an{ elimination of public
schools: only the basis of entry needs to be modified to ensure
adequate flexibility and mobility. At a university level, too,
only marginal reforms are effected in the leading ruling class
institutions such as Oxbridge. Capitalist educational reform
does not yet threaten their existence in their present forms.

Producing White—collar Workers

The changing problems of capitalism do, however, necessitate a
massive transformation of the institutions of higher education,

a change of much greater significance than any which takes
place in the schools. Modern capitalism requires a vast expan-

sion of higher education, and the changes which must occur are
qualitative as well as quantitative. In earlier periods, uni-
versities served to educate the ruling class itself and narrow
strata of the future professional groupings {doctors, lawyers,
teachers, etc.,) who would themselves_be considerably privileged
compared to the majority of the population. In the present
stage, the higher education sistem is required to produce in
addition great masses of high { trained individuals whose
destiny is to become white-collar employees. The intellectual
element, science and its application, has become crucial to the
development of economy and society. f.arge numbers of scientists,

engaged in the research that is becoming a more and more nec-
essary part of industrial and military development; technolo-
gists, even more directly concerned with this process; lower-
level industrial management; administrators generally, with
both extra specific skills and a general education to make them
capable of higher flexibility; lawyers to service the giant cor-
porations - purveyors of human manipulation; and teachers to
perpetuate the whole process, as well as providing a higher
level of %eneral education for the rest of the exganding work
force. All these performers of mental labour are becoming more
and more essential to the system, a powerful productive force.
They are becoming an important section of the proletariat - paid
in wages and divorced from control of the productive process
just as are manual workers. And it is to produce these very
changed groups of workers, who are not even necessarily more
privileged or better paid than any manual workers, that the ed-
ucational system has undergone its vast expansion throughout the
world in recent years.

These changes have profound effects on the paitical and social
character of the student population. No longer part and mrcel
of the ruling class or of a privileged elite, increasingly des-
tined for subordinate positions in societ{. often unsure even
of this future and existing in an extremely insecure condition,
students no longer identify automatically with the bour%eois
order. They become ogen, in a way in which they have not been
in the paé%, to political and social ddeas and modes of action

which would not have been possible to the comfortable middl e~
class students of earlier generations - the strikebreakers of
1928 and the like throughout the world. |

We are not suggesting that there is any straight line between
the changing functions of education in capitalism, the expans-




: ~and responsibilities as well.

" ion of higher education, and student revolt. For students any-

where to become conscious of themselves as a group opposed to
the ruling classes and the existing social orser. much more has
been necessary. We must consider the wa¥s in which the univer-
sity expansion has been mediated in particular countries. In the
United States the transformation of higher education is more or
less complete, and ronflict arises over the effect which the
streamlining of education, dictated by the m2eds of industry,
has on the prqigects of intellectual fr cedom which is guaran—
teed by the whde liberal ideology of the university. In
Germany and France, on the other and, the universi%ies have

been vastly expanded, byt most have not been r2farmed in order
to adapt tg chgnged needs of capitalism a of the students who

are poured into them. The crisis arises from the same trans—
ition, but in a somewhat different form because of the different
stages in the transition which each country has reached.

The Political Crisis

We believe that the c mtradictions which have given rise to the
student revaolt have their ‘basis in the changing economy of
capitalism and its effects on higher educa ion, which have been
described and which we analyse in greater detail in the
following chapters. But the forms which student revolt has tak-

en are not simpy determined either at the economic or at the

educational Jvel, or in a combination of the two. Otherwise it
would be 1mpossibie to explain the timing of the revolt in
different countries. The crucial factor here has been the pol-
itical and id9010ﬁica1 changes which began throughout the ad-
vanced world in the fifties and have developed very rapidly,
although with great unevenness, in the last decade. Everywhere
a younger generation which did not know the ’thirties and

* forties has arisen to question the political divisions which
became fixed during that period. A new gen dration, which has
absorbed and takes for granted the material pr gress of the
last thirty years, can afford to examine the re evance of old
political institutions to the present age.

Youth does not need to accept that the choéce is bftwee two
repressive forms of society, cagﬁtalism and stalinism. The

general disaffection towards both of these, and especially the
erosion of both Social Democratic and Communist arties, have
grofoundly contributed to the student movement (and in add-

tion, the students have contributed towards their decline). It

is no accident that the real student revolt in Britain did not
emerge until well into the period of Labour Government. or that

in America was profoundly affected by the Vietnam was that

in Germany by the Grand Coalition, etc. Because of its orifins
the student movement can never involve the divorce fram D
itics which characterises the trade umnion movements in the

advanced West. As we shall see. it must develog its challenge
to the University, but it has tremendous political choices

Chapter 2 - The Institutions of Higher Education

Control

In the university sector of the higher educational system the
issue of control is fairly complex. According to official ideo]-

ogy universities should be automomous institutions, free to take
decisions independently of outside pressures, at least as regar-—

ds academic affairs.. ‘‘Freedom of institutions as well as
individual,freedom is an essential constituent of a free soc—
iety..."'" “The defense of academic freedom is seen as involving

a constant struggle to prevent interference by the state, pcl-
itica]l groupings or, of late, even students,~ in the organisatim
of courses and the appointment of staff.

The whole elaborate structure for the external control of the
universities (though not of other institutions of higher educat-

ion), is determined by this ideology. The Government does not
provide funds directly to the universities, but through the
Universities Grants Committee (UGC) which allocates funds among
the different claimants. Fven this committee cannot determine in
any detail how the latter are to spend their grants. This is
supposed to provide ‘‘an efficient shield against the intrusion

into academic %ife and policy of irrelevent political
influences’’. -

In this way the universities themselves are conceived of as
‘communities of scholars’. Scientific impartiality is guaranteed
by preventing external influences affecting them. From this st-
andpoint, to worry about their role in soclety is to worry about
the external constraints placed upon them,or rather it is to
assume that their role is clear and unambiguous (Pursuit of
knowledge etc), and that any outside controls are greater or
lesser threats to this fundamental goal.

Even at this level it is clear that the ‘autonomy’ of the uni-
versities is being eroded in certain ways, official ideology to
the contrary. We will refer to the tie up of big husigess and
some areas of university activity later, but even in erms pf
direct financing, the UGC is far from the harmless body it is
often credited %o be. ‘‘The majority of the Committee consists
of people actively engaged in university teaching or research;
the rest are drawn at present from other foyms of egucaglgﬂ. fran
industry and from research establishments’'?2 In fact, o e
twenty members in-1963, four, including the chairman, held dir-
ectorships of private industry, one being Chairman of Mobil 0il
and director of nine other companies, another ex—Chairman of
nilever. Two other members held appointments in the nationalis-




ed industries? The recent freeze on the university building
programme by the UGC is an indication of the gross external con-
straints within which the universities operate. But the debate
about external control of the universities is likely to be mis-

u?derstood unless the facts of internal control are first made
clear.

The Robbins! Report sums up the situation as regards internal

university government in England and Wales (except for Oxford
and Cambridge) as follows:

‘‘The ultimate governing bodies are the Court and the
Council. The Court is a general supervisory body; it is
normally large and ofgpredominantly lay membership. The
Council is the executive fovern1ng body that -actively con-
trols finance and externa rela&ionships... it also has a
predominantly lay membership’’.

Ultimate power lies with this majority of ‘lay members’, every-
where except at Nxford and Cambridge. Who are they? There is no
overall surveK available but we have one case study - that of
the London School of Economics. There is no reason to be;ieve
that the situation elsewhere is fundamentally different.

~The relevant section of the LSE report presents the following

picture:

‘‘Formal power at the LSE lies with the Court of Governors

which meets but twice a ¥ear. Real power, however, lies
with the Standing Committee of the Court, to which is del-
egated all power not directly vested in the Director ( he
is an ex officio member of this thirteen-man committee.)

A look at this Standing Committee over a number of years is
as_they say, revealing. There are now three members of
staff on it (the three senior professorial Governors) and
three ex—officio members viz., the Chairman and Vice-
Chairman of the Court, and the Director.

Lord Bridges

Lord Bridges (Director of Babcox and Wilcox Ltd.,Brazilian
Traction Co.Ltd., Equity and Law Life Assurance Society
Itd.) has been Chairman since 1957.

F. E. Harmer

F.E.Harmer has been Vice-Chairman since 1954 (on the Court
since 1947 and on the Standing Committee since 1948). Mr.
Harmer is Director of P &0 Steam Navigation Co. (dep.Chmn &
Mhgr), F.W.Harmer (Holdings) I.td., Federal Steam Navigation
(o.Ltd. (mn), Gray Dawes Westray & Co. Ltd., Hain-Nourse J.td.
London Life Assurance Ltd.,Metropolitan Life Assurance Soc.
New Zealand Shipping Co.Ltd. (Chmn), P&" Fund (Insurance)
LLtd., R.& H. Green and Selley Weir Ltd., Tradist Tankers
L.td., Westminster Bank I.td., Westminster Foreign Bank Ltd.

William Cory and Son Ltd. He is also Government Director of

B.P. Co. Ltd. and some subsidiaries; in 1964-65, B.P.

donated £6, 435 for ‘other purposes’.

The additional members (though not necessarily the three

staff members) are drawn in the main from the same closed
social field.

W.M. Allen

W.M. Allen, a member since 1954 (excluding 1961-4) i
Executive Director of the Bank o England? Lo B R

Lord Tangley

Lord Tan%Iey holds the following directorships:Bermuda
Broadcasting Co.Ltd., Broadcast Relay SerV1ceinyerseas) L.td
(Chmn), Century Power and Light JI.td. (Chmn) Cilgin Ltd.,City

Commercial Real Estate Investors Ltd.,City National Invest-
ment Trust Ltd. (Chmn) Cross and Herbert (Holdings) Ltd.
(jt.Chmn) Edifice Trustees I.td. (Chmn), Electronic Trust
1.td., Imperial Continental Gas Assoc. (Chmn). Independent
Film Distributors Ltd., Industrial and General Trust Ltd.
(Chmn) , London and Buntley Property C .,London Maritime
Investment Co., London MerchantSecurities Ltd., Portman
Buntley Estate Co., Rediffusion Holdinss I.td., Rediffusion
TV I.td. (deputy Chmn), Sanitas Trust Ltd., Second Industrial
Trust I.td., Technology Investmentl.td., Mount Everest
Foundation, Trans-Artartic 3%£edition I.td., Trust U%%on Ltd
Trustees C mfederation I.td. (Chmn), Ultramar Co.Ltd(Chmn),
Walter Wangler Productions I.td., Wembley Film Studios I.td.,
William Deacon’s Bank Ltd. (deputy Chairman), Yorkshire
Insurance Co. Iitd. (joint deputy Chmn).

Frederick Seebohm

Frederick Seebohm holds the tollowing directorships: Bank
of l.ondon and Montreal Ltd., Barclays Bank D.C.0. (Chmn),
Barclays Bank Iitd., Century 'Insurance Co L.td. (Chmn) Century
Insurance Trust I.td., Credit Congolais S.C.R.L., Friends
Provident and Century Life Office(Chmn) Gillett Brothers
Discount Co. Ltd., Merchants Trust I.td.

which emerges is one of heavy direct involve-
gggtpggtgaginess and f%nance. For instance in previous "t
years Sir Paul Chambers (ICI and insurance) and Sir Jock
Campbell (owner of Guyana etc.) have been on the Standing

iods., At present people like Sir
ggggiﬁgggh£g£.5ﬁ¥$ggt8$rof the U.R. Atomic Egergy Autﬁority

1. Farrer-Brown, Director of the Nuffield Fbundaplon
a?g42£62)pzake up the rest with the odd person thrown in
%or their ‘educational’ interests. That is, a majority of
the Standing Committee at any time come Irom an extraord-
inarily narrow social stratum: the directors of finance,
insurance, banking, the press and television, the higher
Civil Service, members of lLondon's Clubland (not the
Whiskey a Gogo but the Reform and the Atheneum). It is this
segment of tge ruling class in our societygwho also control

general educational policy within the LSE.

=g

This general control by those from big business does not mean
that this group is responsible for determining the content of
courses or the sélection of teachers directli. ther bodies and
individuals with interests and attitudes of their own mediate
between the governors and the concrete decisions taken about
teaching and research.




. academic ‘freedom’ - such freedom is of course pure

The professariat

The most important of these other interests at work is that of
the professoriat. In the civic universities this meets in the
Senate together with a minority of delegates from the rest of
the academic staff (according to Robbins never more than a fifth
of thegtotal senate). This is ‘‘the apex of academic govern-—
ment’'. Tt controls academic affairs, it makes major appoint-
ments and is the final authority on syllabuses etc. It is here
that the allocation of resources between different faculties is

ag{egd and clashes of interest between senior academics recon-
clled. |

The professoriat cannot be regarded as a mere tool of outside
interests yet neither is it fully independent. The whole oper-—
ation of universities depends upon the ability of the Senate and
Council to work together. In fact this never seems too difficult
for either body. The¥ are able ta reconcile whatever differences
of interest exist between them because they both accept the same
fundamental values. Tt is important to stress that the comprom-
1ses between the two sets of interests presuppose broader difin-
itions of the university, determined by the outside interests
and accepted by the professorate. The govern as are *‘the gbt-a
an

appeal in case of disaﬁreement.on the main academic body’’
furthermore the body that appoints the vice-Chancellor or

Principal whose importance ‘‘it would be difficult to overestim-

ate’’ and who must be the centre of g&ﬂ discussions involving
broad questions of internal policy’’. »

The real content of internal university control may be summaris-—
ed as follows: At the top are the Court and the Council, under a
variety of names but in any case being in the main self-perpet-—
uating; both composed in the past, now and probably for the
indefinite future of a majority of members drawn from the top of
the 1nst;tut10n§ which exercise power in the wider society, to-
gether with a minarity of academics, usually senior professors
who accept their definition of reality, at least to the extend
of being willing to serve on boards which they dominate. This
body structures the environment within which questions as to the
running of the university are posed (and answered). Its final
power of arbitration lays down the criteria for debate within the
Senate. Those conforming to such criteria are those who will in
turn be acceptable to the Senate and from whom, in normal circum-

stances, the professoriat (and thus membership of the Senate)
will be drawn.

In this way the values of the ruling class permeate down from the
top. Individual ruling-class interests do not in the main direct
particular courses o« spheres of research; ratﬁer he values of
the ruling-class determine what is to be cmsidered academically
permissible and relevant as areas of debate and research. But
this overall hegemony does leave room for other interests and as-
pirations to make themselves felt at lower levels. Here tradit—
1ons of academic style and classical conceptions of what a unv-
ersity is, or even very occasionally the demands of science or
scholarship, continue to play an important and independent role.
Within an overall bias (which means that a chair of ‘industrial
relations’ is taken for granted, while ome in revolutionar%
agitation is inconceivable) there is considerable leeway. By
ruling a whole range of considerations out of order a suffocat-
ing negative sanction is @erated: within the area left for de—
bate there is freedom for considerable and immensel{ valuable

y ‘academic’.
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Power in the Techs

Within the other institutions of the ‘bingry’ system the situat-
ion is not in the least obscured by any liberal metaphysics. As

AnthoqxICrosland has put it:

would not suggest for a moment that they (ie the unive-
rsities) are no% responsive to any intimation of the nat-
ional need that they can discern for themselves, or that
Governments are able to give them. They have always been
resgonsive an% nezer morehsohtggn tg-dgg. %ﬁg}g1ggnatggnse
] aut mopy whic ey en _
?;gwh?g r%ﬁeoother COTX%.GS can Fe said to be under more
] t social control.’’

This ‘gégggl' control is exercised without any buffers such as
the UGC. Apart from a handful of institutions called °‘polytech-
nics’ in the London area, the technical colleges are adminster-
ed by the local authorities, who appoint their governln% bodies.
These governors have powers considerably in excess of that ex-
ercised by their university equivalents: °‘‘The governors,%hould"
appoint tKe teaching staff, full-time, part-time and visiting..
(Ministry of Education Circular, 10-8-59). At the same time they
are very much refresentatives of business interests: ‘‘The gov-
erningr%ody of a technical college should consist largely of
people. ..who have current experience of the problems of 1ndustr{
and commerce...’’ (ibid). There is a certain ambiguity of contro
in that many local amthorities are unprepared for the problems
of administering_ what may be, in local authority termsi.enormous
institutions, and in addition finance for these institutions
comes predominantly from the Treasury and the national pool.
Thus considerable to-ing and fro-ing between the De mrtment of
Education and Science (DES) and the lLocal Authority might occur.

] , be signif
The rewaras tor direct control however are expectea tTo be Sl
Igant. ‘‘me of the most effective ways in which 1ndg§g£éaéé$g§_
can effectively help themselves... is to serve onlgo

' tal Advisory Committees’’,° Thus with
?éggrgoﬁgd%hgrd2$3?§ﬁﬁgﬁt of the Diploma of Technology in 1950’ s

Lpat : g {3
e most important factors it is said was ‘‘the recogn B
ggg ggdt¥he activepsupport given...by some of the leading ;gdus
trial firms, particularly those of the electrical engineering

industry’ 141t seems that“some of the priisure whic gggi%ogérms

] by an
to bear on colleges, partlcu}ar . Rug .
3g?g§h§he§ dominated, went close to infringement of acadiTlc
freedon and local government autolomy. B nsorship of students
' the credit side by the : , S,
%ggyilg?ggiggon of industrial training end their anglblet23§'15
istance in a dozen ways to the colleges which they suppor ;

The point about this sector of the educational system is that it

] 1
rrounded (and thus obscured) by any libera %
Eaitgﬁzgr 2ﬁgnrg¥e of the éechnicgl college %as alwayslb%en.rﬁgg
oénised as that of prov%%in%.a {alrl¥r?égeggtvggaﬁé%nathe£glgaS
whether this has been effectively carl Uk oF Dote btk
never been any question as to who 1s 1n co? bol LM L
carve up between the local authority, t%ealgg%ed el g v
ity and other interested parties has n%h P e g T ¢
the technical college exists to serve e i v w00 ot
] trial interests. No-one would look toO S
gggslggaéu%ggggs,llet alone bastions, of academic freedom.

Higher Education and Modern Capitalism

capitalism today sees education as having three inter-related
sets of functions.
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Firstly, it is responsible for the provision of skills increas-
ingly demanded on the labour market.

‘‘In our time progress - and particularly the maintenance of
a competitive position - depends to a much %reater extqu
than ever before on skills demanding special training’’

Secondly its research, particularly in the fields of science and
technology, becomes an integral part of the capitalist product-
ive process. Merely to survive in the world market firms and

nations have to apply new knowledge and new tecuniques of pro-
duct ion. |

‘ What nations sell in international trade is &9 an increas-
ing extent the ability to innivate quickly.’'’

Thirdly higher education has to play its part in maintaining the
general ideological control of the ruling class. As much is adm-
itted with talk of ‘‘the transmission of a common culture and
common standards of citizenship...’’ and the acceptance that it
1s a ‘‘proper function of higher education , as of education in
schools, to pr wide in partnership with the family that back-
ground of cqlture and social habit upon which a healthy society
depends, "’ |
The recognition and full acceptance of these functions by the
universities has been a relatively recent development in Britain.
Qnt11 well into the nineteenth century higher education meant
‘the education, moral and physical as well as intellectual of
the ‘cultivated man’ with its emphasis on ‘character’, ‘service’,
poised and rounded personality and an easy amateur command of
the non specialist skill appropriate to a ruling class in a world
of steam navigation, gunpowder, and manuscript. 190nly a tiny
stratum of the population entered the universities - in 1951 only
1.7% of the Eopulation had higher educational qualifications as
compared with 7,3% in the USA. 20As late as the 1930’ s nearly a
guagtgg of the total university p pulation was at NOxford and
ambridge.

The structure of higher education in this country is at the mom-
ent in the process of transformation. The mechanisms of the
transition and its impact on the institutions will be looked at
later. Fere we shall deal with its outcome in terms of the rel-
ationshig of education to the wider society and the effects of
this on the content of teaching and research. In doing so we
shall draw both ugon the comments of those who are the driving
force behind the transition and pn examples from that society
which seems to them to portray their own future to the education-
alists of the ruling-class: the United States of America.

Technological Capitalism and the Physical Sciences

Modern capitalism is above all technological capitalism. Compet-
ition of increasing intensity creates the n:ed for an ever more

| rapid renovation of the industrial structure. (The crisis over

Britain’s slow rate of growth in 1950’ s was, it will be remember-
ed, a crisis about the second fastest decade of economic growth
which Britain has ever experienced!) The permanent arms economy
which underpins the expansion of the system is predicated upon a

similar process of permanent inngvatig? of_ the means of mass des-
truction brought abait by the international arms race. In respon-
se to 'this situation ungrecedented sums of money are spent on
scientific and technological research. The universities are ex-
pected to integrate into the military-industrial complex.as both

}ﬂ the purveyors of trained manpower and of an unceasing stream of
| profitable knowledge and techniques.
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] ' r technologist may continue private}y to regard
g?g 28%%%%%?gsoas disinte%ested. But objectively viewed they are
big business. In the US total funds expgndgd on Research and Devw-
elopment in 1961-2 amounted to 14,740 million dollars. Mly about
one sixtieth of these were provided by the universities, as
against nearly a quarter by industry and two-thirds by the gov-
ernment21 Subsequently the American Council on Education statgd
that if these funds dried up *‘‘the whole character of many unive-
rsities’ reserch programs (and in consequence of their 1nstruc%g
ional programs) would change. Many research efforts would have
be abandoned completely. Others would have to be sharply curtail-
ed’’ 22 whatever the individual scientist thinks, his department-
al., facultv ~nd wmiversity heads will see themselves as 1n the

market to sell whatever he has to offer.

‘“The university and segments of industry are becoming more alike
As the university becomes tied into the world of work, the pro-
fessor — at least in the natural and some of the social sciences
— takes on the characteristics of entrepreneur... The two worlds
are merging physically and psychologically... The university is a
mechanisp held together by administrative rules and powered by
money."83The bluntness of this American writer is not found much
in Britain yet, but even an old-style liberal like Robbins can ’
discuss expenditure on education as ‘investment on human capital

at considerable length24

Such institutional factors have a profound and distorting effect
upon the development of science. In the past this was no more
immune to the influences of the social environment than any

1 Vi ] ] r tech-
er aspect of human activity, and this remains so unde
gg?ogica capitalism. Patterns of conceptualisation and concern

loped in the wider society do not disappear when the labor-
ggggyogs entered. As Xarl Korsch has written:

L tent of mathematical systems is also conditioned

hggiogggally, socially, economically and practiecaliy.:here
can be no doubt that before, during and above all after the
awaited overturning of the socio-historical world, mathem-
atics will be cons%raingg also to undergo a transformation

‘nore or less rapid’.’’

But this will reflect an overall change nn the organisation and
conception of life itself. Tts form cannot be determined indep-
endently of such a process. S
| “I{ would however be ridiculous for a would be ™Marxist’ to
oppose a new Marxist’ mathematics to the syg?gas labor-
iously erected over the course of centuries.’’ -

We do not wish here to enter the question of the ‘autonomy’ of
scientific thought. Quite clearly there is a camplex process of
mediation between the development of a particular science at a

icular time and that of the society at large. But equally
gaggifg 2cience, the attempt to conceptualise the world rationa-
1}y. i's influenced to its very core by the irrationalities of a -

cayl italism. The merger of science and industry is the
gggg¥é?§agﬁgﬁtgf science to goncerns and interests which are 1m-
posed on it from the outside: but the precondition of anyts01en-
tific progress is that science should be free to dgflge %.iagwgr
problems and cgqcerns, for prgress in sciente 1s alalectlcC

it is nothing. <

' 5 ans its concerns are given by the powers
%gaicig?cgogg§?mgotaog§y is the Qevelopment of 1ts.conc%{ns dis-
torted, but even its inner organisation has been v101%n éﬁ;ﬁ?ﬁﬁ
ipulated. This ean be seen most clearly in the casgto hrq‘been
associated with defense projects. Into the university has
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‘ ‘Soci i es there are crude apologists for the
L gt e eﬁmﬁisggﬁeengésﬁgl%&% to think Otfl thebwoﬁkgelsg?begleas gg
; | ' *34(which are perhaps De€S
Notbonly does modern capitalism require an ever—increasing m}%ﬁ"ug'édef,ﬁivﬁgﬂ%egf Zl(ldanovism).or the economists of the
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productive techniques makes direct physical : s F e bt ibly wish to understand. Nowhere do
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tegration of the modern productive pggceéses {th - clo§edkn1t sl anything on the fascism R8> &0 ption for mutual destruction
offers daily examples of this). The vast e ans? carf - gStrY or leamt an ﬁigﬁ o %%93953832%111 dominate the two major DOW-
ate roles within the bureaucratic apparatusxgtsei%n gk S“-grdln‘ which dominate e 19 in Vietnam figures nowhere in the offio-
easier for the incumbents of these to succumb to s er blocks today. The war 1n bstract is studied; any
pressures fr ad society in the abstrac
gglOW age%he expense of demands for profitability which come %?an 18%1%?521ggi%én%nigegenerally so fragmented that it can fit
e e T D gLy Mth, e internal pebice Soncs(se Squally well into almost any scheme
, , : | r apparatus (as Joseph
Stalin did) become self-defeating in a cgmplex roducti ' the ‘human sciences’ is made up of
vhich denands initiative as vell ac response fron nany of its an overshelning propartion o, 165 JJ'Tmoepts 15 endless, the
orodu : : e controllers of the corporate organ— : non—existent. At one lev
%gggé9ﬂﬁaggég¥sd°¥g¥ate modern %agitg%ism the search is on %or 2§agég%hg£ gggcgggﬁgiiggerequiiitig. canlbe :?g gﬁeigggﬁgggigg
‘ : , new ways of handling subordinates, f ne gets to the real WO
d;nteggatlng the work—force’, for ‘understanding’ the causes of 2gﬁsgg$érghe Qﬁgrgﬁg guclgar preparations for war, alienati%n
g S g ritapgi Bl e LR BT T e and Sxploitation, is in the odd sociological papet Hyich, Crren™
: . o control future markets. ' realities a nifty :
areas the social sciences make their peculiar contributigg.these ’§§§e§°mfﬁﬁ4“ﬁgwagg%aggﬁgﬁts are grgziﬁgAPg. n%w cggggsi%rgigﬁigg
: . is taug a evel,
Thg Etory of the tie-up between the interests of industrialists °r92ﬁ2db ?Eﬁﬁ?diyﬁfﬁbﬁéggY
and the growth of industrial psychology and industrial ggciology on Ve
h%s been told too m times to be worth repeating here.QWhat is | 1i
of relevance is that the sole aim of these sciences was to make e Devaam
workers amenable to directives from above. Excluded from dis- i
The human sciences have not always been in this state. The hist-

cussion was any possibility that resistance by the w akers could
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its pro
€ssionals in

retreat from t
‘academic freedom.’

Moore and Davis have *consulted’ with the government. Janow-
itz is ‘interactinf’ with the mllﬁgany. Bernard Barber
works frequently with industry.'’

The sums of moneg involved can be immense. In 1965 total govern-
a

ment funds to Be

vioral and Saocial Science Research amounted to

some $273 million. Of course much of this goes on ‘appliedz‘
socia% gcience. But ‘basic social science’' gets its whack. ‘‘The
State Department and the Defense Department and the various
cabinet level executives are the ones who make the highest use
of basic social sciences. The State Department, through its A
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{ggioﬁ? £ggan102ted $6 mgllion for its preliminary ‘feasibility

study’.
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finance such °‘scientific’ activities but sociolo
are able to hire themselves out to business and

In the US there is hardly a college without its i
for sacial research
'1ng. They do not in

ists in turn

he government.

: ts institute
resided over by an acadcmic of some stand—
it ivory towers:

“Wilbert Moore and Merton have both ‘serwved’ industry.




immediately accessible, Any sociology which claims to be *value~
free’* is in reality embedded in the values which already domin-—
ate society. But one cannot go beyond the present while coexist~
ing peacefully with the controllers of the status quo. It is we
who have to go beyond the present by teSting our theories against
the ‘realities’ of our societ{: conceptual criticism and pract-
ical criticism are inextricably united. Sociology is the pseudo~
science of those who reject this, the ideology of those who par—
ticipate in the processe: of domination. but simultaneously pre-
tend that they are not doing so. As such it fits in well into a
society.whose only excuse for continued existence is, on the
ideological level, its own complacent platitudes.

The ‘social sciences’ are ¢f central significance to modern cap-
italism, Not because they provide the magical means which area:p
needed to make the masses accept their conditions uncritically.
This Holy Grail continually eludes those who seek a final met—
hod of complete manipulation. The functionality of the social
sciences lies in their defining what is to count as ‘science’ in
our society and our institutions of education.At the same time,
once their way of looking at the world is adopted, the provide
a series of approaches to studying society alg of which vie with
each other in theoretical emptiness and taut, logical triviality.
Functionalism accepts the status quo as necessary, the various
empiricisms disintegrate the world into discrete and randomly
related phenomena which can than never be combined into an ade-
quate theory; so instead of theorK.we see a process of concept-
whi

ual redefinition and refinement ch can include every society
because 1t says nothing about any. -

slower in developing than they were abroad. The old universities
régained unchallgnggd in their lofty eminence. They considered
themselves as part of the leisure life of the ruling class,
where the new generations of rulers could learn an appro riate
l1ife~style, away from and above the sordid pressures of the
commodity producing economy on which their power and pr1yile%e
was ultimagely based. In turn, the owners of‘1ndustry, with the
easy-going attitudes of the first—-industrialised, applied few’of
the pressures which were so crucial for the development of scie-
nce and technology in Germany and elsewhere,

When the needs of science and technology began to be recognised,
it was in an appropriately dilletantish manner. Pure science
flourished as yet one more pastime befitting a member of the
leisured classes.
‘‘By the 1870’ s Oxford and Cambridge were ready to accegt
experimental science as an ingredient in education, but they
were not prepared to jettison their‘cherished ideas of a
liberal education in favogg of the ideal of a university as
a research institution.®’’

development of the new provincial universities, particularly
Eggardg!:hg end of the nineteenth century, modified this pattem

damentally. They began to provide the necessary

ggﬁcgggogu%or the ne%fprofgssions created by industrialisation.
For a small section of the middle class such an education now
became a necessity. But this neither challenged the basic prev-
alent conceptions of higher education nor provided a real tech-
nological output for industry. They combined -acceptance of the
educational values of Oxbridge with those of the estab11§hed
middle class. Insofar as they were considered to have utilitar-

ian importance it was as a training ground for careers in thg
professions ‘‘and these do not yet.include46mployment for which
higher technical education is required.’’ -

The problems of imperialism, of colonial oppression, of a world
system which keeps underdeveloped countries underdeveloped are
transformed by todays neo—evolutionists into the contrasts be-
tween ‘simple’ and ’complex’ societies. Tautologies  about small
roups leave no room for the war in Vietnam. The only room soc-
ologists find for the practical testing of their theories is as
adjuncts of imperialism - witness the recent vogue for studies
of ‘insurgenc{’ and ‘internal war’. But not hnlg does involve-
ment with US imperialism in South America or Asia expose the
commitments that skulk under the head of value-~freedom: the lack students was lower than in any other industrialised country.
of real %1d they c?n Eiv% toia ruling class on the retreat also Other indicfsfgf E?e lac% gf SCC§%§?23§ ggtgggggo%ggyngggrg?g
e. i fic ons 0 echno 1
iy e g s B S50 i e 12(5)?5? a%uda tie raélatively low percentage of middle-—c%ass children

who opt for this field.4<

eeds of the econo for technologically or technicall
E?giged Sersonel whichm%ere not satisfied under this struc¥ure

] ienore (until they belatedly caught up with the rul-
Yﬁgec§;§28§n %ﬂe mid ninete en=fifties) or shunted off to _a com-

different set of institutions. These were to be less
g%ggg%gntlang lgss well e quipped, but much more taxing on their

students.

titutions arose to fill the gaps left by the
ﬁn¥$£%g§ yog ;22m? gf some of the earliest, %he Mechanics Inst-

wrote:
itth§Th§g§engw institutes are organs of the middle classes, and

roose is to encourage the study of those branches
§¥e%§s3¥u§ knowle which it is to "‘the advantage of the

Here alsa while pure scientific research flourished, applied
science developed only slowly. Technology tended to be regarded
as something to be *“olerated’ because government and industry
supplied funds for it, but basically to be.an intrusion from the
outside. Even as late as 1959 the ratio of technology to science

It is here too that we locate the source of the alienation of
the student of the social sciences. His initial interest is in
understanding and changing society. He is told that the field
for him is economics or sociology. His training however consists
in learning at best how to tinker with the machine called society
at worst in the mastery of an esoteric 1argon which it is alleg~—
ed explains the world. It does no such thing. But t he expectat-
ion is not that easily destroyed, especially as there is an

available approach to the study of social reality which, distort- T

ed and bashed around though it be in academic courses, cannot be
ignored and still seems to many students to provide a genuine
foundation for a science of society. Marxism not only grasps the
present reality in all its concreteness: it also points_the way
out of the gresent impasse. Pitted against it the social sciences
appear as the sham they are. :

— ——

dge’
iddle
reeoisie that tﬁe workers should possess...The m
g?gsges hope. ..that by fostering such studies theKewill

stimulate 'the inventive powei of the workers to t
profit of the bourgeoisie.’»43

The Transition

In Britain the pressures for the universities to contribute dir-
ectly to the immediate needs of capitalist society were much

eventual
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The institutions which developed from these shared a number of
features which sprang from their origins outside t he mainstream
of legitimate higher education. Spanning the whole range of
technical education ~ from technical secondary education to a
limited amount of postgraduate work - they were poorly financed,
as the state of many of their buildings testifies even today. The

‘technical colleges’ have had a changing and unstable role:

‘*They have acted historically as a residual category - mak-
ing up the educational deficiencies of the primary and
secondary system, providin% vocational training rejected by
the univrsities, meeting the needs gor %n intermediate
level, and of those who, for a variety of reasons, wished to
pursue a university course in a technical college.'’

In this situation the institutions could and in thg main still
can only operate in one way: at the expense of their students.
The students on non—degree courses have the worst time of all.
These are run on a variety of bases, but in.%eneral all are
characterised by an extraordinarily high failure rate at every
stage. The Ordinary National Certificate for exgmple usually
involves two years vf part-time day @nd/or evening study while
the student is pursuing his ‘professional occupation’: The
Higher National Certficate requires a further two years of study
after the ONC. After this even further study is required to
obtain membership of the relevant professional body. The students
have to work their way through courses whose defining character-
istic is the need for rote-learninsz The sole aim of the enter-
rise is to_develop a minutely subdivided grading system along
he way while restricting entry into the professional association
insofar as this is possible. In 1956 of 5,786 students who had
enrolled for certain National Certificate courses, only 26%
passed their ONC and a mere 10% obtained HNC’ s. Comparable fig-
ures for the 1958 City and Guilds exams show, for a certain
classification of colleges, success rates of only 28% for the

termediate and 6% for the Final45 (Failure to takeHNC or
gi}ty and Guild Fintgl is not so much failure in the exams as

the decision not to proceed to t%ﬁs 1ev§1doft‘t€a§ping8) rge
imilar situation prevailed for those students taking deg:

?é%é%acou%ses (105?000 in 1962-63). Not only were.less than a

fifth of them full-time, 46but even for the full-time students

er failing to get degrees or the equivalent was
gg% %g?r% gsguggaginglforgthe gip Tech and 62% for those reading

r the University of London external degree in 1960-6147_The
ggmber of studentg who pass thr aigh these kinds of channels,
generally qn day-release, but p(SSlblK on block7re1easgtﬁfor
twelve week periods), or even sandwich courses is huge:the con-
ditions to which they are subject abysmal. They are perhapgtthe
worst victims of air educational system at every stage.of its

operation.

Post-war changes

By the middle of the twentieth century British capitalism started
to feel the burden of its gast neglects. It emerged from the
second world war irreparab { damaged as a_dominant imperialist
power. Its formerly unassailable political and financial positim
could no longer conceal the inefficiency of an old established
industrial base. Indeed, the legacy of the past — a world polit-
ical role and the position of sterling as an international reser—
ve currency - were to be positive fetters on attempts to renovate
industry, as successive financial crises have been witness to.

But attempts had nonetheless to be made to restructure British

Society in order to confront the problems facing its rule |
& period of twenty years the statg increasinglyginterggnegsigver

order to remove drags on over-all profitability. Nationalisi
the most backward industries in orger to provige essengia%ssgg-

vices and materials to industry asa whole, the state has also
tried to force (or bribe) other industrialists to arrange their
affairs in the long-term interests p€ the ruling class as a whole.

This state intervention, direction and * Planning’ which now

characterises modern c italism has occurred
the least of which is the educational one.e M levels,, not

Already in 1943 the need for a much closer inte
ion and the economy was beginning to be real1se5faﬁéoghgfpgggf32-
ent of the Board of Trade then said:

‘“The initial advantages that gave this count almost for
the asking, its place of pre-gminence in worﬁ'manufactm?e
and world markets have long been fading. More and more in
the future, it will be necessary to &ef? on the quality of
our industrial and commercial personnel’’... ‘*The coun
cannot afford to rest content with a system under whichrihe
technical education of its potential skilled workers, indus~
trial leaders or commercial executives i & left so largeli'to
the initiative of the young employees themselves...From the
goint of view of the countri's manufacturing industry, agr-
culture and commerce, the raining affordeg by s system of
part-time education in conjunction with employment is long
overdue...Much closer collaboration between industry and
commerce and the education system is essential if the count~
1l:'ﬁefls t o develop a national system and the personnel with

trainigg and t he knowledge adequate to the needs of the
future.*’

Quajlitative changes begin to take pjace in the relationship be-

tween the state and the universities. Although the state had
been financing the universities previously, this had involved
relatively small sums - £1 million a year in 1920’ s rising to £4

million in 1940’ s. This was to rise to some £200million by the
mid-sixties.

The nature of this change was recorded in the University Grants
Committee’ 8. report for 1946, when to the previous terms of refer-
ence (vis: . ,To enquire into the financial needs of university
education and to advise the government as to the advise the gove-
rnTent as to the application of grants...’*) was added the foll-
owing: |
‘‘...and to assist the preparation and execution of such
plans for the development of the universities as may from
time to time be required in order to ensure that they gre
fully adequate to the national needs’’ (our emphasis).4

From now on higher education was not to be iudged by its ability
to provide the ruling class with an appropriate life~style, nor
with its success in the transmission of Yrofessional skills to
the middle classes. From now on *hationa needs’ ie the demands
of big business for trained personnel and a constant output of
new techniques, was to be the criterion underlyinf all govern-
ment concern with higher education. This concept is the unifying
thread of a whole host of postwar reports and recommendations.

Nggiwas this change anathema to those with power in the univer-
sities:

‘*The needs of the state havé almost without exception been

met when the need has bgﬁn shown clearly, precisely and auth
oritatively to exist.’’
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Robbins

But if there were not prihcipled objections t o the subordination

of education to the needs pof the imperialist state,

t here was a

ture of attitudes and institutional arrangements which
?gggggggugugg subordination both ineffectual and inefficient.

Despite Teepeated investigations and proposals - in the Percy

bot

education and

ort (1945) and the White Paper on technical education 1956) -
h the relatively smal

1 percentage of the population in higher
the imbalance in favour of the humanities and pure

science remained. The Robbins Report was an attempt t o remedy

a ° e ° b
is situation. Approppriately enough it was presided over
ggéeone,whose own career epitomises the coming together of tKe

elites in governmegg, industry and education vhich characterises
modern capitalism.

] ort was the first systematic attempt to relate
3%2 g%?ﬁé%ﬁrgegf higher education to the needs of a modernised

capitalism. Its proposal was clear:

4 ¢ : t .
Gggagegigzain and in the light of national needs and res-

to advise Her Majesty’s Government on wp?t princip-
?ggcggs lggg term development should be based. (our

emphasis)

he pattern of full time high @ education in

So too was the rationale behind its recommendations for the ex-—
pansion of higher education:

‘*The growing realisation of this country’s economic depend-
u

: . . -
on education of its population has led to much ques
ggg?ngpof the adequacy of present arrangements. Unless

hi%her education is rapidly reformed, it_is argued, there is

' f this densely populated island maintaining an
%éeg&gtgoggsgtion in the fiercely competitive world of %he

future.’’

And. if there is further need to underline his point, Robbins
has'wgitten elsewhere:

I am sure that if we do not move forward on something

il le indicated by the recommendations of our
ééggigggesgg5§re in real danger of beilng ~outclassed and

undersold.’’

Given this view of the role of education, it is not surprising

| i ] to
t should be willing to subject the universities
gg?ﬁt?%? £§%2§ the same criteria of success as any other part of

industry:

26

] tion is positive. Therefore, even 1£°4t
2gg§d}%ehéﬁgsﬁ %gggathe,rgturn on the volume contemplated in

our recommendations, as measured by earnings different?éis,
was likely to fall below the general return on comm:rcia

investment -~ which we are inclined to daubt -~ there wou%%

i s important element t
§¥1§i133a§?ﬁ§ rggourses still remains and there are other

tment that also bring ‘external economies °.
gggm%hgieigg?sw%,gubmit, a presumption that the total amourt

can increase quite substantially in comparison with what has

t by comparison
spent hitherto withogt incurring di§credi
Eiﬁg ogdinary commercial investment or W1th5§nvestment in most

forms of nationalised industry.’® (Para 628)
The yecommendatiens of the Robbins Report can be divided into

two sorts, The first concern the extent of expansion of educatim
in general and technology in particular. Thesg were immediately

welcomed by the Government and have been implemented even faster
than Robbins envisages. Thus there were, by October 1967, 199, 400
students in the universities and 95,000 in the training colleges
compared with_Robbins’ estimates of 197,000 and 75, 000 for these

institutions. 9Thus on the crude level of total numb ¢
ing, Robbins has already been surpassed., = L oors 10 Sreims

The second set of recommendations concerned the structure of the
educational system. Here Robbins favoured a continuatjon and a
strengthening of the university system. This was to be extended
so as to include the training colleges and also the more success-
ful areas of the binary half of the system. There was to continue

to be a strong buffer between the universities and direct govern—
ment interference in the form of the UGC.

‘Academic Freedom’

It is in this area of the reprt that the Labour Government, ded-

icated to dragging British ca italism into the tech

has sacrificed. Robbins himself still adh: res baggcggigg%ga%hgra
conceptions associated with the view of universities as elite
institutions. He wants them to accept the functions ascribed to

them by a changed capitalis
mode of operatf pitalism, but not for them to alter their

world of business, without however denying the requirements of

Sohastics naf ther U, ETIocts, e concorms o large mumpers o

il B
gg?:giggsggggggfiggatesi training graduates ig rgggargg oﬁ‘-
will do a finished ?gg..?Agntﬁgpggggﬁégg Egegltggdaggdggic

:gagg? {gsgfstggeggmiés to tur? out ginisgeg products, and
a conscious attem O me
quality and quantity of productio ."gs g TR

British academics have nothin ainst capitalist
they do demand a privileged pgsfgion in ?Q. ng%ec%ggigggh ?%2

direct pressures. They will serve it faithfully provided their

subordinate interests are met. Their special ange they elgbéraua
in the liberal ideology of ‘academic freedom’. Academic ‘freedonf
has never meant any fundamental questioning of dominant capital-
1st values: it has always been the ‘freedom’ to accept the socie
ty as it is in its broad outlines. It was never supposed to lead
for example, to a questioning of the necessity for the state to

manufacture weapons designed to exterminate civilian pogulations

or to engage in repeated wars of rfolonial @pression (though,

revealingly enoigh, it was taken to mean that students at Essex
in 1968 could not question such activities.)

Robb%ns himself is quite unambiguous on the matter:

‘..1t 1s impossible to int erpret that principle (ie the
principle of academic freedom) as 1mp1y¥ng a gighé of the

universitges to operate independently of the needs of public
policy.’* o8 . |

However, in the Robbins Report itself the red meat of ruling-
class interest is mixed in with various hangovers #from ragﬁticn-

al liberalism and Robbins believes that there is in the recomm-

endations ‘an etliical element.,.guite outside the consideration
of returns.’” The major difficultv which he comes up against in
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his attempt to marry the interests of the old academ%c community
and the needs of modern capitalism lies in the fact that expan-
sion of education in the university sector leads to greater ex-
penditure than a similar expansion outside the universities. It
is here that the ruling-class has broken with Robbins. British
capitalism, attempting to renovate itself as rapidly as possible
has refused to pay the price which a ‘liberal’ solution of the
problem would demand, or to put it differently, liberalism is no
longer competitive.

Functional education

After much hesitation the Labour Government has committed itself
to major expansion of higher education outside the universities.
1f our economic straits allow any expansion of highar education
that is, it will be concentrated on the groposed polytechnics,
rather curious institutions which are intended to combine the
benefits of direct control with the ran%e of a university educat-

ion, but without giving rise to any of the nasty illusions which

" a liberal education can still foster. (these illusions arise not

from the content of university education, but because the mere
fact of the university teacher refusing to become positively
involved in capitalism and its needs is increasingly a threat to

the system. )

The decision to develop the Polytechnics has caused considerable
confusion in the binary sector of the system. Some have welcomed
these proposals as strenghtening their position, some have seen
them as confirming in perpetuity their second class status. In

i both standpoints are correct. The bina sector is see
gga%%ggctgy part 6% %he economy. Not for its tggchers the priv?b-

eges o academic life, the cloistered retreats where pure schol-
a%Ship (or laziness) can prevail. They are instead part of t he
competitive world. They will be tested by howwell their product
satisfies the requirements of industry and the state. They will
continually be under .fairl direct scrutiny. But at the same
time they are offered the chance to justify themselves to the
powers that be in a way not open to those in the unive;sitjes.As
simple man erial criteria dominate the technical institutions
the possibilities of advancement open up new worlds to those who
t each in them. Those who really take to the rigours of such a
life are offered rewards appropriate to the successful education-
al entrepreneur. No account is taken, of course of those who
fail. or of the students who will have to absorb the shocks which
result from the absence of any protection against external press-
ures, and the totally inadequate internal facilities.

The lines of the system of higher education which shall see Brit-
ish capital safely into the technological era are becoming clear.

Barring major ‘catastrophe’ (such as a socialist revolution) the
new modes of domination are starting to sort themselves out. Even
Lord Robbins’ liberalism is affronted as ¢‘We are now confronted
with the prospects of an e cational caste system more rigid and
hierarchical than before’’ At the top will remain Oxford and

cambridege, still devoted chiefly to educating the ruling class

(about two thirds of their entrants are from public schools, and

the Franks Committee did not propose any fundamental change in
this for oxford). Here the old elite approach to education will
prevail, although infused with those new skills needed by those
who rule in industry and the Civil Service, For these entrants
the children of the bourgeoisie no great functionality is requip-
ed. A certain ‘lifestyle’ resulting from broadbased courses is
still considered essential.

¢ \The Federation of British Industries, to my surprise spoke
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with great approval of Literae H ;
| umaniores. . .
the new school of Engineering and.Econor(;ics.?'fﬁgpE i

The civic universit i :
of the ruling class. offering o inue,to, train a tiny proportion

ing a small minorit ]
:h%egoogggﬁe goﬁ¥§egggde$%$.?nd social rat rdgeog Eﬁgﬁgesggdgﬁgia
turn out similar sorts gf’p;ogggs° ot he ain dowever. theyowlil

binary sector, but inadequately vs Jor the new capitalism as the

of the prevalence of prepared for this task because
chaficellor has descrigég %ﬁgigggggzand interests. As one vice-

‘‘Round every senate table sit
! . men whom the word universi
stands for something unique and precious in European socgg-

ty: a leisurely and urbane attitud
on from the obligations to use kgoglgg gcggiégggégicgfeggggb

... At the same table sit men for whom the uni ity i
institution with urgent and essent jal obliggégggglgg ;ngP

ern society...a place which societ
maker for scientgfic research and ¥e£ﬁ§%gg? ggog¥gsg?9?§1

This tension between tradition and functi ' .
eralism which could be afforded in the hagfg%;tg% ?ggggggl?gé1b—

and crude economic eigencies gaverns educational policy today.

‘Production, productivity, ex :
’ ’ ports -~ everything we ha
achieved at so great a cost - i & S
S L T O e

0 son at the 1968 Labour Party confe
et T et lod by s caeclonal wrvtes W dpes'nct
italist world makes on it Itm?g ?nwoigeratgagldly ot i Pl

. . ri °

g&iggf educational and industrial worlds as cheag%yaggg%ag NE
ot {ias possible that the government iursues an. ‘afti-uhiver.

ne, of which the:decision to subject th
parliamentary scrut iny in the most recen manifgsgggiggPances o
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Chapter 3 The Students

We have tried to analyse the functions which higher education
serves in modern capitalism, and the relationship of educational
changes to trends in the devleopment of capitalism. Our main
concern in this pamphlet is to show how the student movement has
emerged in response to these changes, as well as the more gener-
al political crises, and to argue the course which we think the
student movement should take in the future. In chapter 4 we
analyse the conflicts which have occurred; But first it is use-~
ful to examine who the students are -~ where they come from, how

they are selected, and where (in capitalism’s scheme) they are
going to.

A wealth gf sociological studies has exposed -~ sometimes almost
accidentally - how i1n Britain more even (but not much more)than
in some other capitalist countries, the educstional system oper-
ates a very effective system of social selection. This selection
involves, in great measure, sorting out the sons and daughters
of one section of the working class from another, and much of
the sociological data is confusing in so far as it refers to
these sections (manual workers and clerks, ¥for instance) as dif-
ferent ‘‘classes’'’. In the descriptions which follow we have had
indvitably to reproduce such confusions: but is as well to bear

in mind_that .the undoybted diyvisions between ungkilled. skilled,
cle%cal, groftelssiona and other workers are .n.oi class divisions

For this fact is very important in helping to explain why many

in an apparently very higth selected, elite groyp such as
students are, should nevertheless come into fundamental conflict

with the capitalist system.

The Early Years

The process of selection begins almost at the monent of birth.
From conception on, the child of manual working class parents

) has less chance than the ‘‘middle class’’ child of succeeding
on the educational ladder - and even, less rhance pf living at
all. For a comparison of infant mortality rates shows that the
children of semiskilled and unskilled parents are twice as like-

: 1{ to die before the age of one than are the children of middle
class parents :.

Social Class Of Parent,

Mortality According to Registrar-General’s Classification(l)
er Thousand . 1 11 111 1V V
irths, 1950. 10 B2 Y g iy iquiin i g4
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During the last 50 years the survival of infants has i1ncreased
dramaticall¥ in each social class, but the relative levels of
the mortality rates between the classes have been maintained.

Indeed, the relatively unskilled al workers a
today than they were in the past.(11) s are worse off

The child learns his social culture mainly through the language
that his parents and social contacts use. This process of learn-
ing begins when he can respond to, but not make, verbal signals
(111% That is, ¢he child will start to acquire from the age of
one the necissary tools of communication that will enable him to
make the best use of whatever educational facilities are offer-
ed. Bernstein has shown that the middle dass child learns to

communicate in the same sort of language as that which will be
later used in the school situation: the socialisation of the
child takesﬁ;:lace within a certain formally articulated language
structure. e future is conceived in direct relation to the
educational and emotional life of the child. Consequently, the
child grows up in an ordered, rational structure in which his
total experience is organised from an early age. The school is
also institution in which every item is linked tp a distant
future and in consequence, there is no serious clash of expect-
ations between the school and the middle class child, or between
the teacher’s values and those of the child.

The lower working class family structure on the other hand is

less formally organised than the middle class to educate the
child The linguistic relationship between mother and child is
one in which the lanfuage structure limits the ability of the
mother to verbally elaborate her subjective meaning. The working
class child is sensitive to a form of language use quite distin-
¢ ct fromthe middle class usage. Thus, his language is confined
i toa ublic’’ language. Compared to the middle class child who
. has mastered both formal and mblic language, the working class
child is at a distinct disadvantage in the school. He discovers
the limitations of his own ranguage structure - which aﬁns
a large number of idiomatic, t ransitional phrases from ch he
can choose - compared with that of the middle class child who
has learnt to use language so that he can select to mediate his
individual feelings. The language structure of the teaching
situation 1%, both formal and public. The language of the working
class child is public only.

Add to ‘the language influences at work on the child other fact-
ors such as the availability of books and reading material; the
mother’ s attitude to her children: the number of children in the
family; the availability of good nurse and primary education
in the dead hearts of the industrial cities compared to the
middle class suburbs; the general family orientation; the sick-
ness or health pf the child(4)It is then clear that by the time
th2: child enters the infant school his educational chances are
to a large extent determined by the accidents of his birth.

From Primary School to Grammar School

From the moment that the child enters the educational system, the
middle class child is likely to pull ahead more than the worﬁing

||| class child. The choice of primary school shows a class orientat-

| 1on: only 16% of working class parents send their children to a
1! primary school getting-31% or more childﬁf? into a grammar school

| compared with 44% of the middle classes.

A school which already had a high reputation for zettinz children
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into the Grammar School will iVe the child the sort of educatim
necessary to get over the llg us hurdle into grammar school.

las found that after tes :
?gggn at eight and eleven, with standard'geiﬁs, that the children

: ed schools drew further ahe
ggftgg ggggugchools. Children from all social classes benefit

from a ﬁood school environment, but such an environment is more

eneral
?n all aspects of the child’s educational life, the middle class

child benefits far more than the working class child.

Two examples will suffice to show what is amply illustrated as a
general principle. A. He adopts a series of standards about the
parents’ attitudes to their children and shows from this how the
child from the middle class home benefits on every count. AssSess-
ing the parents’ standards of infant care, of infant management,

ing a representative sample of chi-
an those who were

y available to middle class children. Douglas shows that

use of medical services, interest in school progress, desire for

child to go to grammar school and the wish of the parent for the
child to stay on at school, tested by doctors, teachers and so o
throughout the country, he found the following figures to apply

in at least four of the above criteria:-

Upper Middle Lower Middle Upper Working Lower Working
‘Class Class Class Class
81% 98% 34. 6% 19.6%

B. Douglas tested the children at eight and at eleven years with
a standard battery of intelligence tests. He found that children
from the middle chss tended fo improve their performance as they

went through school whereas working class children tended to
deteriorate :~

Average Test Score At Change
. 8 11
ddl
" 2 Upper 56.64 56. 99 0.35
Lower 52. 96 53. 88 0.92
Working
Upper 49. 99 50.05 0. 06
Lower 48. 05 47. 55 ~0.50

Thus, in the school situation, the various factors acting upon

the working class child tended to make him lose ground in relat~
ion to the middle class child. These factors vary -~ language
structure, parental interest, teacher’s attitude, quality of
schooling -~ but they combine to push the working class child back
relative to the middle class child. Thus, . of ch ldren in the
ability range between 55 and 57 gn the test scores, 51% of the
upper middle class children got to the grammer school, compared
to 229 of the lower working class children. Thus, of children
who have similar intelligence and ability as measured by standard
tests, the upper middle class child was more t han twice as like-
ly as the worging class child to get into the grammer school. This
is most acute am mgst children of marginal ability -~ the
‘borderline’ cases, the ‘late developers’ etc.

Floud and Halsey, in another standard work on South West Hert-@ )

t not only does the middle class child of sim-
ggggsgégiiggogotgéwogking c{ass child have a better opportunity

of going to the grammer school:
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Ability/Opportunity Ratios 1952 1954

Professional & Managerial

Clerical 3'33 %’gg

Supervisory, small : ;

shopkeepers etc. 1.04 1.00

Manual Workers:skilled . '

and unskilled 0.97 0. 89
1.00 1.00

-~ but that in any year when thete is a ‘bulge’ thos
a{%hof marginal intelligence will not get igto thg §r§£$igr§2h§g?
although in previous years they would ﬁave got into the grammar

ﬁggog%ésghégilggain tends to work to;the detriment of ithe work-

Thus, it seems that ‘“he division that le ’

' _ ads to the
school is the one that occurs ar aund seven or eigﬁ%.ogr%ggagasis
of reading ability’’(7.) Furthermore, it is %his division which
is already to a large extenf predetermined by the child’s’ social
background, which will determine the rest of his career.

The Grammar School and the Secondary Modern

It is difficult to lay down the exact
ercent
gg tg a grammar School as opposed to agtendingggo££ ggﬁégr%grgho
Secondary education, since not onlg do arrangements vary
ut

: io
agé~group will lead to differing interpnegaé{oggm?g;seéghe;ggr.

What is known, however, is the distribution of social class cate~

gories within t
oainly Concegnegezgrammar school in the period with which we are

1951 (Table 7 of the Early Leaving Report)
Professional Clerical Skilled Working Unskilled

& Managerial Class Working Class

24. 6% 10.4% 44. 3% 20. 7%
1961 (From Table 12 Statistics of Education (HMSO) Supplement to
Part 11)

27. 2% 14. 4% 42. 2% 14, 2

The inference to be drawn from these figures is that during the

period that most of the present student po ulatio
into the grsmmar schools, there was a-&egdgncy‘tonfgggﬁegogig%ude
semi-skilled and unskilled workers’ sons from them; their repres-
 entation during this period drops from about 219 t p nearer 149

il ghe additional places were taken up during this time by the mem—
| bers of the clerical and professional classes’children. The child
. | ren from the working class tended to be catered *for by the Tech--

}? nical, Comprehensive and bilateral schemes during this period:

| 1961 Distribution of social class categories in technical,bil~

ateral and comprehensive C
ation, 1961 ~'gMSO.? schools. (From Statistics of Educ-

Professional Clerical Ski]lled Working Unskilled
& Managerial Class Working Class

11.3% 9.6% 54. 1% 24. 9%

We are now able to get a clearer picture of the nature of child-
ren in grammer-type schools in 1961 compared to those in the
other secondary schools :-

Registrar-General’s Classes:

‘Grammar-Type’ : 1 11 111 1V \
Ind. Efficient 22% 4%, - - “
Tech. 9% 10% ™% 6% 5%
Grammar 40% 30% 17% 13% %
Other Sec. 29% 56% 76% 82% 88%
100% 100% 100% 100% 100%

But not only did the gap between the classes widen, during the
eriod we are considering, in terms .qf grammar school entry. It
s reflected too in the achievement of the c i%dren in the sch-

ools as measured by °‘0° Level results. Lacey found that when

the figures for success at ‘0* Level for the years 1951 and 1961

were compared not only was the representation of working class

children in §rammar type schopls lessening: there‘was also a de-
cline in performance as measured by passing five ‘0’ Levels.

Father’s Changes in % Success Changes in Repres-—
Occupation in ‘0’ Level entation of Class
Categories in
Schools.
A B C D
Grammar Grammar Grammar Grammar
School and Comp. and Comp
Professional
& Managerial 8% -5% 2.6% -3. 4%
Clerical 9% -% 2% 4%, 2. 2%
Skilled 8% ~10. 3% ~1. 9% 3.79
Semi-~& Unskilled 10% -5. 8% -6. 5% -2. 4%

I1f columns B&D are compared, it becomes obvious that the positim
of unskilled and semi-~skilled worker’s sons is the only one mark-
ed by a substantial decline in representation in grammar-~type

schools, and in success at ‘0’ Level.

It appears that, despite the wonderful promise of the 1944 Educa~-

tion Act, the generation of studegts who are now in the univer-
sities have bee? 9ro res8sively filtered out by social selection
and examination}9 en these factors are added to the inability
of a working class home to support a school child after the
statutory 1eav§2% iﬁp. plus the mass exodus that occurs after
GCE ‘0’ Level, : apparent that those who get int o the sixth
form and thus into the running for the University are those from
homes with the cultural and financial orientation t p education
that will help-the child along the way. Even among children who
do well in the tests to get into grammar school suffer a deter-
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ioration whilst t here that is reflected in
if Ehey come from homes in Class 1V and V.(fgﬁ%ﬁug?Et grgg{Tgnce
most likely to enter the sixth form is the one who was not only

%npgggngg?(tgggd of his age group at entry, but also has Class

As Douglas has said(19) ‘‘In the schools, we are const
predictions which are self-fulfilling oﬁing to a sgstgﬁtég $g§égg
we make an intitial judgment of a child’s worth and thereafter

continuously reinforce it by the qualit
given, and i;y the opportunitieshg vis gfggrgg?.Peaching 50 %5

The Explosion in the Knowledge Industry

This process of selection has been developed as part
of -

mgus expansion of t he numbers of studentspat allplevels g? %Egr
educational process, and esgecially in higher education. Before
ge proceed to examine the effects of selection in the student
ody, and the qualitative changes in the social destinies of the
Tass of studentsfl it i necessary to outline the sheer quantitat-
fve aspects of the change in higher education. If we consider tle

ollowing table we see slearly how the expansion has taken place:

Students In Higher Education i
1900 - 1967, in Thousandg.England i

University Teacher Training Further Education All

1900/1 20 5 - 25
1924/5 42 16 3 61
1938/9 50 13 6 69
1954/5 82 ) R 12 122
1962/3 118 55 43 216
1966/7 154 85. 5 54. 4 294. 3

|| .Thus, in the eight years ’54 -*62, the student population incre-

ased by nearly 100, 000. In the five years between ’ 62 and ’ 67,
(when the university population was 199, 000), the university

'i- size increased by over 70,000, or half as much again.

Even given this growth rate, the Robbins’ Report estimates have
been made to looﬁ conservative when we realige that for the
Academic Year ’'66/67, the total number pf students was 27, 300
more than was estimated for. Thus, in t he ‘‘white heat of the
technological revolution’’, the six years between the commence-
ment of the Robbins Report and the Academic Year °’66/67 saw the
number of students in higher education just about doubze.

This full-time explosion was achieved by an unprecedented -
amme of university and training collegeyexpansgon. by"uggr25?ﬁ§
and expanding the ten CATs to University status, and by an imm-
:ggflégfgease in the mmber of places to degree standard

This rapid extension of the universities and colleges was said

| by Robbins to be intended to cater for the ‘bulge’ of Yost-war
a

babies, but it now seems likely that the number of qualified app
licants is continuing to rise despite the levelling out of the

| population curve. For :xample, Robbins 2etimated that in 1965
i there would be 64,300 students with 2 ‘A’ levels qualified to go

to a university. In fact there were 73,200. The universit
places available have almost doubled. In 1961 65% of studgnts

J{ with minimum entry qualifications got places: 196? only 57% did

so. This is particularly so in the Arts and Social Sciences,
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where of those who applied and were qualified, ‘only 36% got a
place in the year ’'66/67. The number of students entering the
Social Sciences between the years 1962 and ° 66 rose by over 120%

Whereas:Robbins called for exﬁansj on to a target ¢ about 204, 000
by 1970 S, the universities themselves are now calling for ex-

pansion to about 250, 000.

This enormous expansion in education is reflected at all levels

as more and more young people stay on at school and take the U\
levels necessary to get them into some form of higher education.

There are about 18,000 part-time students now; there are exgegt-
ed to be 30.000 by the *70s. 30 polytechnics are being establish-
ed to give degrees in the secondary sector of the misconceived
binary system. It 1is envisaged tha by the mid *70s, there will
be 60,000 students at go% technics alone. The education colle%es
0

alre 14. 000 ahead o eir Robbins targets, are expecting
haveagipanaed to over 110, 000 E? »73/74. The new target for

students in full time education in °*T71 is 1ike1goto be about
380, 000 : instead of the 312,000 envisaged by Robbins.

Thus. we see at every level a massive expansion of educational
facilities on offer. Education investmen is now very big

business indeed :~
Annual Expenditure on Education (4

54/55 gt 18 £560m
84/85  :atii. £1784m

Education now takes up 5%% of natibnal expenditure, compared to
347 ten years ago. Teachers in full-time maintained schools have

increased from 240,000 to 290,000 over the last ten years. There
are now the equivalent bf 316,000 full-time teachers in the

educational system. (15

Who Are the Students ?

Selective tests at every level of achievment have ensured that

at each stage in the educational process, among those of the same

measured mtelligence, the lower social classes drop out first.

We have shown how at each level - birth, social class learnin%.

readine ages, eleven plus, and ‘¢’ level there is a built-in ten-
%o emphasise the class nature of education. At the univer-

d
s?%§f this illustrated in the following manner :-
I.Q. Father's Social % to Higher Bducation % to work
status Degree Other (including
Part~time
study)
130 Middle class 3T% 4% 41% 59%¢10%)
Working class 18% 12% 30% 70%(10%)
115~29 Middle class 17% 17% 349, 66%(4%
Working class 89?, 79% 159% 85%29%;
100~114 Middle class 6% 11% 17% 83%(87%
Working class 2‘73 493 6‘72 947527‘73

(From Robbins Appendix 1 Section 2 Table 4)

 Thus, the middle-class child is the child best equipved to jump
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- The student body in the technical colleges is almost exciusivel
male (Birmingham for instance, had 7% female students in 65—66)?

due to the lack of emphasis on social studies and arts subjects.

Sanford found in his study of technologists in the making (21 )at
Bristol College.of Technolegy in '61-62, that by comparing the
student Eopulatlon there with that at Nottingham University, and
ts of the ’ 51 Census, that they were ‘‘more nearly repre~
sentative of the community as a whole than are their university
counterparts. ‘‘The over-representation of Classes 1 and 11 and
under representation of Classes 1V and V is considerably less
marked than at Nottingham University. Over half the students at

Bristol had not thought of applying to a university, and of those
Who had, over half withdrew their applications or turned down
university places on acceptance b{ he college -~ ‘‘reflecting a
positive preference for vocationally oriented courses’’. As well
as the more working class orientation of the technological unive-

Bristol: and more students attended industry - run sports clubs
than the colle%§ oneés. Enquiries into their social background

revealed that they were predominantly Conservative voters, with
lower middle class backgrounds.

Social destinies of students

There is a general gradation of institutions within the higher

education system itself. Not only is there the binary system
which makes a distinction between the Univers1py~sector, and the
other colleges, the art-schools, the Polytechnics and so on, but
within these sectors there are also fine gradations between in-
stitutiins, which are reflected in the social origins of the :
people they attract as students. These gradations also determine
to a considerable extent the detail of the individual futures of
students after they leave hi%her education, as obviously do the
subjects which individuals study. But if we look at the picture
as a whole, we can trace major %eneral changes in the social pro-
spects of students, which affect all but a small minority of the
student population, The origins of students may larfely determine
the fact of their becoming students in the first place. But it is
their possible destinies which more directly affect and explain
their own activity and consciousness as students.

That this is so can Eartly be understood from the fact that once
in the system of higher education, it appears that the workin%
class children will do as well as, or sometimes marginally better
than the child who has begy pampered all the way through by a
public school education(22)So selected and groomed have they be-~
come, that the standard of their exam performance will lead to
high achievement at the wniversity level. Malleson at University
College found evidence of an inverse relationship between fath-~
er’ s occupational class and result of student exams. It seems
that having crossed every hurdle in the w , the working class
child at the Universi?y,can start to compete on Tairer grounds
with the middle class{93) Indeed, there is evidence to show that
students from technical schools and grammar schools do signifi~
cantly better once at the univefsitx t han do the pugilf from the
public and direct ﬁrant schools., 24 ”This being so, it 18 not sur-
prising that how they think of themselves, and how they act, ber
comes more closely related to their future than to their past.

It 1s necessary, therefore, to examine what that future is like~
ly to be: to consider how far it now tends to detach working-
c{ass students from their origins, or te drive them back towards
them. And not simply the students of working class ori ins, of
course: what is the future for the larger numbers of students of
bourgeois and ‘‘middle class’’ (professional, clerical) origins?
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In the nineteenth century imiversities were almost wholly the
preserves of the bourgeoisie itself and of the petty bourgeoisie
deriving from it -and closely related to ft. Students who could
not expect to be catapulted into the leading ranks of the fuling
class were nevertheless assured of a comfortable niche in Church
or A or Public School -~ in any case securgly removed from the
exploited mass, and esconced in a milieu throughly permeated with
the ruling ideology. Desgite a role, in some countries, in the
revolutionary progress of the bourgeoisie itself, the era of mod-
ern class struggle found students as a groug ranged firmly

ainst the ris nf working class. In Paris in June 1848, as
Cliff a?d Birchall recall in their pamphlet on the recent French
revolt (35)the students were ranged on the bourgeois side of the
barricades. Likewise in Britain as late as the General Strike of
1926, when many students were active strike-breakers. In this
period socialists regarded students as a groug from whom individ-
ual recruits might, with difficulty, be made to the movement.
They did not see the gossibi%it; of winning students across in
large numbers, collectively. 9g

In this century, and with increasing speed since World War 1I,
there has been a rapid expansion in the numbers of students
(illustrated by our figures, given above, for Britain: but else-
where the changes have been even more dramatic). This does not
correspond to any -rapid expansion of the ruling class: on the
contrary, the concentration of capitaé, and with it effective
social power and wealth, has increased, narrowing still further
the numerical strength of the tiny minoritﬁ which controls in
capitalist society. What has happened is that, as our analysis
of the changed functions of education dn capi’calism would sugiest.
more and more students are being trained for jobs as white-=colla
employees of the state and industry - not so much as future
members of the rnlin% class or even, for the most part, as age-
nts of the bosses with significant supervisory or directoral

functions.

Insecurity

ons. But apart from a tiny number of the sons of the great and
%owerful, there is little assurance for any student < such a
future. Even an Oxbridge degree is no guarantee of entry to t he
bourgeoisie itself, in an age of monopoly capital. With that
degree still not secured, there is increasingly little hope of
performing such entry. Of course it is still possible to in~
herit shareholdings, and even directorships; but to gain share-
holdings by achieving a salary large enough with which to begin

to build them up, formal higher educational qualifications are

ted out, be even more necessary to achieve entry to
%gxgrpgégels of occupations. So for the modern student, %he first
barrier to individua assimilation dhto bourgeoils sqciety is p
often the uncertainty about his ca icity to achieve the qualif-
jcations at the end of the course nhe is undertaking. Apart from
direct failure of exams, failure to complete the course means

ble proportion of students do not attain_the
333&1%133%?33§fawne gongequence of such failure, especially for

a]l and manual workin —~class homes who have
?Eggggtghgﬁgglgégréﬁt of their initiég s%atus and Whogq garygtsns
cannot afford to support them in further attempts to °‘‘rise’ ",

a crushing return to the office, if not to the factory.

rity is fed as much b ¢ sgyccess’® as by failure. Even
Eggeégggcgr d?diploma does not today guarantee a particular kind
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of future. And the occupations to which degree -~ or diploma -

holders can aspire are not generall
Ct y where ne §
prackets’” of Sociely. Hleufen are ailuble to ndicate the -
graduates after completing thei
courses. A considerable minoriiy continue to f v F
research - to be distinguished from t h Ot oy iy g A
self is a reflection of the uncertaingacwﬁf- ¢ et B
ch

fggcgssfg% student: his prospects on I{aying u3§33§§1§§e§r§h§o

% r attractive, or even definite, so he prefers to postpone a

sion. Another sizeable group proceeds to teacher train ng,or

to training for law
S Reld chfntisimbloguent: o | ooretarlel work, efo. Leas

Percentage distribution of first—degre
education, training, andeemploymentFIQSSEggd?gggs e ot

Men Women All
Further study
Teacher training 25'3 %g'% %9°8
g;h$g&3€a%ning 5.6 10.6 3°8
n . .
Otﬁers{incl.overseas b e o
students returning 18.9 16.7 18.3
home, unknown, etc. )
100.0 100.0 100.0

Among those that do obtain em
men go into indust
and education.

ployment immediately, a majorit f
ry and rommerce, of women into publicjserv{cg

Percentage dis
fialdn o8 emplg§$gg%}O?Qgg-géf?gg?egree graduates between main

Men Women All
Public service
exclieducation) iy 26.8 14.8
5ggﬁgt%3nand Commerce 7%'3 §$°§ 19.5
ey §9 1o i

Job prospects

Of those whose prospects are indicat
ed b

R R R O, R A O
into education.(29) So do a goga g.n ba fr o others.Afo
though some go into adminstrative rgTegr gh a1 oo 1

2 e vast ma
ggr;e:g¥%ng.igain1¥ 1n schools. In either case, theng;éggeggo%n-
bt a;p:h ghi e-col}ar workers. They are wage-workers just
i bothyi ocker is; they are entirely seperated from real
at largé. Even ghghﬁgognxy1$gtiagﬁaggogggggagiogiand g e b4

o)
Tilletes ST deckurlog ponts hile cniyay Bebiere™
ough sti.

the wages of the most hifgly paid manual wogkers).lsuffer from

job-insecurity at lower levels
Only a tiny proportion reach t and from the same powerlessness.
heads of departments in large &giggigiiggg.and p08f%10n ey

The posit
servgce..igg.thmost of those who enter other forms of ‘‘public

general, very similar. ‘‘Administrative’’ Jpbs,
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into which a very large proportion go, are different from
directing roles, and do not necessarily lead to them. The work
done is largely of a technical nature, with little part in effe-
ctive decision-making (and none in determining the framework
within which decisions are made). and the rewards are commensu-
rately lower. Of course, in some branches of both national and
local government service, the prospects for.advancement are con-
sideragly greater than tﬁey are for teachers, and‘there may be a
correspondinglﬁ greater attachment to the bureaucratic structure
within which they hope to rise.

The same may be true of those (and they are a majority of those
first-degree graduate men who take jobs) who enter industry or
commerce. The majority of these are graduates mn science and te-
chnology subjects, and the data provided by one recent study of
scient}sts in industry is somewhat ambiguous on this point.
Prandy ( 30shows that getting on for half of scientists and engin-
eers, with degrees a diplomas, working in industry are in re-
search and development work. The remainder are largely dn

‘‘administrative’’ positions, but the majority of these are con-

cerned with manufacture, operation, maintenance, installation,
and design for manufacturer - fairly technical work, Only me-
fifth or less are in non-~technical roles, and only 10% become
directors. This means that while there is a considerable prospe-
ct of risine to become a director, only a small minority do in
fact make i%. The prospect for the majority of graduates in
science, engineering, etc., entering industry is that of larfel
technical work with no control over general direction even with
the enterprise. The salaries, while higher than those in teaching
do not compare with those of directors in industry; promotion is
an uncertain and somewhat remote prospect.

While we should not minimise the possibility of rising to manag-
sarial and even executive positions which the graduate workin fh
industry (or public service) does have, the fact remains tha
.?nly a small minority of graduates do yeach such levels, and that
or most these are remote and nncertain if not impossible goals.
And if this is true for university graduates (and the UGC figures
refer only to these) it is even more true fo; those who undergo
other forms of education. Trainee teachers, for example, can hawe
no illusions about a destiny of great affluence and influence.
The few really elite roles which are available are 1 rgei% reser-
ved for the university students - not for the graduates poly-
technics, colleges of technology, technical colleges, art coll-
eges, and colleges of education. By and large the majority of
these, like a large proportion of university students, can only
expecf to get fairly undistinguished white collar jobs. Of course
in these ;obs they may receive certain privilefes (not always
financial) compared to the rest of the industrial proletariat.
But the 1ncreasin%1y determinant trend is forcinf he mass of to-
day'sl§tudents into the working class when they leave university,
or college.

They may not always be conscious of themselves as members of that
class, and even trade unionism may be a slow and ambiguous devel-
opment among sSome groups of them, Nor, when they are still in
higher education, may they see themselves as future workers.But
no longer can but a tiny proportion of students see themsel-
ves as future rulers. Of course, this has been increasingly true
for a very long geriod. and does not itself explain the student
revolt. But the ties between the student and bourgeois society,
in terms of the student’s destiny in that society, have been
especially strained in the exgansion of higher = ducation which
has taken place since the last war. This straining of the object~

&4

ive bonds has laid a basis, which combined with the changing

nature of the mniversity and the sub ects ¢t
1% the vPrying Yoliticai crises of tge d?ffgggg% éguﬁgr?gg 1%3.
students® conflicts with their colleges and with society. I is
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Chapter 4 The Conflict

The emergence of students as an important politically active
force is a very recent phenomenon in advanced capitalist coun-—
tries. Until three or four years ago %hose who 3g a eé Eheoun
future of university industry and government were completely
unworried by what happened on the campus. The discussion in the

columns of elite journals, government committees and busines
dinners went on ugtroubled gy the need to man pulgge gﬂe sguaent

section of the ogulation Mass sit-ins, strikes and demonstr-
stions didsnot hit the colleges until Berkeley in 19641 Berlin
in 1966~7, © Paris in 1968. In Britain, although the heyday of
CND gave a foretaste of the future, mass activity among students
dates from the LSE sit-in of March last Kear. Yet already the
upsurge has ﬁmprinted its message upon the wider society. It
has shaken the complacency of late capitalism. Together with
the struggle of the Vietnamese, the ghetto ugrisings in the US
and above all the general strike in France it has brought to an
end the ‘‘end of ideology’’ and confronted the ‘‘concensual

soclety’’ with radical, socialist alternatives.

Yet the ng.us of this unrest, everywhere analysed, are nowhere
explained clologues have spoken of ‘“intergenerational con-
flict"4=,§as.if subsumé a phenomenon under a wider category
explained ti and the fgpstrations of upwardly mobile students
of working class origin® (although protesting students come
from the whole range of social originsi; others have emphasised
lack of physical amenities (somehow a long walk to the lavatory
makes one pose the war in Vietnam% or the role of a few agit-
ators in rmranipulating the mass student bo (gerhaps this
should be called the °‘‘Bolshevik as Hypnotist’’ thesis). So
accustomed are the{ to manipulating peogle as objects, whether
in the factory or the university, that the adminstrator of bour-
fois education and their sociologue apologists never conceive

t as possible that revolts against their rule are not produced
by an alternative source of manipulation.

But neither has the left been particularly successful at coming
to terms theoretically with the new student revolt. Its analyses
has8 remained at the level of generalities that rarely guide
meaningful action. Those that go further than this tend to pro-
claim students as ‘‘the new vanguard’®’ ! - ignoring the vast nu-
mbers of students still unmoved by the insurgency. Others merely
regeat arrot fashion that students need to join up with workers
- true but it says nothing about how to mobilise the students
who are to-do this linking up.
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The basic cause of the student upsurge is to be found in the one
factor never focussed upon b{ the applogists of the status quo:
a

the changing forms of manipulation required by the new capital-
ism. This is related to the changing function of the univer-
sity (see Chapter 2) and the changing composition of the student
population. It affects different sections of the student body
differently. But associated with it are more_general factors,
that affect all students. These are particularly important if
a view of long term possibilities is to he abtained.

The Failure of Reformism

No account of student militancy can ignore the wider failure of
social democracy. The last five years have seen a general dis-
crediting of attempts to overcome the evils of existing society
by the gradual changing of the existing power structure. In the
U.S. the ‘‘New Frontier’’and the °‘‘Great Society’’ have progre-
ssively revealed its true nature, through from the Bay of Pigs

to the Vietnam War and the Chicago convention. In Gerggn¥ the
‘Great Coalition’’ has left student militants and individual
trade unions alone facing the threats of Emergency Laws and the
present reality of police brutality and grgss monopoly. In
Britain the ro{e of the Labour government is too well known to
bear repeating. The oppositional statue of the Communist Parties
in France and Italy has meant that their reformis s politics was
not so automatical{y exposed by events - but their intensified

searckh for national (i.e. bourgeois) respectability soon dis-
enchanted first a smgll minori%y, tgen much farger numbers, of

studants when these themselves began to move.

The fruits of disillusion with reformist and permeationist

yolitics are easily seen. In Germany it was after the SDP join~
gd the government ¥hat its expelled student wing, the SDS gain-
ed its real strength; in less than 3 years the American SDS
moved from a permeationist attitude to the Pemocratic Party,with
the slogan ‘‘Half the Way with LBJ’*, to all out opgosition to
capitalism: dn Britain the halfhearted pacifism of the CND has
been replaced by the massive militancy of VSC demonstrations.

The success and militancy of direct action in turn encourages
more direct action. The failure of social democrats and liber-
als to fight for reformist nr liberal demands is readily con-
trasted wfth the success of the NLF %E Viefnqgf at least among a
minority of students. The action of these 1n ‘turn fers
possibilities of success to other sections of students. A succ-

ess in California encourages a struggle in Berlin; one battle
in London can produce a rash in a dozen other universities. The

May events nn France Yrovided.the climate in which struggles at
Hull, Hornsey and Guildford could take place.

{le the ritualised and jargonised ideologies of the past re-
ggal their 1mgotence, a,n%w generation finds its feet through

its own activity and its own example.

The Student Experience

This leads us into the second underlyinf factor. Students are
above all young. Nowhere else in capitalist society are young
people separated off and pooled tpgether in the same way. There
are no factories containing only young workers. But late capit-
alism concentrates growing mumbers of students into special
institutions. This has many disadvantages for the long term dev-
elopment of a studént movement -~ isolated from the mass of the
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population it can easily be taken on by the authorities without
receiving outside h and nt Is incapable b¥ itself of real%y
damaging the ruling class through asttacking their profits. Tt
also lacks the tradition of sustaining stru%gle that some
sections of workers have, But ‘this lack of tradition also imeans
lack of inhibition by outdated modes of struggle or bg gast
defeats. Youth alone can confrgnt late capitalism with the
resources of unlimited imagination. It is not weighted down by
the past. When young workers occasionally do strugfle for their
own ends {as in apprentices strikes) they too display some of
this initiative and ability to learn quickly. Yet it is only in

_the colleges that.these qualities are really concentrated. That

is why students nave been the first to respond without inhibi%fion
to the much wider disenchantment with past political forms.

These two factors, however, do not explain the recent student up~
surge. They determine its form mly. They do not locate the undex
liing sources of discontent and opposition to the status quo that
students feel. To understand t hese it is necessary to look at

the particular relations of different ti 25 7
t5 UADITALTAL socioty ent sections of .the student body.

The student body can be broken down into three more ¢r less

distinct sections on the basis of their future role in capital-
ist society

Firstly there are the technologists (including in this physical
scient¥sts£ These -are being trained éo pl ag integralppgrt in
the produceion process. In reality they w?il be nothing more
than ver¥ highly skilled workers. Their labour will be product-
ive and he{ will be employed because the value of what they -
groduce will be higher than the value of their wages -~ in short
ecause they will produce surplus value. In terms of their
future nble in the economy and their present conditions in the
institutions of higher education (where, in general, they have
to sign on for classes and lectures, have long fixed hours of
work and are given little time or opportunity for a relaxed
personal life, with high failure rates in the exams) they have

much more in common with manual workers than other section
of students. Their eventual earning power wilgnge relatively

high -~ but no higher than for isolated groups of the working
class (e.g. some Fleet Street printers). Yet at present the tech~
nologists are almost completely non-militant and reactionary in
their attitudes.

Secondly there are what we will rall the technocrats. These are
destined for the middle levels of the bureaucracies of state
and industry. Here they will implement the dicatates of the rul-
ing elite., They will deal with the administration of men rather
than of things. They will be paid not because they produce sure~
plus value, but because they help manipulate those who do, them~
selves willingly accept manipulation f rom above. Into this cat-
e%or{ fall management trainees, many students of business
studies, some economists, lawyers, etc. Some of this group re-~
cieve the same training as technologists (e.g. in engineering),
others as ideologues (e.g. industrial sociologists and

psychologists).

Thirdly there are the students of the ‘‘humanities’’ and arts.

These will play a role in progogatinf existing ideology and cul-~
ture -~ as teachers (although these also include technologists).
academics, journalists, etc. It is this section of students
that has above all been involved in the recent upsurge of milit-
ancy. To see w%K we have first to look at the impact of the

e c

transition in

functions < higher education.
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The Crisis of the Transition

The history of capitalism is the histor¥ € t he transformation
of previously entrenched attitudes and interests under the imp-
act of the developing needs of production. We attempted (in
chapter two) to portray the elements of such a change in the
field of higher education. It is implicit in our argument that
it is the liberal conceptions of academic freedom and of disin-
terested scholarship that suffer in this process.

At one level ‘‘academic freedom’’ was always an ideology - a sim-
ultaneous denial and defence pf mundane interests. It defined one
style of leisured activity for the ruling class and their immed-
iate hangers~on. As the preserve of this elite it was not
expected to extend any f urther. Those with political and econ-
omic power were part of the same group as those teaching or be-
ing . aught in the universities. Academic autonomy was a device
whereby one section o the elite was prevented from intruding
upon the affairs of an other. It was possible because YBere was
‘‘no basic difference between the two sides involved’’

But an ideolo%y is never a question just of conscious deception
or self-deception. It is accepted by whole strata who have no in-
terest in doing so. ‘‘The ideas of the ruling class are the rul-
ing ideas’’ It moulds the opinions and shapes the actions of all
- sorts of subordinate groups. It becomes an integral part of the
total social process. Its jettisoning requires a more or less
prolonged and protracted effort.

The old structure of higher education and its accompanying ideo-
logies copditioged all sorts of other structures. It became the
chief means by which the middle classes could transmit their
status from generatiogn to generation (see chagter 3%. By the
1950’s it conditioned the expectations of most of those who
wanted to move up in society. It defined part of a hoped-for
way of life. Above all it dominated the rest of the educational
structure, as thousands of teachers preached its standards to
their successful pupils. In this way the ‘‘liberalism’’ of the
older universities, with barely concealed distain for the needs
of mdustry and commerce, became an integral part of British
intellectual 1life. As such it also became an 1ntegral part of
the crisis of higher education in the late sixties.

At the top the radically changed function of the universities
under late capitalism are readily accepted ~ particularly since
Oxford and Cambridge will, as elite institutions, be hardly
touched. Further d own middle level academics, whether with the
%lee of the successful entrepreneur or with the resentment of
he new entrant to the world of the work-—ethic, acquiesce in
order to preserve their privileges. At the base however the re-
action is bound to be different.

A whole seétion of students is bewildered to find that what

awaits them at the end of a long and arduous climb is not the
kingdom of the mind they were promised. Increasingly what is de-
manded of them is not pure science and scholarship, free debate

and critical thought, not an up to date and expanded version of

the old university (it does not matter whether this actuall
existed or not - it is what the students are taught to expegt),

but participation in or apologetics forthe world of money and
militarism, poverty and police forces. Instead of being offered
a chance to understand the world and society they themselves

are subjected to crude quantification; in place of an explor-
ation of reality %hey getqexams. Altéough thgir institutiogs

may still be described as ‘‘communities of scholars', the atmo-
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hphere i1nside these comes to resemble more_t@at of factories.
?anardy's novel Jude never fulfils his ambition of entering
Christminster: had he done so certain d1s111usignment would
have awaited him. Today entry is almost automatic; but for the
non-member pf the elite disenchantment remains. Those most eager
to learn soon become those most alienated from the means of

learning.

t makes little difference if the elite is chosen by birth or
aglgriteria of ‘‘merit’’, to varying extents arbitrary (eg in
the :

art colleges), for the mass of students their position is to

be low level uncfionar%gs in tge capitalist ord%rihésoggixgr-
ity education expands they no longer éver expcc -

3%:%5 igcterms ofpmone¥ an%.prestige. A few, mostly from Oxbri-

dge, might rise to_be th

majority can only look forward

priately low salaries.

high priests of bourgeois society; the
iver %o being its clerks, with appro

' sponses are open to the disenchanted student mass
%hg§régﬁydggprgu O(not yet apmajor phenomenon in Britain), or

ind individual avenues of escape (for instance,
35322?? %ﬁe§132n1§ol¥é %he other extreme and complsively iden-

' tem, seeing inability to succeed as an_ expre-
gé{gnwéghtﬁggrsizne¥ailingsgnot of the structure; ritualistic
participation in the academic rat-race becomes an end in %ngOWJ
right. They can come to accept their position, trying t% n
enjoyment and self-expression in non-academic sphergs % roms
coffee bar discussions to drinking sessions and student rags).
But they can also rebel against_the total structure of dominat-
ion. articulating their particular grievances as part of a gen-

eral view of capitalist scciety.

The Erosion of Liberal Values

This last possibility completely changes the si%nificance of the
dem te over the liberal values associated with the old notions
of ‘«academic freedom’’ and a ‘‘community of scholars’’. For
the structure the student finds_ increasingly oppressive to him-
self personally is simultaneously breag1nf with the values_he
has been brought up to accegt. Paradoxically an ideology elab
orated to defend the old interests of the high priests of the
ruling class can become the mobilising cry of a new army of the
dispossessed.

This disintegration of the old academic ideals is part and par-
cel of the general erosion of liberal values under state monop-
oly capitalism.* The mutual interpem d¢ration of thte state and
the monopolies makes the old mechnisms by which the bourgeoisie
used control its own increasinglg useless, and even dangerous,
to it.Parliament, for instance, becomes only a minor weapon in
big business’ armoury of controls over the state. At the same
time the growing centralisation of the ru11n% class increase
the possigility of a coalescence of different sources of oppos-—
ition to it. BRecause they might facilitate this processb .

‘ {democratic rights’’, ‘‘freedom of speech’’ and so on begin to

be seen as a dangerous luxury. | |
* n the campus this erosion can take on forms as crude as else-

w ferred above to increasing government and indus-
ggﬁgf'cogt¥g¥eo£gr the internal operation of %he unlvers1gy I%

] ‘ e blatant forms of external control:e.g.
é?rggitgo?ggén§r§¥§§ ?3{0 the %?ves g% sguden.s. Desp?te Q%S pre-
valence this has not often been noticed. It did however lead to a

t—in in Teeds earlier this year 11 after it was dis-
gg%gggg %%atlghenhall porters had as part of their official
duties to investigate people’s political activities.
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More than ten years ago a considerabl

. e pub
?ggdogﬁr %he issue of spying on studentpgc%%giggggfo¥grﬁ§yb§8%$
1 oriey revealed that M15 were collecting reports oh the

bPersonal habits, reading habj : S
ents. ‘‘Some of the things T hove seoiiside activities of stud-

Lords, °‘‘have really been almost levap. s told the House of
’ : unbelievable.
teacher has been asked i1n effect what documegtsAJ{ggffg:;Eg has

in his room which in fact
find : means that a teacher has bee
b na a way into a colleague’s study. This is not a thing gﬁg%d.to

appens now and then: it is
eag%es of mine who work in ngégg 3213é%s§2§ ha S ous. chi e

Lord chorley’ '
about the cgnguggeech ood others to make Startling disclosures

member of M15 admiggeg?cqﬁ%gyhservice. amid the hubbub a leading

: - a ;
university and college in the B¥§tngb§§§eggg?]§1ng from every

This abandonment of liberal forms by the bourgeoisie carries in-

herent difficulties fopr them. For while *¢‘1j
. n. b LB
behaviour may be a residue from the past l%bg¥g%ismpggtggn§dg£L-

ogy is still essential in le itimati ‘ : Emd &1
freedom of speech to themselges the§nﬁa3ee%g E?%S’tggliﬁp%é§é§éﬁg

that their rule is the choice of milli

citizens; while ;estrictinf 99 per ceﬁ%ngfogcgﬁgg%g 3g¥gt%ggtheir
own physical or 1deolog;ca needs they have to give the impress—
ion that the free pursuit of science justifies their rule: the

more they pursue particular interest
ear to pursue general interests. S the more they have to app-

The contradictions involved in this attempt to ]
of %n ideology, while transforming the situatioga%ggglgaggeiEbrms
content and meaning, find their most extreme expression in that

area of social life most deeply concerned with the
e

ggqu;gggg%gio%hgf.Qgggég§¥iéstpg ?phere oflhigher eéﬁgggﬁﬁﬁgnand
a sharp clash between old academic gegggfg? th%re e e
8s not still used - both to justify the particulsr ioterootolce
teachers and professors and %o clogk bpag Souar inthrents o
of industrial research and vocationalsgrgF RSO RO N e

ining - e
BNb190E mokton or ol the_Cgnelons thet result areextemal To L

= _theéy concern the use of the discipli

not its inner structure. In tgose areas of 1SCipline,
analysis and interpretation of social Ti%e ?Ege f?°ﬁ33€3§g,wiﬁ?s

1deolg§ical tension has to be part of the subject matter. The

ty of the ruling class to openly and
its own exploitaive and mani Il ke Py unambiguously define
18k sociofogist or_philosopher cannogoég ggagi%ggr.tggregggom-

academic this usuall presents no problem. The at

cgnci%e unreconcilab{e contradictions can°go onaeﬁg?ggs§§ gﬁ;ing
rise to endless research papers and counter-papers. lecture and
seminar topics, as well as the periodic rise of ‘‘new’’ and

1
fashionable theories t ' /
it can be quite a profifable industroc.® Proogators: in short

The mass of the students gain no such benefits. e

ion appears as quite external to any interests tggy g%gégefgggat—
might have, It only serves to increase their general alienation
and bewiéderment. At best it can seem like a complex sort of
cgosswor puzzle, for which an aptitude will lead to postgraduate
study and opportunities for relative leisure of academic 1ife.

In Britain at least, there is one further factor that accentuates
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alienation. There is a tendegc¥ for all those who have been at
all critical of existing society :
university life to be pooled into certain departments -
particularly sociology. Because sociology seems to be concerned
with understanding society, it tends to attract those who feel
that there are problems about society and life in it that need
confrontin%;dihe ‘‘science of society’’ is seen as offering that
e

disinteres
lems to be approached.

in the pre-university or early

debate that will enable solutions to social prob-

Once in the university they find that the reality is quite diff-

erent. Far from coming to terms with social problems, they at
best merely measure them, at worst are as ed to JOlg 1% 2 }ong
winded and® jargonised commentary on the status quo hat of

no possibilities of meaningful action to change %t

with the reigied and ritualised ‘«analyses’’ of the sociologue
two possibil% e St L. ST i

to accept what he is taught as ‘‘science’’, to limit his own
aspirations within the bounds it prescribes, and to try to par-

ticipate in its alienate

ers
. Confronted

ties are open to the student. The first is nimself

d discourse. This was until recently the

~ Those who became students as opponents of nuclear weapons
ggégd 33 as fellows of ‘‘peace research’’, those who had support-

ed trade unionism would become lecturers in industrial rg{ations
those who had liked Marx would pontificate endles§1y on °‘‘theor-
jes of social change’’. More recently, however, it is precisely
this group of students that has begun to choose the opposite
option - go rebel completely against the system.

The Dynamics of the Student Struggle

The university (or College of Technolo or Art School or train-
ing college? is a structure of permanent repression. It has to
both transmit the whole heritage of human culture, but do so in
such a way as to ensure that it will be used in ways that are
useful and safe for the ruling class. Increasingly too it has to

transmit it to a social stratum which will itself never be part
of the ruling class. It has to simulataneously stimulate the

development of ideas and restrict their free play.

From this flow all the irksome restrictions that confront stud-
ents: the arbitrary powe of the principles, or vice-Chancellors
the refusal to consider effective student control, the irration-
al examinations system, in short, the crude authoritarianism, as
also the arbitrary division of subject matter (in the °‘‘social
sciences’’) and the universally accepted limitation on areas of
debate. In some cases these features are starkly exposed, in
others they are hidden under a veil of paternalistic f‘tolerance.
But nowhere are they absent in the universities of modern cap-
italism. The increased integratio% of the @iniversity with indus-
try and the state make them more than ever necessary, even if it
makes cloaking of them also more necessary (for instance beneath
structures of ‘‘participation’’).

But a considerable proportion of the students have been educated
in an ideology that stresses a non-authoriatian view of higher

education, and speaks of the *‘‘community of scholars’’ as an end
in itself. These will only accept the authority structure of the
university as long as it can maintain a liberal pretence. So long
as it can do this they will readily accept it, believing it to
work in their own {or society’ s) interests. ey will accept its
pose of being insulated from the more unpleasant features of the
wider society and of operating in the interests of science or the

nation.
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This ‘‘stability’’ is :
A ( only possible f
no-one seriously questions its purposgroghgtgtgggﬁggg e

‘ ‘Student political rebellion t |
: , ends to b
ég: ggfeVEnts which violate the 1iberalrgg¥egggr22§psansgﬁ—
Ut LE] st?cks among those students who have not yet beg i
univeréfg gd;?géggigggg %gtghthg °¥ it - b4, Thg
e “
It not on¥y has the power to movéoagggggtrg%ggegg Sgggiﬁéﬁ;

ts; it is also often able
3 t - »
advantage. It can forbid, hgrggg,tggo¥?gg?nag§ 5%2%r§§~lts

student institutions and activitij
, : ivities; ‘ :
prior to the final exam when studen{saggelgwg?nfggmsgh%USt

camr
pus during the summer recess or between semesters. .Never

the less the administrator
. : S are sometime
their liberal facade. Vhen their inforgaT ggggggiggsdg%pccn-

trol give way to vulgar manipulation and repression a crit-—

ical stage is reached. Fxpansion alo ' '
sity el?%es moves studentg to act tongrggggg %ﬁggi ?%gg%éYg

This analysis admirably describes the de

velopment i
ggu§grggg;§§& ngfdggpon Ybat gappened at Begke?eyofhm?gg4sggde

Jqua. applies to LSE in 1967, F '

gggegegé?ntngs of the May explosion in FTagce.fg?:xe;ghlgg8tggse
St 31%Xe%geST?%ér§{ogggtggt§tudengstgcted in ways which
re but were clearly opposed t .tlons i SRR TR, StTycty-
elite- raacted in accordance wgtﬁ %hmanipulatlve ends. Vhen the

e latter, 't
of the students (at least of the humanities angetga:goggeghgmgfig

er extent of the pure sciences) who a -
. ccepted :
ogy supported the minority agagnst the agtgorgggeé}beral 900

In this situation all the tensions withi ]
ithin the ;
gg?gnaggrpresent, between ideologg and realityu?;ggrgﬁg¥rbg§w§gn
ough the student body. The minority (chiefly in thep 2

‘‘social sciences’’, but not wholl
. ' , S0) who came ‘ '
looking for answers to social ques%iong, and ?gciggeu?ﬁg%ggét¥he

commonplace prejudices of the bour ; ]
: geoisie re
pretentious language, find that when the{ asgr%ﬁggg égmg ﬂﬁggt-
c
b

ions about the university structure it ‘
they recieve much more realistic andliggegigggogggwgggfra glgns

crude and brutal ones. This i
VR o ! q&gs%?ogg?n forces other students to

In Berkeley the initial confrontation in 1964 be '
i an
%gghggigie:t?ﬁggéggcg?gtﬁo the outiéde %;terestsgestg%{gsﬁgg in
e university, trying t -
cruitment for outside political activities.r%t ESEoigtggggg when

a section of the student body protested agai
f ti nst th
| t(:) ,of_ éle ;I:nglg;cttgg 2 :cri ;Eesﬁc%al?ol wiho had E)ﬁ'e&riouslgr aé)cpcﬁliinetsmceéldt
nar _ regime in Rhodesia. X1
was similarly a demonstration aga%nst the invof%gmeég gﬁsggelt
university in illiberal outside practices - in this case a scie-

ntiSt, Dr InCh, workin ffir
produced the first demgnggrgg{gnvggfare' glving & lecture — that

e Minority and the Mass

In all cases the reaction of the authorities

Ttugents (who for shorthand we will refer to gg qugeg%gggégy'of

1galhe sggse that they tend both to already have some ideolog-

$08. —ta hough not necessarily socialist - commitment and to be
udents of ideological disciplines) is to resort to the crudest

forms of direct repression. Either they bring the police onto
the campus or they suspend the °‘ring eaders’’. At this point
the broad mass of the student body 1is brought into action. They
begin to see that the university is not the pretended °‘commun-—
ity of scholars’’. They react with outrage to the betrayal of
the ideals which the universit{ — dominated educationa] system
itself has taught them. They also begin to grope for alternat-
ives to the present structure. An intense debate begins about
the relaticr of the real university to the ideal, about possible
changes in the former, about the role of the student in the uni-
versity and in society. For some at least of the previously non-
ideologically committed students the outcome 15 a complete re-
definition of their position 1n revolutionary terms.

But not all student movements have developed through this diale-
ctic of student ¢ ‘provocation’’ and administration repression.
More recently mass sit-ins and strikes have taken place for pos-
itive student demands about the running of the colleges. The
basics of the process are not however really different. The de-
mands still accord with the ostensible ideals of ‘the university;
they are pushed by the relatively small proportion of students
who already feel uneasy about the wider society and its relat-
ionship to the university; they are accepted by the majority of
the ¢‘liberal’’ students; (chiefly with humanities) they are rej-
ected out of hand b{ the authorities. The struggles in the summer
term of 1968 at Hull 'miversity and also at Pornsey College of

Art seem to have developed in this way.

It is important to note a certain ambiguity in these struggles.
The demands of the movement change as 1t %rowsz The initial mot-
ivation seems to have little relation to the final outcome. At
pullthe first sit-in of a few hours resulted both from a_politi-
cal identification with the French struggle and a gengral dis-
satisfaction with the state of affairs in the university that was
not yet formulated into any program. This comes ;nto.bglng after
the struggle has begun. At Hornsey the sequence 18 similar,
although in this case there 1s an initial program, but it con-
cerns issues of no real concern to the mass of students (the
financing of the students union and the question of a sabpatlgal
year for the president). The mass of students accept the justice
of these demands, an support them, t only in a very passive
manner. Once, however, they are athered together to Rush for
them, they feel their own strength and begin to formulate demands

intimately related to their own 1ife situation (content of
courses etc).

This ambiguity can only be understood by understanding the diff-

ering motivations of different %roups of students. Those who

begin the strug%les tend to be those who are already radically
discontented with the status quo. These were the ones Who came
to the universitihlooking for something they were promised but

will never find there.

They respond to the_struggle with little regard to the issues.
The confrontation with the authorities offers them the opportun-
ity to explore the world, to take hold of realit¥ in theory and
practice, which the authorities themselves deny them. They supp-
ort the struggle because they learn through it, just as they
oppose the authorities because they cannot learn from them. It
és almost as if they want to ‘‘sit-in’’ and are looking for an
xcuse.

But for the struggle to expand and be successful it has to res-.
pond not just to the intense ideological alienation of this first
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group, but to the more broadly based alienation of the mass of

students. Tt has to formulate programs that a peal to these,
Because the most mobilisable body of sgéﬁents are those

‘ 5 easil¥
gchiefly in the“humani ies”% who accept liberal definitions of

eality, it is within the 1i

eral rhetoric that such d d
tend to be phrased. at such demands

‘ ‘Representation’’ and ‘‘Student Power’’

We_have argued throughout that the university has an e
relationshfg to liberalism. It has to defineyitself inq?%gggg%

Yhile students are engaged in defensive bat |
rights they are aidedag nsive battles for elementary

isation, for instance, they can see themselves as ighting

%1bergl battles. T%e authorities have degarted from the prevail-

Y in struggles against

Mfficulties arise, however, as soon as students begin t
defensive to positive demands. And this movemen% $ 8 et

le once power begins to be exercised by the student body - for

every section of this has previously unarticulated grievances of

its om. The temptation is to couch these in a liberal rhetoric so

as to make support for the by th t
'uﬁyenﬂtycaéﬁF’ NnE Se s

underlying discontents of the s uden

The most popular, the most ambiguous, and the most dangerous of
such liberal formulations is that of ‘‘representation’’. It has
come to the fore in struggle after struggle. It has seemed teo
challenge the status quo. It has unified the student body as no
other slogan has. And at the end of the day it has left this
same body divided, demoralised and even defeated. For its
strength - that it appeals to quite diverse sections — is also

its weakness: it defines the essential aspirations of none. That

1s why it can also be accepted, both the most reactiona
students and the most far sigh{ed of ggministrations. £

Like the similar cry of ‘‘workers participation in industry’’ it

is essentially meaningless. With only 49% membership of rulin
bodies the workers 0I students can be alﬁ%gs outvoted - and wfll

be as soon as they challenge the system. ose that elect the
representatives come to understand this lack of power, begin to

feel the whole operation has no point; their failure to bother

to vote for representatives is then defined as ‘‘apathy’’ and
taken to prove that they are incapable of exercising power. (In

fact what is pffered is always much less than even 49% of
membership. )

This danger, which leads to containment of the movement for
change and a feeling of defeat far its participants, can only be
overcome by constant criticism of the demand for representation,
while drawing out from it those elements that really appeal to
students and articulating them in a new form. Strategies for de-
veloping real student control, both over particular areas and

over the whole of higher education, have to be"elaborated — We
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this ambiguity. For in fightin victim-

is inevitab-

er. But nothing is easier than for the authoggties ©
accept the rhetoric, perhaps %xake a gi:t)al cttxangﬁs but leave their
s untouched,

make attempts at this in our last chapter.

The demand for representation has moved large numbers of
students. It has done so because it seems to all those wanting
some sort of change in the status quo to challenge it, at the
same time being acceptable to cthers who accept the liberal ide-
ology while being generally contented. But it does not either
offer the students any rea change or compel the authorities to
reveal their true nature. Nor des it force the students to be-
gin to explore the sources of their own discontert. - Acceptance
of the slogan tends to be passive. And when the demand is grant-
ed students cannot help feeling that either they have been conn-
ed into struggling or that they have been sold out by their
leaders. In a sense the slogan provides a bridge between the
minority of students who are radically alienated and the larger
numbers who are not so immediately aware of their discontent -
but a phoney one, the shortcomings of which are soon exposed.

‘Moderates’’ and ¢ ‘Extremists’’

In the process of stru%gling the student body itself is trans-
formed, For the first time people find_themselves shaping real-
ity rather than being mechanically moulded by 1%. Ehg ailepat1on

] d debate that characterises most students is
££8Ta%ggr%§ngnaﬁnprece ented desire and ability.to learn. They
reach inside themselves as if to draw out unnoticed qualities.
The previous atomisation is re rflaced by a new feeling of pur-
poseful self-activity. What so many of tpe.studgnts_had.wanted
from education and found lacking - creativity, imagination,
purpose, knowledge - is suddenly found in the struggle against
the institutions of education. ‘‘The lessons of thirty years
are learnt in one day'’.

But within the new situation old forces continue to operate.
Those who argue for lifelong habits of deference and subservie-
nce are pushed aside in the initial enthusiasm of the struggle,
but as it proceeds they still brin% their welght to bear. Within
the apparantly spontaneous movement are a mul itude of debates

between advocates of opposing world views. In these the variety

of contradictory opirions students hold about thempselves, thei
work and the world are brought out. fn the one side the prevail-

ing liberal ideology, hesitations about finally breaking with it
fegr of being out gﬁ a limb, e?erential %aithyin Vice—ghancel-
lors and professors. On the other a willingness to completely
reject the status quo, to see in the developing movement its own

justification, a preparedness to reshape reality, and to develop
new theories fo accomplish this.

This split between the ‘‘moderates’’ and the °‘‘extremists’’, as
well as the numerous equivocatin individuals in between, is an
integral part of the movement. T cannot be wished away. It is
particularly dangerous to try and hide it beneath ambiguous
slogans (such as ‘‘representation’’ ) or to try and prevent the
debate in the name of the ‘Unity’’ of the student ody. The
clear argument between alternative world views is a pre-
requiste of a clear understanding of the possibility of struggle

But there is the danger that this argument will be prevented

from taking place by the established position of strength of one
of the participants. Even at the height of the struggle there is
danger of manipulative politics — or rather manipulative politics

can be used to Erevent the struggle reaching these heights. For
one factor in the consciousness of the students %s the establ-
ished form of organisation of the student boay, he ad student
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union. Whereever this has played a role in the student struggle
itlhas acted as a dead-weightyon its further development.

To understand why it is not enough to just talk about the pol-
itics of the personnel of the union bureaucracy. Yhether these
are well meaning leftists or traditional rightists the¥ tend to
have very similar reactions in the struggle itself¢ although a

minority might go over to the students). What is at stake is the
nature of student union politics itself and those who hold
office through these in the period prior to struggle.

The central fact here is that student unions always operate on
the basis of the ‘‘apathy’’ of the majority of the students.
(which itself is a product Qf the lack of power of the unions).
Even where there are regular general meetings, these rarely dis-
cuss issues considered important by the majority. They tend to
become the preserve of a minority obsessed with these matters,
either because of their qwn political ambitions or because they
are genuinely well meaning. In either case their wh de attitude
is conditioned by the cyonception that it is up tc them_to act
for the majority, not for the majority to act for itself. Fven
when members of the hard left take over such positions they are
subjected to the same forces. They may try to pass left wing
resolutions — but not by involving the whole student body but
rdther by relying on its apathy. They are constantlg balancing
between their ¢wn minority of supporters and what they conceive
of as a reactionary mass. Rather than struggling to make the
latter self-reliant they attempt to keep it dependent upon

themselves.

These attitudes persist even in the middle of struggle. Although
the unjon bureaucracy might tensively support the students .
aims (particularly if these imply representation for themselves)
and even play a role in initially formulating these! they glways
tend to try and limit the struggle, to try and keep it within
old forms. Even unconsciously they can wreck mass meetings thro-
ugh their knowledge of union constitution dating from a previous

era.

Te feeling among militant students at these tactics is a hatred
of indivi%luals gand a wish that others had been elected. But the

role of old structures in a new situation is not a result
of the actions of any one individual, but of the uneven conscilous-
ness of the majority. The job of militants should not be to compla-
in abart individuals alone, but to fight for a re pesentative organ
of the student body, direcfly accountable to it and subject to in-
stant recall.

elated to this is the need to prevent anyone engaging in secret
ﬁe otiations with the authorities. Not on{y does this let the

authorities know the depths of divisions within the student

ithout committing themselves in public, it also leads to in-
5?2§3u:ishggthe??gg sta%us for themselves through their °‘special

oWl thorities. These then can demoraljse the mass
g?lgtud§ﬁ§2 E?eg?3132 them advice abou% the administration’s

integ&ions that have no substantial basis. (This happened at both
Bull*® and LSE). |

The Staff

e other group usually emerges alongside the old bureaucracy
ggd tries %o uge previous attitudes of deference to contain the
movement. This is the academic staff. The number of these who
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will actively solidarise with the students is usually very
small. The interests of large numbers of the rest are not ident-
ical with those of the adminstration. The transition from trad-
itional academicism to functional integration into modern cap-
italism tbreatens.establighed Yatterns of academic life. The
accompanying erosion of liberal values may even be resisted to
dlfferlng.degrees. But the mass of academics never become a com-
pletely dispossessed group as a result of these changes. Some of
them even benefit — those prepared to argue for the erosion of
values in omer to advance their own career prospects: the educ-
atiqnal_entrgpreneurs% the paid apologists of outside interests
(e.g.professors of ‘‘industrial relations’’). And even if the ma-

jority of academics are in no way part of the ruling 21ite, they
are completely unable to resist its demands. For their under-
lying motivation — that of the ‘‘academic career’'’ - is one that
continually destructures them as a group. Promotion for individ-
uals is the natural course of events. Tﬁis implies not only (or
often even) academic excellence but also getting on with those
who do the p moting. In this way even the lowest academic is
vertically integrated by his expectations into the ruling class
structures_ol the apex of university government. Related to this
is @he.abillty of the authorities always to put on pressure b¥
taking a negative attitude to requests for promotion - a reactim
that can never be [proved to be based on political considerations
Hinally, the majority of academics are likely to see their own
career prospects, their standing in the profession, as tied up
with the standing of the institution. They fear student rebell-
ion as likely to detract from this.

The chief concern of academics is then to try and contain and
limit any student unrest. They resent it as a source of distur-
bance to their own s¥mb10sis with the ruling values. Their
natural reaction is to side with the powers that be. The only
instances of any sort of counter-tendency to this seem to have
been in the art colleges.

But if the students are militant and insistent, some sections of
the staff will begin to equivocate. They still accept the fund-
amentals of the ruling attitudes. They certainly do not support
the students. But they see any intransigence on the part of the
authorities as itself becoming dangerous to their own stable
situation. This groug is likely - t ¢ begin to appear before the
students ‘‘in the interests of the academic community’’, to
suggest compromise solutions, which do not, however, concede any-
thing real to the students. A notable instance of this occurred
during the LSE struggle when a group of about 60 teachers took
upon a.mediating role - while denying an{ gossibility of a vict-
ory for the students (although this was later achieved without
the ‘‘help’’ of this group).

This should not be taken as implyin% that academics necessariily
display bad faith (although they.often do). Rather it is their
class position, as an interme diate group, not fully without pri-

vileges and power, that prevents them be able to decisiv
oppoge the agthorities ig the manner o %ﬁg students. Even %ﬁ%

most left wing of teachers is likely to succumb to th® pressures
of possible victimisation.

All this would be of 1littl> importance were it not the case that
whole segtions of students continue to defer to th:. staff. They
look to them for a leadership they could not give even if they

wanted to. It is precisely at the moments when the students are
most under pressure, are most uncertain of themselves, that in-
dividuals or groups of them (often associated with the old union
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cracy) emerge with °‘compromises’’ endorsed by members of
Eggeg%aff.y%f thig is not resisted it can only lead to a vicio-
us circle of demoralisation and further deferentlgl dependgnce.
The self-reliance and creativity of the students is unde rmined.
Even if the struggle continues, the old authoritarian teaching
relations can find their reflection within its structures. To at
least one outside observer this seemed to be the tase at some
stages in the Hornsey struggle.

Qutcomes

countering the power of the authorities student movements
ggve often bgen exgremely successful. They have forced concess-
ions where none were thou%ht possible. They have demonstrated the
impotence of the strongest of structures of repression when con-—
fronted with mass opposition.

es have so far been limited to certain areas of stru-
gg{eYigggggsive battles, such as the defence of victimised re-
presentatives, have been won. Offensives against the entrenched
power structure have been much less successful. They have pro-
duced marginal (although still worthwhile) gains f9§ the
students, but have left major features unchanged. Representat-
ion’’ may be gained, but never conTfrol.

sed to refer to the trade union.struggle as the
%qubggiegguggsgphus": necessary if the situation of the workers
was not continually to deteriorate and if they were not to be
completely helpless before the arbitary power of the ruling :
class, but unable ever to change the balance of forces sotas g
permii relief from the grinding necessities of further s §%gg e,
Much the same can be said of the student struggle. It pemrm g
temporary inroads into the dominating structures, it may'pgg gge
marginal changes so as to make life less irksome tp t he individ-—
ual student, but it cannot in itself do away with % he strgﬁtuges
for good. That is why even after considerable successes er
tends to be a certain defeatist atmosphere. What are: the co?-ly
cessions wrung from the authorities compared w1th°their seeming
complete overthrow at the height of confrontation®

are ravated by the differing situation of
g¥33§nggcgé§m:red w?%g that of workers. Even in a purely gagé
struggle worEers are grappling with the central procgss 0 %ggjm;
[ ost Thene BUSBL"EL0KC Perotan have Deeh wop are not those that

eas where r
srt mort Tncimniely Felofed (7 (hels parcler foms of spprene
i i hen ey e This particuiar-
they do not alter the content of their cog{?gs.c LRt

ts those students whose initial m ancy

égngggggdswith their align?tiggtggomA%o%ﬁgeﬁegéh%tg%ytﬁgezoggﬁl
to be irrelevant (eg sociologi i O L ile fa
ontation they begin to experience and articula - SEniod

ble forms of knowledge. This can only ma
gggngggf ¥g%3?n to academic irrelevencies more disheartening.

de
rewards of struggle cannot be measured by any cru
2gggﬁ?§grgglof gains and losses. They lie elsewhere, 13 tagiggzg
longterm damage done to the authoritarianism of the educ

' his reflects,
together with the wider social interests t
ggg ?ﬁ tgg sel f—~change of the student body.

It is control over the rest of society that gives the ruling

down stu-
ces that enable it to contain and wear
géggsrggglggéogﬁt this control is above all ideological. Physical
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force can be e ffective aﬁainsg minorities, but not against a
confident and conscious disaf ected majority. But even in de—
feat the student movement pla{s a part precisely in underminin
this total ideological control., Its efficacy here will va wi%h

its circumstances (eg com are the undreamed-of
of the French studenfs oov gy og oackess. of the

: _ LS 1n May 1968 of igniti a trike,

W}th the continued 1nsu1a¥%gn o? just gs b%gger ggg%{g% §nr1ke

Japan over a reriod of eight years or GermanK for two). Nowhere

are the universities the onlyt or even the chief, source of the
S

ruling ideas. But with students in ferment the authorities will
find it that much more difficult to propogate such ideologies.

Such affects are closely related to those ogerating on the
students themselves. Through changing reality and stripping the
ruling elite of its ideological cloak (however transitorily),
students can begin to grasp the sources of their own alienation.
They cease to blame themselves for failing to come to terms with
the world through the fragmented and reified concerns of the
official arts and ‘‘social sciences’’, or for being unable to

bear the exagerrated work loads of the physical sciences and
technology.

Practical and theoretical opposition

The long term consequences of such transformati i11
student to student. Some Will pogi their worsyy from
For these the natural outcome ig ;c?éizfchgnge gt 18 :

ment. Hence, for example, in the US and Germ the d.A'
ment of the sfudent movement has also been theagzvelo mggglof a
nﬁw socialist movement. With many of the other studenQS'the

Slgight ngt be so explicit. They are necessarily much more

0 detect. They are quantitative rather th itat—
Lve, p%rhaps preparing for a future commitment rathegntggglétat

! . of ¢‘commonsense’’ conscious-
ness - made up as it is of elements from the various opposed

wor1q~vie the individual comes into contact with durin hi
lifEtime,Igare aecentuated, not resolved. i

8ggggggv§lopmentf are not extrageous fo the student struggle.

1 conscilousness are not mere a result of t

ation; they are a1§o.intimately relateﬁ to its basic ggugg?figgt-
%gtempt of the ru11n%iclass to appropriate the student’ s mind.

he develops a crifical. rev luti :
consciousness, the student begins to caunond therefore marxist)

L struggles. In Germany there has been the critical
géggkeln Berkeley the demand for courses run by Black Pghtgg%vep-

rs, in Britain the *‘‘free universities’’
‘‘summer university’’. Si%1e8' s 1n,Paris e

Ary courses are likelv t
o b 1t 358 {0 0 be peripheral fgr many stgdents. That

see, as m ‘‘moderates’’ do, such par—
nllel institutions as g substitutgn¥or struggle. But if concgived

of as part of a continual critique of the ruling ideas that is
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also carried into the official lecture room they can have a

onfrontation has
central significance. After aigarticular mass C
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Chapter 5 Programme and Organisation

a future of exploitation (whether physical or mental). The poss—
ibilities of growth for the new movement are immense. But these
will not be realised without conscious effort.

The administrations of the universities possess a local and a
national organisation built up through years of tradition and
accepted power. It has not, up to this year, been an activel
f1ghtlpg machine, nor was it ever designed to be one. Over the
years it has passively and overbearingly subjected students to
its ‘unquest;onable authority’*. Only in the last twelve months
has it found it necesssry to review its structure and powers i
the light of current student ‘“nrest’’. When the Vice-Chance]B-
ors met at Cambridge last June they were undoubtedly conscious of
the fact that they were strengthening their nationa cohesion to
an even greater degree - a task that the students have not yet
thoroggh y undertaken. From this meeting has developed the closer
relationship between the Vice-chancellors and the N.U.S. which

has now (October 1968) produced a joint offensi
militant<student move%egt. ! ¢t DIFERBLVE -BRRLNEL Lhe

On the local scale Administration organisation is strong because

it is entrepnched. This j -
-]t is on %Re campuslglistggcﬁggg

~It is on the campus for many years, before and after each gener-
ation of students.

-]t is the existing authority and therefore commands and wins
respect from the majority of each new year d students

-It can form prestige relationships that contribute substantially
to the power it wields. The staff cling onto the facilities and
benefits of academic life: the students unf artunately see these

as something to aspire to rather than something to break down.

From this p sition of strength the authorities in each university

are able to employ certain tactics which can, and which have,

defeated student movements on the campus. These include glaying
one section of the students off against another (eg granting

concessions that split ‘‘moderates’’ from ‘‘militants’’); appeal-
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ing for co-operation with the university on bureaucracy( ‘‘I thimk
you will agree that your President of Union is in a good positim
to be in full possession f the facts.’,); attacking the politic-
al nature, if any (and if not, inventing one!) of the leadership
of the campaign; making attacks on staff who support students,
usually in the form of veiled threats as regards agvancment of
academic career; playing for time in the face < students de-
mands, hoping that heavy work programs will force students back
into privatisation end a mthy; finally, usin% the ultimate weap-
ons of susgendin or expelling students, or threatening to have
their grants withdrawn.

In the coming year the Vice-~Chancellors, perhaps as a result of
their Cambridge Conference, will certainly employ the weapon of

‘‘Allowing students to garticipate in maintaining Universit¥tdis-

cipline’’. Students will be co-oped onto Disciplinary Committees
when the need for harsh measures arises. This co-option could be
art of the ‘‘student-participation-in-government’’ offer made

y administrations, thus creating a division_ within the student
body, and forcing a section to accept and help implement the
University regulations against their fellow-students. As with
workers' participation in management it means that :he inmates of
institution have no choice but to accept the assumptions upon
which the legitimacy of that institution is based.

If there is not clarity and determination within the ranks of the
students these sort of measures can be effective. Strikes and

sit~ins can be called off without real concessions being offered
(as at Leicester and Aston in 1967-68), spreading despondency

about the efficacy of future student action. In extreme cases the
result can be a massive defeat for the students, with victimisat-
ion on a large scale. The actions of protest have to have a str-

ong basis o support within the student body. This requires
elaboration of programs of action that really carespond to the
interests of the s%udents, without obscuring them behind rhetoric

Points for a Student Programme

1. The most elementary demands that can be made concern_ the abol-
ition of authoritarian procedures outside the academic life of
the institution. Because of a variety of factors (particular
historical backgrounds, subject matter of course), the form of
authoritarianism varies greatly from instltutlon.io institution.
There are enormous contrasts in the extend to which the elite
feels it is necessary to enforce obedience to ruling values out-

side the class room, as well as inside 1it.

st blatant examples of authoritarian control over students
g¥§vgge lives are expressed in the doctrine of ‘‘in loco parents,
Where this is accepted the university adminstration takes over
the legal powers of parents over students of under twenty ae.
The general hold of this is dgclinin%‘ but it is still particul-
arly important in particular institutlons - for instance, 1n the
Colleges of Education and in university halls of residence (e.g.
regulations forbidding visits by men to girls_rooms after cert-
ain hours).. In some institutions control is also exey01sed over
where students can live (in at least one northern university,
couples have been forbidden to live together).

ractiée mieht seem marginal (even if inconvenient). _The
Egsg gn fact, ho%ever, heen part and parcel of the general au%h_
oritianism of the educational system. Restrictions have been so

strong in,say, female training colleges because living a healthy

sex life has not been considered the ‘‘right sort of thing’: for
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a woman who is going to teach children. The lives of one gener-

gﬁign have to be curtailed in order to safeguard the ideas of the

2. A second set of demands follow naturally from the first.
These concern control from above over activities carried on on
cambus but not related to courses. Again there is cmsiderable

variation from institution to institution. In some the
] : ower

the students union or its ability to spend its own incoge arz T
%urtailgd. In others there is no right for political societies
Co exist, or if they do they are denied rigﬁts that other societ-
1es have. Or again. in most institutions the adminstration re-
serves for itself the right to allocate rooms not being used for
?gademlc purposes, not leaving them available for student activ-

ies. Even the most trivial restrictions presuppose that stud-
epts are objects to be subordanated to more important interests
§as in one North London College of Technology where students were

forbidden to smoke in certain rooms because the
orated so as to permit visits from ‘‘local indugtggglgggg'riéec-

Such restrictions should be openly defied whereéver the
and the authorities forced to trg and defend themin frogtefésgﬁe
=

whole student body. They cannot reconciled .
prevailing myth o the ‘‘community of scholgrsfy?n With the

3. The next set of demands that must be made concern the way in

which the student is treated in his course . For st S |

esg&o§¥ Ege problemslof f bgilt~in high failure rgtgd%ggﬁsggn%edh
€ average level of exam performance ri -

sory lectures and classes, of overwork and of bage§gbi?ftgggpul

arise. More generally, there is the lack of control by students

over the designing of the structure of courses
over examinations. , and above all

At this level we are beginning to approach the central problem of
control over institutions of higher education. For studgnts of
science and technology the external control results in conditions
approaching in many ways those of the factory worker: long hours,
a truncated social life (aggravated by the sexual imbalance
characteristic of most technology departments), restriction on
creativity because of the need to accord with the measuring app-
aratuses (i.e. exams) of the bourgeoisie. The crucial difference
with t he worker is that there is no tendency for a permanent
collective opposition to the demands of the system go arise. The
aiﬁentation of all stud%hround t he exam rat-race continually
atomises the students. e nature and intensity of their work
give them neither the time nor the incentives to question the
structures that oppress them. In contrast, students of the hum-
anities have a much more leisured life.Exams are important for
them not simply because they lead to over=work and worry (although
they often do) but because th: g effectively bind the student to

gge issues and debates considered important by the powers that

The question of exams is central to all the control mechanisms
in higher education. It is throu%h them that the organisation of
status in capitalist society is transmitted from generation to
generation. ey play a part (although a small one) in the sel-
ection 0f the elite and legit mise its rule. They are in additim
the ultimate source of control over the behaviour of the stud-
ents, and the determinants of teaching methods and contents. For
students to challenge the exam system is both to place their own
future at stake in the most radical fashion (which is why boy=-

cotts of exams are so difficult to arrange short of s semi-
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revolutionary situation) and to confront the system at the point
where it is unlikely to make real concessions. The most it is
likely to be willing to concede is a change in t he form of exam-
inations ~ for instance from a once-and-for-all examination to a
system based upon periodic assessments.

For these reasons demands have to be raised around the question
of exams, but in a very clear and precise manner. There is a
danger of just ob%ecting to Barticularly nasty aspects of the
present system without even beginning to remove more general
evils. Thus a continuous assessment system does away with the
psychological strains associated with a hurried finals exam at
the end of three years, only to sEread the worry and anxiety over
the period. If anything, it is likely to increase the dominance
of exams over study, not vica-versa. There are, however, genuin-
ely radical demands to be made. These are reforms that the mass
of students will accept but which reall{ confront the quanitif-
action process. For instance there should be_an end to the
practice of raising pass levels year by yearland also of alter-
ing pass levels to have similar percentages of each grade regard-

less of performance.

Such demands only begin to scratch at the exam system. They do
not touch its central features. They can even aid these by mak-
ing the system more efficient. It is also possible, however, by
attacking apparent absurdities to put under question the total
absurdity of measuring living men against one another on a crude
scale as if they were inanimate objects. From the strugile for
limited reforms to ease the toll of intellectual exploitation,
there can be a move towards questioning the general treatment of
stidents as commodities being prepared for the market.

Who controls?

4. Students do, and should, go beyond protesting at the form or
structure of the educational process to issues concerning it
functioning. Protests at involvement of the university in milit-
ary work are the commonest of these so far, but there is consid-

erable room for extension of this sort of protest. For instance

the growing integration of the universities with the profit
making activities of big business is not in itself a particular-
ly easy issue to organise around. In most universities in
Britain the mediating links between the top and bottom are still
complex enough to conceal the real influence of capitalist in-
terests. But this situation is often transformed as soon as a
considerable number of students begin to raise gther issues.Thin
the real power of outside interests on the Court of Governors 1s
likely to be seen to be decisive in determiningEthe attitude
taken to the protesters. (as for instance at LSE where the

¢ ‘gppeals tribunal’’that confirmed the suspension of two students
was presided over by a director of 35 companies). The natural

reaction of these interests is to treat students like children

(or, more accurately, like the workers in the other concerns they

run).

At this point the call for the removal of non-educational inter-
ests fror the zovernment of the college can become more than a
piece of rhetoric aimed at making propoganda; it is transformed
into the sort of agitational slogan that thousands of students
could respond to. The central question of control over higher
education is raised.

5 The final. and in many ways the most important, area in which*

the svstem should be contested is over the content of courses

themselves, and the related issue of control of appointmeénts
Here both the purﬁoses.for which the student is to learn and the
relat;onshlp.of.t e university to the outside world are st stake.
That is why it is over precisely these issues that the univer—
Sity authorities will be most reluctant to yield. A whole battery
of arguments will be bought to bear to weaken student determin-
ation. Over appointments in particular it will be argued that
students are ‘‘not qualified’’ to judge the calibre of teachers -
although this arsumgnt 1s never used when the judges are business
men or senile aademics. What is really feared is %hat ritualised
gggggmlc({out%nes.g%dlcaieful agjustm%nts to the ‘‘national

*? (ie of capitalist society) will be jeopardised by eager
questioning from those who do not)benefit f%ompthem. 4

Because students are so often as not instinctively deferentia

po established authority, these demands are n»Ht egsily put.lB%t
if properly related to the concrete situation they can become
the basis for action. For instance, in sociology gepartments g
should be possible to argue that the ‘‘science of society’’
shquld.lnc ude as a substantial part of its syllabus debate over
major issues confronting society - 1like Vietnam, imperialism,
racism, 1nemployment, fascism - and that in this debate all maj-
or viewnoints the students want to hear should be equally repres-
ented and he permitted equal facilities. This will not persuade
the authorities. But it will convince the mass of students. Not
only does it accord with the prevailing liberal ideology (even
while exposing its limitations) but it also confronts what we
anglysed above (in chapter 4) as the basic course of the alien~
ation of these‘stgdgn@s. Further, given the mass student action
there is the possibility of making some limitéd encroachments on
the ideological power of the ruling class. At the same time, the
independent development of revolutionaty education and theory
(the ‘free university’ integrated with struggle - without
illusions) is a necessary activity.

We have arranged our five types of demands in some sort of order,
moving up from those relatively marginal to the system to those
that are much more fundamental. But this analysis should not be
too rigidly interpreded. Authoritarian structures are n%t agde
up of disparate and unrelated elements. In the course o tge1r
deweloymgnt the mechanisms governing the various areas in which
control is exercised influence and sustain one another, so as to
flve rise to a more or less integrated structure. Habits of obed-

ence inculcated in one area (even it the rules that have to be
obeyed produce no material benefit for anybody) spread over into
other areas, Similarly success for students in undermining one
e%gment in the authoritarian structure can make them resist
others.

The Functions of these demands in practice

In practice student strmggles raise demands covering sev

: 24 eral
g1ffeyent areas. For instance, at Hornsey issues wéginclude under

rapidly gave way to those of control we include under 3,4 and 5
while at Hull demands covered the whole range. Nor is it necess—
arily the case that the struggle begins by focussing on the
earlier demandshggd/then leads on to the later ones. In many
instance there have to be strong countermovements. For the first
group to move tend to be those already ideologically discontented
gho are likely to be much more interested in problems related to
he purpose of the university, its relationship to the more
general political concerns and control over it, than to more el-
ementary ones. Yet as the struggle proceeds. if they are to be
successful, they must gather support from other sections of
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students. There is a danger that students in arts and social |
science faculties will f£ail in this unless they use their greater
freedom, time and, wually articulateness, to formulate demands
that relate to the different sort of exploitation from which
science and technology students suffer. But this does not mean
that the initial demands have to_be deliberately kept at a low
level, or that the more politically minded should accept a °‘non-
political" struggle. Rather it implies applying a general anal-
ysis to a new set of problems, so as to raise the depth and brea-
dth of the opposition.

Such demands do not merely challenge the present forms of contral
over the university. They also have implicit within them a com-
pletely different conception of higher education. It is up to
socialist students to make these explicit through propaganda,
while also taking the lead in articulating the particular demands
According to this conception education is not concerned with
either an abstract academicism or with moulding students to the
needs of existing society. Rather it is a critical process,
whereby there is an ever-widening consciousness of society and
the world.

This can only develop in structures where the dominating inter-
ests of the capitalist society and their privileged hangers-on
within the universities no longer rule. In the long run this can-
not be realised without the wider societ¥ itself be1n% revolut-
ionised. But in the meantime we can fight for such a transform-—
ation within the universities themselves under the slogans of
control of them by all those who work within them and of an open-
ing out of them to all who seriously wish to study, regardless of
educational ‘‘qualifications’’. w

Such demands will not be granted in anything less than a revol-

utionary situation. But they themselves can contribute to the
creation of this in the long term by concretely posing a social-
ist alternative in one sphere. They embody part of a socialist
vision for which people will fight. Doing so, they undermine
cagitalist ideology in institutions specifically designed to gep-
petuate it. Of course it is necessary for students to give this
challenge a really biting edge by participating in the work of
the ®volutionary movement in the workin% class. The rule of ideal-
ogy will only end when the workers overthrow the system which
creates it - and for this the formation of a conscious revolut-
ionary workers’ movement is an absolute necessity. The battle of

i1deas in the university is a part of a broader struggle which

must involve the students themselves off campus as well.
A National Students Movement |

Even with the best of programs and the best of tactics a student
movement confined to isolatéd campuses may be defeated. Only an
expansion in to other institutions can prevent this with any
certainty. It is this above all that points to the need for a
movement rather than movements.

The official students union, the NUS, can play no role here., It
is not merely that it is controlled By bureaucrats who are no.
longer even students, who see it as providing them with a base
for careers in bureaucracies of the Labour Party or the NUT, and
who are consequently of wmflinching right wing views, opposing
any rumblings of student militancy, employing the crudest of
witch-hunt techniques against oppositionists, while at the inter-
national level being affiliated to what was for many years a CIA
front, the ISC. Much more importantly, the NUS operates so far

removed from the mass of students that their typical reaction to
it is one of bored indifference. For most of them it is no more
than cut-rate travel agency. It has never done anything that is
likely to affect their own futures, and they do not expect it to.
A few students might participate occassionally in the twice year-
lg elections of delagates to the NUS conference, but will see in
this nothing more than a game which ‘“union politicians" play.
They are apathetic towards the NUS because tp anygne but a would-
be careerist, this is the most rational attitude.

LLike the individual student unions, NUS has a power structure
built upon the indifference of most students. Unlike them, how-
ever, it does not provide even occassionally the opportunity for
militants to speak to & mass audience. Bitter battges for elect=
oral office take place, but few even know the issues involved
(which is why the frequent witch-hunts are so effective).

Should student rebellion continue to gather momentum, the NUS
bureaucracy will not for ever remain unaffected. The movement
below will begin to be felt even by the old men at the top.But
for the conceivable future at any rate the apathy of the mass of

students. the containment of vrotésts to isolated campuses, will
continue to protect them. The odd left winger who manages to win
elections will continue to find himself cut off from the sort of
mass presures that could overcome the entrenched hostility of the
careerist majority, and will himself probably succumb to the
cynicism of the latter, These may occasionall respond to incre-
asing militancy below by opportunistically making the odd
militant statement. But they will never encourage the spread of
student insurgency. The NUS may reflect to the linking up of
struggles, but it will never initiate this.

The bureaucratic irrelevence pof NUS also goes part way in explain-

ing the failure of previous attempts to establish inter—campus
unfty between radical students, ig particular the RSA. This 8¥gan-

sation tended to act as a pressure group on the NUS in the hope
that a new activism would reglace the existing bureaucratic con~
servatism. There were elements in RSA who conceived of its role

a8 different, but these do not seem to have altered 1ts overall
orientation towards presenting slates at NUS councils. With rare

exceptions they failed to build up any base for RSA among the
rank and file in the camguses. Despite considerable success in
%eneratin protest over increase in fees for overseas students
hey remained as an isolated group struggling among that minority

of students that did care about NUS. Above all they failed to

expose the ﬁap between the NUS bureaucra%K and the body of stud-
ents in each university. In fact, given their chosen terrain o

struggle they were bound to face exactly the same problem as NUS
itself: of trying to translate demands dewnwards from the gener-
al campaign to the campus. Significantly, when tHe . series of
revolts that began at LSE br dke out, RSA as an organisatiqon had

no influence despite the acasional prominence of its leading
members.

From the bbttom up

The real links between militant student bodies that are needed to

counter the increasing national policies of the authorit
(through the Committee of Vice~Chancellors etc)—wglloﬁgvée%o be

built from the bottom up. Without roots in the rank and file, the
most prepentious name for an organisation means nothing.

On one level these links can be built between the mass student
movements themselves. The national meetings and demonstrations of
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art students are an example of this. Faced with rcommon problems,
students in different institutions can come to meaningfully
identify with one another’s struggles.

But - here are considerable difficulties that are likely to defeat
attempts at sustained national organisation of this sort. Firstly
the ‘‘moderates’’ in each separate institution will try to re-
strict practical demonstrations of support (for instance, at I.SE
the‘moderates ' ¢ at one point told outside supporters of the sit-
in to go home). Secondly, even vhen fighting over issues of nat-
ional, and even explicitiy golitiqal import, the concerns of most
students are still very much confined to the 1nd1y1dual campus

in a very parochial way. Thirdly, even where meaningful links
are established, they are unlikeiy to last much longer than the.
immediate period of conflict. Afterwards concerns o s?udent sol-
idarity have to compete with other more immedi ate considerations,
such as exams, for the student’s time.

This does not mean that attempts to link up movements should not

' ' truggles
_ They are necessary both to sistain particular st .
ggdmggebroadgn the students’ general awareness of what 1s takéng
place. But it does mean that such links will only be sustaine
over time when they take on a different form.

' anisation of militants rather than movements.
%R%guggggtbgu?nagggunt of ‘the conflict in the un;ve;51tles ged &
stressed the continual dehate that takes Diace Bt “moderates:’

. At eve oint ‘‘militants’’ :
Shope soncormed vith seperalisine o secaigtine, the Sruegle o
' wi ose
gioﬁg éﬁgddggtﬁ?cggﬁg debate is also a debate between opposed

interpretations of what the role of the university and of the

' e hand are those who see no basic opposit-
'§ggdgg%wé2h gﬁe gﬂ%hggities and the needs of the students, on the

] ] hetween
interpret this as yet one more antagonism [
fhe ruling class and those it subjects, e central point iy that
those with the former 1interpre : - e

i vi j ] ] ticular student demands,
dividuals ma{ ilentify with t%edpar R e LY Tor
bound to mislead the student bo % an Lok 60 b AR PV,

] r they see the disturbance Ip n :
V1§53§§it§°that gonflict brinﬁs as an evil, even éf % gggggiarﬁ
gge They have to combine with any desire for studen : z
desire to end the conflict as soon as poss1b1e. For this gegiggt
they will always be seeing compromise B0 RL1GES, Hoete Ching staft
B 0r £ heing . flict to an immediate end,
who will want either to bring the conflil ¢ o il o o0

' their own particular interests (wnic :
?gtgocggﬁl;gtfggth particular interests of the aémlnlstratlon

without, however, rejecting its total control).

This makes the existence of a conscious militant group within the
rank and file particularly important. And this should not wait
for the struggle itself to form it. It should exist before, dur-
ing and after as a continual centre of criticism of the institut-
ion and the interests it serves., It cannot do this without both
propogating a general view ahout society and carrying out a pro-
gramme of theoretical education, not immediately related to
student issues. It has to locate the groblems of students and
those issues the students are particularly concerned with (for
instance racialism or Vietnam) within a more general soc1a11std
critique of capitalism. Only 1n this way can there exist a har
core of militants able to argue against every false argument of
the ‘‘moderates’’, every diversion from the staff.
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ant role.

The RSSF should try to build itself as a national body, with a
national identity, but based upon functioning branches in as mary
colleges as possible. They should see their role as being to .on
the one hand carry out basic socialist education in the student

body ~ for instance throufh regular political meetings, Marxist
discussion groups, a week i

concern to students. They have to link their general oriti f
capitalist society with Zhe particular implicgtions this hggew?ﬁl
in the field of higher education. It should be their concern

as that section of the rank and ¥ile of the student b t
the clearest idea as to what it is about and ag gg whggyishgﬁehas

real origin of the problems students face, This should not in-
volve keeping quiet about socialist commitment, but making it

clear what implications this has for a articular secti f th
population dominated by capitalism. " it ©

Without such socialist groups in the colleges the student revolt
will take place anyway. There will inevita ly be a growing res-
ponse to the transformations in the system of education British
capitalism is carrying out on the cheap and at the exgense of the
students. Examples of successful struggles will stimu ate others

to take the same path. But without continuous socia%ﬁst criticisam
among the rank and file it will be much easier for the estab ish~
ed student ‘‘leaders’’ to sell out such struggles. By the time
the mass of students see through them it may well be too late. A
viable RSSF group should be necessary not only so as to provide
& constant stream of new socialists for activity outside the

university, but in order to help ensure clarity and success for
the struggle inside. |

RSSF could provide the linkage between isolated sections of
students. It could exist in every college as a centre pointing
out the relevence of activities in other colleges, It could be
continually articulating new programmes relevant to the forms of
ogpression suffered by previously inactive sections of the
student body (so as for example to bring technologists into

action alongside alre struggling arts students). But it rannct
do this uynless it hasae¥ ble roots inside the insli utions of

a t

higher education. There is a danger that it will not develop
these either because its members, vicariously identifying with
global struggles, do not particigate in more localised ones, or

ecause the¥ fegard RSSF as a substitute for (or comgetitor with)
existing outside political groups. In fact RSSF can be comgle—
mentary to the revolutionary groups outside the colleges (in
particular, € hopes, International Socialism) by building local
socialist student groups that by their education and agitation
can provide a continual flow of recruits for outside activity.

No-one can tell with any certainty whether RSSF will succeed in
developing along these lines. If it fails, however, the job of
exgosing the pretensions @f the NUS and local union bureaucrats
will be more difficult, the problems of obtaining effective sol-
ldarity between campuses harder. The movement will continue to

grow, ut many more false turns will be taken. It is because we
elieve that this can be avoided with the elaboration of the sort

0f strategies we have outlined that we are attempting to aid the
building of the RSSF.

71




f otnotes

1. One authority has su%gested that both entry requirements to
university and the standard of degree exams have te?ded to
5

rise over the years. (E.E.Robinson,op cit,p18 and 4

9. For analyses of the concept of ‘‘common sense’’see Antonio |
cramsci *°Storico Materralismo’’ (Turin 1948) Parts of this
are translated {1n Frencei in Oevres Choisiengditions
Sociales, Paris 1959) and less(in English) in °‘The Modern

Prince’’ (London 1957)

3. For an analysis of g,U S. history s e David Widgery, in forth-
coming NLR/Penguin book on students.

i

l Published by Intermational Socialism, 35 Gilden Road, NW5
Printed by Socialist Review Publishing Co. L.td., Paxton
Works, Paxton Road, London N17
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